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ABSTRACT

Codeswitching is a languageontact phenomenon in which the juxtaposition of
languages is intentional and purposeflihe Kuwaiti speech community has a distinctive
codeswitching mechanismdzause of the unique sociolingic and cultural setting; as they
codeswitch to English even thoughey are neither an immigrant community nor are/were
colonised by an English speaking counthy. Kuwait, codeswitching between Kuwaiti
Arabic and English is very common among the youth, even though English is considered to
be a foreign language. It idbserved that the codmvitching behaviour of Kuwaiti bilinguals
attending bilingual/multilingual schools differs from that of those attending monolingual
schools.

In this thesis, an ethnographic study has been conducted to corroborate this
observation. Bth bilingual/multilingual school students and bilingual students attending
monolingual schools were interviewed in order to identify the motivations behind their code
switching behaviour. The interviews were analysed sequentially by adopting the
conversabnal analysis framework. The sequential approach (Auer 1984) focuses on a turn
by-turn participarioriented analysis (Li Wei 1994) to seek answers to the questions of how
and why bilingual speakers coedwitch. Here, the different codwmvitching behaviow of
these young Kuwaitis were investigated in an attempt to analyse the conversational functions
behind them.

Without exception, bilinguals in monolingual schools preferred conversing in Kuwaiti
Arabic with a few onevord English insertions here and tbeeven though free language
choice was emphasised at the beginning of each conversation. On the other hand, the
language choice of bilingual school students varied from choosing Kuwaiti Arabic or English
as the language of conversation to cedétiching ketween the two languages on a
continuous basis. Codavitching ranged from English insertions into Kuwaiti Arabic speech
or Kuwaiti Arabic insertions into English speech to alternating between the two languages. In
addition to the different coggwitchingstyles, various conversational functions behind eode
switching were also recogd. In this thesis, coe®witching was treated as a
contextualisation cue (Gumperz 1982), highlighting the pragmatic functions and contributing
to an understanding of the intied meaning. At least five motivations behind esdéching
among bilingual school students were identified in our corpus: accommodation, repair,
contrastiveness, filling linguistic gaps, and floor holding, among others.
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CHAPTER ONE: INTRODUCTION

This chapter will lay out the aim of this study, felled by an overview of the
demographics of Kuwait where the current study takes place including geographic, ethnic,
religious and educational informatiohe geographic and demographic informatimin
Kuwait will guide the reader in visugig the presentstate of the Kuwaiti speech
community. Then, the problem that this study will address is identified, followed by a brief
review of the literature on codwmvitching. This will be followed by ra overview of the

organisation of the thesis

1.1. Aim and signifcance of this study

From our observations and search on the language contact phenomenon-of code
switching worldwide, it was noticed that the Kuwaiti speech community has a distinct
sociolinguistic setting that led to the phenomenon of wdé&hing. In @aher words, code
switching among the Kuwaitis is neither motivated by immigration nor by colonisation,
which is the case of many studies on esdatching. This distinct case of the cesleitching
behaviour is rather motivated by their economic power,gaggrestige and globalisation.
Therefore, investigating the phenomenon of esdédching in the Kuwaiti speech
communitywould add to the existing studies of ceslgitching but in a different cultural
setting and would also enable us to discover thelaitnes and differences of ¢éhfunctions

of codeswitchingbetween the different settings.

In addition to thatKuwaiti youth tend to codswitch from Arabic to English raer
frequently. Also, it is noticg that Kuwaiti bilingual school students prefgpeaking in

English over Kuwaiti Arabic. These two general observations have conjured up the need to

17



investigate the motivations behind this language behaviour. It is generally assumed among
the Kuwaiti speech community that this behaviour stéora lack of knowledge of Kuwaiti

Arabic resulted from thir preference of English ové&uwaiti Arabic. In other words, the

claim here is that due to the fact that Kuwaiti bilingual students are exposed to the English
language on a daily basis as it is the languEgsommunication at schoolvhich has led to
knowledge deficiency in Kuwaiti Arabic, hence the frequent esliéching to English. In

this regard, this study is aimed at identifying the motivations behind suckseatdbing and
whetherparticipantrelatedfactors such alknguage deficiencgnd preference arhe main

reasos behind it.

This study focuses on the questions of how and why Kuwaiti youth-swwiteh
between Kuwaiti Arabic and English. The aim is to analyse the functions of each instance of
code-switching and how it affects thaterpretation of the utteraneend relationships among
the participantdy using academic conversational analytic approaataser than making
generalisations about the motivations behind such bilingual behathatiare based on
observations onlylt is proposed here that codaitching among Kuwaiti bilingual school
studentshas a conversational function which influences the intended meaning of the
utterance. Waewvill argue that codeswitchingamong bilingual schooltsdents ismeaningful
and purposeful, and contributes to thrgamisation of turnsand to the intended meaning of
the utteranceln addition to filling linguistic gaps, coemvitching highlights the pragmatic
functions by creating a boundary between twobak activities. Codewitching will be
considered as a contextuali®n cueg(Gumperz 1982)hat guides participants to the intended
interpretation. In addition, we will explain how conversational analysis is the most
convenient method for analysing then€tions of codewitching. A turnrby-turn analysis

offers a participanbriented interpretation rather than an anatystnted one.

18



1.2 Geography and demographics of Kuwait

1.2.1 Geography

As a Middle Eastern country, Kuwait is situated in the nantisternsection of the
Arabian Gulf (a.k.a. Persian Gulf) and shares boundaries with Irag from the north and Saudi
Arabia from the west and south. Kuwait is a relatively small country with a total land area of

17,820 square kilometres.

The State of Kuwait is didied into six governorates: Asima (- Hi) mifaich is
known in English as Kuwait City and is the capital of Kuwait:Admadi (-a Opmd, iAl-
Farwaniyafl-f a r a w)) Hawgly @a w 3, Mubgrak AlKabir (mb U r-k & b, &nd Al
Jahral-g a h (see Figure 1 Al-Asima and Hawally were the two original governorates. In
the | ate 19400s, ot her governorates were CTr €
Kuwait was divided into four areas: Qiblg { } Sharg § a ) Aj- Murgab(-mu r by, &nd
Al-Wista (-w 1, BliThe ruling family of AlSubah [fHH u b),(along with families whose
descendants hailed from Saudi Arabia and Iran, resided in Sharq; while in Qibla-and Al
Wista, most of the inhabitants were families that descended frgch NBMurgab, on the
other hand, was considered the poorest area where Bedouins and expatriates settled (Al

Qenaie 2011).

1.2.2 Population and ethnicity

The population of Kuwait is estimated at 3,697,292, of whom 1,183,185 are Kuwaitis
and 2,514,107 are ndfuwaitis according to the 2011 PACI statistics (see Table 1.1 on the
nationality and gender distribution of population according to governorates in 2011).
Kuwaitis descend from four ethnic origins: Saudi, Iranian, Iragi, and BahraintKNosaiti

residents caprise Arabs, South Asians, and East Asians (with Indians as the largest

19



expatriate community). About 4% of the population are stateless Arabs known as Bidoun

(budln
1.2.3 Religions

The majority of Kuwaiti nationals and residents are Muslims (Sunni hii)$ with

Christians making up 15%, while the rest are either Hindus, Buddhists or Sikhs.

1.2.4 Language and literacy

1.2.4.1 Language

Kuwaiti Arabic is one of the Arabic dialects that are spoken throughout the
Arabian/Persian Gulf region; it is also knownas | &hgléeji K h a Arabic,iwbich is
spoken more specifically in the Arabian Peninsula. The Gulf dialects of Arabic share several
characteristics that render thesimilar to each other, especially in morphology and syntax.
However, what make them ¢iisguishable are their unique phonological systems and
lexicons which differ from one dialect to another. Kuwaiti Arabic has been influenced by
other languages such as Persian, English, Italian, Urdu, Turkish, and. dthisrsnot
surprising therefore thauwaiti Arabic shares certain characteristics with those languages

while Standard Arabic does not

In addition to theeffect of those languages, Kuwaiti Arabic was also influenced by
the surrounding dialects such as thai dialect of Arabicand the Mjdi dialect Kuwaiti
Arabic comprises two major dialects: théadari dnoderd o r ocontemporary?o
(pronounced)jiri in Kuwaiti Arabic), and the Bedouin dialect. The Bedouin diatkffers
from theHadari dialect in phonology and in some lexicalhitewhich haveoriginally been
borrowed from Najdi Arabiof Sa u d i Arabia. This is due to t

population are originally from Najd and other cities in Saudi Arabia. Over time, a dialectical
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shift from Bedouin toHadari occurred even though some families chose to keep their
Bedouin tongue. In this study, we shall focus onHladari dialect of Kuwaiti Arabic. h the
following, the characteristics of Kuwaiti Arabic, based on the data collection questionnaire,

will now be outlined.

As mentioned earlier, Kuwaiti Arabic has come under the influence of other
languages and dialects. This is partly the result of Kuwait's strategic location, i.e. overlooking
the northern side of the Arabian Gulf (a.k.a. Persian Gulf) which connects coumtties
south such as Iran and India to the Levant and Turkey, and then further afield to Europe. This
was a hub of trade that connected the south with the north, east with the west. Hence, Kuwaiti
Arabic was in contact with several languages and dialfzots, which it borrowed a number
of lexical items. These lexical items are mostly proper nouns such as names of people, places,
technological products, etc. See hereSabaan (2002) and Muhammad (2009) for Kuwaiti

loanwords and their origins.

In additionto the influence from other languages, Standard Arabic (M&#, its
high variety as used in writing, teaching, news, documentaries and cartoons, is also affecting
Kuwaiti Arabic's lexicon since the former is considered as the language of education. For
example, twenty years ago, the wdqgat f U ypedh which is originally a loanword from
Hindi, was rather common; nowadays, it has been replaced by theswopronounced
s a rnnQMSA) because it sounds more educated. This has resulted in the fattetiaord
kbr f Uig laelrd more often among the older generation who happen to be less educated than

the younger one.

From observations, Kuwaiti loanwords that arenbeeplaced by MSA termare not
of English, Italian or French origins since thoseglaeges are considered prestigious in

relation to MSA. The words that are being replaced tend to come from languages with less
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prestige than MSA. To prove this hypothesis, further investigation is needed on the origin of

Kuwaiti loanwords that have undergoa language shift in relation to MSA.

A list of Kuwaiti Arabiclexical items is provided in appendixThese Lexical items
were recorded using the Arabic data collection questionnaire, in which the researcher asked
the participants to produce an equivelén Kuwaiti Arabic of English lexical items and
phrases s/he heard. This questionnaire is based Behnst edt adAdlas@Woi di ch

Arabic Dialects Wortlas der Arabisoén Dialekte(2011).

The consonants of Kuwaiti Arabic are the same as the ywene consonants of
MSA, with the addition of /g// |ahd/v/. The first (/g/) is found iHoanwords and as a
realisation of /g/ (otler reali@t i ons ar e /[ g lidaaealidtiorr of/k/ @aidatso / k / )
found in loanwords /v/ was borrowed from English, and thus occaplely in English
loanwords.The phoneme /v/ is often mispronounced as /f/ among those with less fluency in
English, for as mentioned above, /v/ is not a phoneme of MSA. For example, they would
pronounce the word 'video' &sQ dngtead ofvQ d.yLexical items containing the alveola
stop ¥/ are often pronounced by Kuwaiti Arabic speakers as the dental/alveolar fricative /Al
meaning that the distincti & dled ovieyédhd armd ni
Obottofisf basédnger m-&enai¢ 2011 ey dhe ovélnvent ory o
Kuwaiti Arabic consists of the same six vowe
g, ,e d)¥ of these eleven Dyowahs &igeshoet | png
1.2.4.2 Literacy

The Kuwaiti society 8 a monolingual diglossic society that uses Classical Arabic
(very high variety) in religious contexts such as daily prayers and religious lectures. Modern
Standard Arabic or MSA (high variety) is used in writing, teaching, and broadcasting. In
public mondingual schools, all subjects (excluding English) are taught in MSA and the

textbooks are written in MSA, too. The Kuwaiti dialect (low variety) is spoken at work, in the
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media and is rarely found in written forms like cultural proverbs and national paettye
media, there is sometimes a mix of both MSA and Kuwaiti dialect to give a more formal tone

to speech as in political tahows.

A more vernacular variety of the Kuwaiti dialect is used at home and among friends.
Kuwaiti Arabic is spoken in twalialects: Kuwaiti Modern dialect spoken by Had&rr)
and Bedouin dialect spoken by Bedouins. Both Hadar and Bedouins reside throughout
Kuwait, with some areas having Bedouin concentration such-dah&h, AlAhmadi and Al

Farwaniya where the Bedouin dialectiglely spoken (see Figures 2, 3, 4

English is spoken by and among various Asab residents and is also spoken by
Kuwaitis and Arabs when communicating with pArabs. After the first oil exporfrom
Kuwai t in 1945, Kuwaitisodo | ifestyle changed
pearl diving became a hobby rather than a job especially after Japan started pearl farming.
The oil discovery provided various new jobs for nationals as well as immigrants, in addition
to the European (mostly British and French) excavators. This led tactobitween several
languages/dialects and the Kuwaiti dialect. Literacy in Kuwait now stands at 93%; the
remaining illiterate 7% comprise 6% who are over the age of 70 and 1% consisting of
housewives who got married at an early age and spent theirdkiag tare of their families

and doing house chores (Bla b Aan -65002: 60

Learning English has become essential in order to be able to connect with the rest of
the world. Indeed, English has become the lingua franca in many fields such as education,
budness, medicine, technology, among others. Hence, in Kuwait, English is taught as a
foreign language in public schools and as a second language in bilingual ones. Even pre
school children are found to have used some English already due to the medid.980Hhe

intracsentential codswitching from Arabic to English became a phenomenon in Kuwaiti
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society. Kuwaitis had started not only to replace technical Arabic words with their English

equivalent but otbr nontechnical words as well.
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Govenorate Kuwaiti Non-Kuwaiti Total
Male | Female| Total Male | Female| Total Male Female | Total
Al-Asima | 110423| 116527 226950 | 169157 | 114398| 283555 | 279580 | 230925 | 510505
Hawally 997510206 2024 341425445959 44123571 7983
AFAhmu| 123712508 2489 334413244668 4576/ 2581 7157
Al-Jahra | 7331 772¢1506/ 188312693152 2616/ 2042 4658
Al- 105811102168 553420327566/ 65923143 9735
Farwaniyya
Mubarak | 6 781 69151369 5123393¢ 906111901085/ 2275
Al-Kabir
Not 212 188 400 3075 2148 5223 3287 2336 5623
specified
Total 580960261183(1641(87292514|2221(1475[/3697

Table 1.1 Nationality and gender distribution of population according to governorates in 2011

by PACI
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°
AlJahra

°
AFAhmadi

Governorates:

(JAl-Jahra [ AFarwanya [] AAsima [ Hawally[] Mubarak A{abir
[] Al-Ahmadi

Figurel: Governorates of Kuwait
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Figure 3

@ Areas of Bedouin concentration at the south of Kuwait City
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1.2.5 Schools in Kuwait

In Kuwait, schoat can be categorised into three types: public, private, and qualitative.
Public schools are governmental monolingual schools, while private schools are either
bilingual (EnglishArabic) schools or bilingual schools where a foreign language other than
Arabic or English is the medium of teaching. These schools have been set up for-the non
Arab communities in Kuwait, such as the Indian, Pakistani, and Iranian communities, among
others. The third school type, the qualitative one, can be divided into thregrosyis:
religious schools, special needs schools, and adult education schools. These qualitative

schools are also diked into private and publienonolingual and bilingual ones.

School types
in Kuwait

Public Private Qualitative
schools schools schools

Figure 5 School types in Kuwait

In 1899, Kuwait became a British protectiaand unlike the British colonies, the
English language was not introduced to be taught in schoolsbak ar ei gn | anguag
1920.Learning English only began in the fifth grade which was also called the first year of
intermediate school back then.1930, oil was discovered in Kuwait, which led to a dramatic

increase in foreign labourers and residents moving into Kuwait. In 1940, the first Bilingual
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school, 'Mulla Hashim AlBader’, was founded due to the increased importance of English and

the increaing number of EnglisBpeaking families who were living in the country.

In the 1960s, the oil industry was at its peak and thus more bilingual schools were set
up. However, English was only used then when talking to English speakers, and code
switching anounted to the insertion of English technical terms. At the time, English was only
heard on National Televisionds Channel 2,
English speaking community in Kuwait, and in the cinema where Ergpishking films

wereplayed, supplied with Arabic subtitles.

Coinciding with the liberation of Kuwait from the Iragi invasion in 19991, the
Kuwaiti government became more and more aware of the importance of the English language
which has become the language of sciena# t®echnology. As a result, the Ministry of
Education decided in 1991 to start teaching English as a foreign language in public
monolingual schools from grade one for nearly fding minutes a day and five days a week.

The Englishspeaking media, which @éneased vastly in number in the 1990s via Satellite TV,
cinema and radio, played a vital role in motivating Kuwaitis to learn English, especially
among teenagers. It comes therefore as no surprise thaswadeing was first observed as

a phenomenon amgrthis sector of Kuwaiti society.

As mentioned earlier, due to a dramatic increase in the number of foreign immigrants
to Kuwait, as well as the realisation of the increasing importance of English on the part of the
government, private bilingual schools chene a necessity. According to the Annual
Statistical Abstract for the year 2008, the number of private schools amounted to 480
(excluding special needs private schools), 189 of which were bilingual; whereas monolingual

governmental schools amounted to 7d2cluding vocational and adult education schools).
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Below is a table specifying the number of bilingual schools and students in each

educational | evel according to the Annual St
Ministry of Planning.
Level Sdools Male Students | Female Student: Total
Kindergarten 82 13,516 10,724 24,240
Primary 86 24,128 18,501 42,629
Education
Intermediate 73 10,749 8,819 19,568
Education
Secondary 48 4,678 4,083 8,761
Education

Table 1.2Number of bilingual schools arsfudents in each educational level

1.3 The Problem

From our general observations of the Kuwaiti speech commuiityvaitis code
switch at different levels depending on their English level of proficiency and motivation(s)
behind the codswitch. As such, t Kuwaiti community can be divided into six categories

according to their usage of English:

(A) Monolinguals

These are Kuwaitis who had not received any kind of educatididanot continue

their primary studiesThey are mainly above 45 years of age.

(B) Kuwaitis who are incompetent in English
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These are Kuwaitis who were taught English in public monolingual schools, where
grammasbased teaching methods were used to teach English without any emphasis on oral

skills. These find themselves not competermugyh to communicate in English.

(C) Kuwaitti bilinguals who speak English only with réinabic speakers

These are Kuwaitis who speak Arabic and do not-®dé&h to English unless they
have to. They are competent in English and use it only to communithtEnglish speakers
who cannot communicate in Arabic. This category tends to be above the age of 40 and

includes both bilingual and monolingual school students.

(D) Kuwaiti bilinguals who regularly codswitch between Kuwaiti Arabic and English

These bihguals are competent in both Arabic and English, and they can be further

divided into three categories according to the type of-swdihing:

I.  English insertions into Kuwaiti Arabic speech

From our observations, ihcategory makes up the majority of Kamv society. They
codeswitch regularly from Kuwaiti Arabic to English, and tend to be in the younger age
group between 14 and 40 years old. The majority of their switches aresentential,

consisting of English singleord insertions or short phrases

II.  Arabic insertions into English speech

These are young bilingual Kuwaitis who study/studied in bilingual (Ar&biglish)
schools. They constitute a new phenomenon in that while their speech is in English (whether
at school, with their friends, or at hein they insert Arabic words or short Arabic phrases

into their English conversation from time to time. Noteworthy is that more than Arabic, the
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English language is highly favoured by this sector of society with a negative impact on their

Arabic competence

[ll.  Alternation between English and Arabic

These are fairly balanced bilinguals who are competent in both languages and use them
on a regular basis. Their cedwitching is either for a special conversational effect
(metaphoricalcodeswitching or due to achange in the setting or addressee (situational
codeswitching). If they alternate from one language to another in a single conversation, they

are signallinga change in the interpretation of their utterances

It is worth noting that in many cases whéhvere is a preference of tlmglishlanguage
over the first language resulted from being a part of an immigrant community, who try to
adapt to the official | anguage of their ne\
community in the United Kingdua (1984). Other reasons for preferring English over the first
language are manifested in countries that are currently or previously a British,colony
which English is either the official language the second language. In Kuwaitowever,
there is no plitical or economic motivation behind the preference for English over Arabic.
So, the question that poses itself is thus: whgalmeKuwaitis prefer English over Arabic?

And why do they codswitch from Arabic to English

1.4 Literature review

1.43 Borrowing vs. CodeSwitching

1.43.1 Defining borrowing and codeswitching

Both borrowing and codswitching are languageontact phenomenahere two
languages have come into contact with each other. Researchergskeaveeveral tersnto

describethe processof the contact between two languagesluding codemixing, nonce
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borrowing, codeshift, loans, interference, transfer, style variation, and others. In this
research, we use the terms borrowing amdkeswitching to describe tise language contact
phenomea. Codes wi t chi ng <can be defined as nt he a
conversationo (Matras 2009:101), whereas bor

structure or form from one | anguage system i

1.43.2 How todifferentiate between the two phenomena

Codeswitching may occur in the form & word, a phrase, or a whole utterance,
whereas borrowing often involves a single word. Tdisinction however, is not applicable
to all case as exceptions exisVe still need to differentiate between singWerd code
switches and borrowed words. Carol My&wottons definition of codeswitching "a
selection by bilinguals or multilinguals of forms from an embedded language in utterances of
a matrix language (or languageR)ring the same conversation” (1993:4), seems to suggest
that codeswitching is only used by bilinguals or multilinguals (while borrowing is used by
both monolinguals and bilinglg. This view has been criti@d by manyesearchertor the

reason thatscertaining whether the bilingual is ceslitching or borrowing is difficult.

Many differentiate between borrowed words (loanwords) and-saitehes on the
basis that loanwords are integrat@thonologically and morphsyntactically into the
language(Hawgen 1950 Sankoff and Palck 1984). Loanwords can be integrated morpho
syntactically or phonologically with the first language. In other words, if the word has been
adjusted by the addition of morphemes (e.g. derivational and inflectional morphemes) and/or
addition or change in phonemes, then such a word is a loanword. This process takes place in

a sizable period of time so as to allow the loanword to cope with the first language.

Codeswitches, on the other hand, may sound exactly like the original virorithe

language from which they were temporarily borrowed. Many researchers including Fries and
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Pike (1949), Haugen (1950), Sankoff and Polack (1984) consider this differentiation to be
insufficient. They claim that there are instances where loanwords draktly like the
original words in the second language and therefore are identical witrswttdbes. Hence,
Poplack and Sankoff (1984) and others have set the following criteria to distinguish

loanwords from codswitches:

(A) Frequency ofise

The clam here is that loanwords occur very frequently, whereas-s@idehes occur
less frequently and some are only used for a certain period of time and then areseever
again. This claim is not fully persuasive since it is very difficult to test frequehcgen
Many loanwords may not be used very frequently because they occur in certain contexts
which might not be very common or not used at all in everyday life. So, when testing
frequency of usage, such words will be considered asswidehes even thoughey are not.

This has led to the search for another criterion to distinguish loanwords frorswitdees.

(B) Acceptability

The claim here is that loanwords are foreign words that have been accepter by
speech community bgnteringinto first languge dictionaries. This criterion is also difficult
to be tested, because not all languages/dialects have dictionaries that are regularly updated,
especially spoken languages/dialects. Therefore, the identification of new entries to such a

language/dialecsidifficult and which redts in the inability to recognestheir acceptance.

Loanwords can occur among both monolinguals and bilinguals, whilesvaitishing
occurs more often among bilinguals. In a monolingual community, loanwords are
heard/spoken fogently since they are treated as native words (because they have replaced

native words) but codswitches may not be heard/spoken because they belong to a foreign
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language. On the other hand, in stable bilingual communities;switiching is consideredsa

the norm.

(C) Native language synonym displacement

This criterion is considered to be the most solid. If a foreign word is used in a
language and it does not have a synonym in that language, then this foreign word has
probably replaced a native wordigh is no longer used in that language. In this case, such a

word is a loanword, not a cogsvitch. Hence Chen (2007:213):

AWhen an item taken from Language B has &
the lexicon of Language A, this item is regarded hereowed or loan word. On

the other hand, if an item taken from Language B does not become part of the

lexicon of Language A, then this item would be considered as asvatighed

token. Codeswitching is thus seen as two language systems juxtaposedawhere
borrowing is seen as only one |l anguage sy

However, there are foreign insertions that are frequent, acceptable, and morpho
syntactically integrated but do not replace their native equivalents. Chen also stated that
Abor r owi nchronic sonsequencé af language contact and CS is more likely a
synchronic process of | anguage useo (2007:
determines whether a word is borrowed or esdéched. Therefore, coemvitching and
borrowing will be considred as belonging to two opposite ends of the continuum (see Figure
5). In our research, these common foreign insertions can be treated as closer to loanwords
than codeswitching in the diachronic coesvitchingborrowing continuum. The position of
the forign word in the continuum relies on the criteria mentioned earlier: frequency,
acceptability, and integration. The more they match these criteria, the closer they move

towards the borrowing end (see Chapter 8 for more details).
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Code-switching-borrowing continuum

Codeswitching Borrowing

Figure6: Codeswitching - borrowing continuunby Matras (2009)

In addition, the motivations behind loanwords are different from those behind code
switches. Campbell (1998) suggested three motivations behind borrowing, of which the most
accurate is necessity. People barrforeign words into their language because they need a
name for a new (mostly technical) concept that has been newly created or discovered. A

famous example is the English word 'television' which has been adopted in many languages.

Finally, loanwords aa occur among both monolinguals and bilinguals, while €ode
switching occurs more often among bilinguals. In monolingual communities, loanwords are
heard/spoken frequently since they are treated as native words (because they have replaced
native words) butcodeswitches might not be heard/spoken as frequently, because they
belong to a foreign language. On the contrary, in stable bilingual communities, code
switching is considered as the norm. This situation is also found among people who
immigrate to a couny where a different language is spoken and among people of asedloni

country in which the coloser speaks a different language.

1.43.3 Views of bilingualism in general and codswitching in particular

Language prists and prescriptivistgreated cod-switching as nosexistent. Then,
they considered coewitching (and even bilingualism in general) as interference, i.e. an

obstacle in the path of language acquisition. They argued that if a child is exposed to two
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languages, then s/he will not end lyeeht in both languages, because it is difficult to master

two languages at the same time. Language purists even claim that the acquisition of a second
language will affect the acquisition of the first, and then the child will end up being unable to
expres him/herself in either language. Moreover, they view bilingualism as a hinderance to
intelligence, i.e. bilingual children have a lower 1Q than monolingual ones. Bialystok (2004)
claimed that bilinguals score the same as monolinguals ivertral testsput less than
monolinguals in verbal tests. However, Bialystok's study and other prescriptivists' claims

have not found strong scientific evidence in their favour.

In additionto that, language purists and prescrptivisésmed that codswitching is a
strategy meant to cover deficiencies in the first language. They reckon that when a bilingual
person codewitches to another language, s/he does not remember or know the words or
phrases s/he has just uttered in the first language, and that is why sdmedwo the second
language (masking strategy). And therefore, they find bilingualism to be limiting the
memory. Such claim does not describe accurately the motivations behindvatctgng.

Being incompetent in the first language does not completelyaiexphe behavior of
bilingualsbecause even balanced bilinguals esdé&ch and their codswitching behaviour

is bi-directional

Uriel Weinreich (1953:73) has put constraints on when -svd&hing should be
allowed and when not: "The ideal bilinguavikches from one language to the other
according to appropriate changes in the speech situation (interlocutors, topics, etc.), but not in
an unchanged speech situation, and certainly not within a single sentence”. Bilinguals do not
always codeswitch in tre same way or in the same circumstances and not even with the same
attitude, so being incompetent cannot be the only reason behineswiadeing, and a

situational change is not always the motivator.
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Not only do purists and prescriptivists have a negatiew of codeswitching but so
do some bilinguals themselves. Some bilinguals consider ewiliéching as "a sign of
6l aziness6é6, an o6inadvertento6é speech act, an
a potential danger to their own living pemihance” (Ritchie & Bhatia 2004:350). Chana and
Romaine (1984) reported in their study of casgtching between Punjabi and English in the

UK that the community views cogmvitchers as victims of color@son, incompetent iboth

languages, ashow-offs. On the other hand, Camillerig26:102) reported that in Malta:

"using Maltese is purist and using English is snobbish but-seitehing is

being neutral. They view English as a language of power and influence within a
global community. Few people want ¢oit themselves off from their Maltese
heritage and use only English code switch to seem educated enough and still
have Maltese identity".

In this case, codswitching has a neutral status.

1.43.4 Types of Codeswitching

Codeswitches have been categedsinto several types. O the most common is
categorigtion according to place of occurrence in speech (M$eodton 1993). Inter
sentential codswitching is switching from one language to another, which occurs between
sentences, utterances or tur@n the other hand, intsentential codswitching occurs
within a sentence, utterance or within the same turn. Some linguists refer to alternation as

codeswitching and to insertion as cedexing.

Pieter Muysken (2000) categaets the various types afodeswitching (he called

them processes) in yet another way:

(A) Alternation: A switch between two languages in which either language is spoken
according to its own structure. So the two systems neither interlock nor overlap. The switch is
between the siictures of the two languages. Alternation usually involves long and complex

switched stretches. In that sense, it is similar to4isg@tential codswitching.
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(B) Insertion: In this case, a foreign/second language word or phrase is inserted in&i the fir
language speech. Here, the structure of the first language is used while insertion might be
adjusted to cope with the first language's structure. Insertion can also be the opposite case:
the speech and its structure are in the second language wheréasetted items are in the

first language. So there is only one language structure being used despite the presence of
lexical items from both languages. This occurs when the speakers are fluent in both
languages or more fluent in the second language ithdheir native language. Insertion
involves words, phrases and short utterances from the switched language. The longer the
utterances, the more complex they become and the more they act as alternations rather than

insertions. Insertion is similar to inteentential codswitching.

(C) Congruent dxicalisation: Here, the structure of the first language interlocks with the
structure of the second language, whilerds and/or phrases from both languages occur
randomly. So there is a shared structure fronh b@tguages. What constrains this type of
codeswitching is when both languages have a similar structure such as the -Sabfect
Object order. For example, both languages should be SVO languages or both VSO, etc.
MacSwan (1997) proposes that nothingsi@ins codeswitching exceptthe requirement of

the mixed grammais Poplack (1980) explained that if there is any violation of this

constraint, then the process involved is borrowing rather thanswitighing.

Blom and Gumperz (1972) categ@risodeswitching according to motivations:

(A) Situational codeswitching: in which the change is in terms of speakers or settings. For
example, two speakers are talking in one language but then change to another when another
person joins in. The motivations behittds behaviour will be explained later. Suffice it to

say at this point, it is tied to contexts that are relatively fixed (Blom & Gumperz 1972).
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(B) Metaphorical codswitching: in this type of codswitching, there is no change in the
topic, participantor setting but switching takes place to convey a social meaning such as
showing solidarity with a group. This type of ceslgitching is a brief intr&entential one

that is shorter than situational ceskeitching.

1.43.5 Factors behind codeswitching

Ritchie and Bhatia (2004) as well as Bullock and Toribio (2009) have specified

factors or reasons that prompt speakers to-sadieh. Here are the most important ones:

(A) Social roles and relationship(s) among participants

This includes prestige, solidaritgnd formality, among others. Monolingual speakers of
any language speak (slightly) differently at home. The variety of languages spoken at home
and among friends is usually more vernacular than the one spoken at work, for example. The
same applies to bilguals. Some bilinguals use one language with family members and
another at work. Even at work, the language used among peers may differ from the one used
when addressing the boss. Another case is solidarity: immigrants speak to each other in their
native language and then codwitch if another participant speaking a different language
joins the conversation. However, this might lead to some problems (Ritchie & Bhatia 2004;

Bullock and Toribio 2009):

I.  Language mismatch and repair

This occurs when the bilinga | is not sure of the speaker
immigrants prefer not to be addressed in their native language. In other cases, some peers do

not like to be addressed informally or in a less formal language.

[I.  Multiple identities
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Sometimes a sp&er is not sure which language to use when speaking to a family
member or member of the same community who happens to be his bassthiddyoss has
dual identities and each identity requires a different language choice. The incorrect language
choice maylead to problems in communication. Another example is when a teacher is a
relative of one of the students and the language used to communicate with relatives is
different from the formal language used in school. In this case the studeninteationally
or not,use the languagesed at homat school to communicatgith teacher leading to an

inappropriate language choice.

(B) Situational factors

These factors share certain features with social factors. Speakers not only speak
differently in public thann private but other factors do matter as well such as age, gender,
class, education, and religion. For example, in Arapieaking countries, they switch from a
dialect of Arabic (low variety) to standard Arabic (high variety) at school, in the media, and
during religious performances. However, in this case the switch is between varieties of the
same language called diglossia, and not a switch to a different language. However, in some

countries there are instances of cgalatching to another language imslar settings.

(C) Messagentrinsic consideration

This factor is related to linguistic and pragmatic considerations in which- code
switching would be necessary to convey the message. For examplswitdeng is used in
guotations, idioms, paraphrasingpeating, clarifying, emphasizing, hedging, or interjection.

Sometimes, it functions as humor, bonding, dampening, or politeness.

(D) Accommodation
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In this case, a speaker uses a neutral language to divest him/herself of any identity.
For example, consét a conversation among three participants where two speakers speak the
same language and the third speaks a different language even though s/he also understands
the other twods | anguage. One of the two sp
English for instance, in order to accommodate the situation or so as not to be identified as

belonging to a certain group or community.

(E) Filling a linguistic gap

This is simply a case where a bilingual is unable to recall from memory a word from

the firstor second language, so s/he cedstches.

(F) No motivation

Scotton (1976) and Heller (1988) pointed out that most researchers seem focused on
finding one single great motivator behind cesigtching even though there are cases where

there is just not anyBullock and Toribio (2010:11) also support this claim:

Aéit merits pointing out that not al/l | an
signal a particular communicative intent or purpose: for many bilinguals; code

switching merely represents anotlveay of speaking; that is, some bilinguals

codeswitch simply because they can and often times may not be aware that they

have done so0o0.

1.4.3.6 Approaches ananodels

There are three main approaches to the study of-sw@dehing (Bullock & Toribio
2010): a structural approach, psychological approach, and sociolinguistic approach. We are
concerned here with the sociolinguistic approach because it investigates the social factors

behind codeswitching. Stroud (1998) categoeid the most famous sociolinguistic
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approaches to coemvitching into two categories: (i) Gumperz and Carol Mygestton's

views; and (ii) Peter Auer and Li Wei d6s vi

In this study, we focus more on the sociolinguistic approach advocated by Auer and
Li Wei, which is a sequential ond.dnalyses data by looking at the corsation as a whole,
not by separating the instances of cedatching from the rest of the conversatidinooks at
turns, participants and context in order to explain the functions behineseoibing rather

thant h e r e sietationc(dee chapter tyo

1.5 Chapter review

In chapter two, the methodological approach used to collect data is discussed,
followed by an explanation of the analytical framework used to analyse the data. It starts off
by specifying theresearch questions, aims of the fieldwork, setting, participants and data

collection tools.

In chapter threeone of thefunctions behind codeswitching found in our datas
discussed. The chapter starts off with our own definition of contrastivendssyddlby a
look at the various types of contrastive caidtching and their functions, and finally to

some illustrated examples from the corpus.

In chapter fouranotherfunction of codeswitching is explained. It begins with a short
review of Gumperz (182) 'contextuasation cue’, followed by an analysis of the expressive

functions of codeswitching.

In chapter five the functions of floor holding and filling linguistic gaps are outlined,

including a review of the literature on discourse markers andtglpas and functions.

In chapter sixthe functions of accommodation and repair are discussed, beginning

with an overview of the Accommodation Theory, followed by data analysis from our corpus.
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In chapter seventhe functions of codswitching among biliguals who attend

monolingual schools are discussed, e.g. accommodation and filling linguistic gaps.

And in the final chapter, a summary of the thesis, the findinggvaltutionof the

methodological approach and recommendations for further study ardguovi
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CHAPTER TWO : METHODOLOGY AND ANALYTICAL APPROACH

Several tools had to be used in an effort to address the research questions of this
study mainly to answer the question of why bilinguals ceddétch A fieldwork study had to
be condated, followed by a qualitative analysis of the collected data, based on a sequential
approach, amanothers. In this chapter, smesearch questions will be addsed in section
2.1, followed by a section demonstrating the fieldwork study including stibss@bout data
collection tools such as questionnaires and interviews, the participants, and language
preferences. A final section will illustrate the analytical frameworks adopted, including a
literature review of the 'markedness’' model, 'conversatiamalysis’ framework, and

functions behind codswitching.

2.1 Research guestions

This study revolves around the ceslgitching behaviour of Kuwaiti bilingual school
students and how it is different from the cex¥gtching behaviour of Kuwaiti bilingualsi
monolingual schools. Fromur observations, bilingual school students cedétch more
often than bilinguals in monolingual schools as the latter's -saitehing behaviour is
limited to insertions of English nouns. Therefore, proving this observatimamalysing the
factors behind this interestingly diversified ceglgitching behaviour became mssary. Laid
out below are sixesearch questions that are part and parcel of the main question: "why do

Kuwaiti bilingual school students codavitch?"

A. Is the codeswitching behaviour of bilingual school students different from that of

bilingual students attending monolingual schools? If yes, then how?
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B. How d bilingual school students codwitch among themselves? Insertions, alternations,

or both?

C. Wha are the factors that promote ceslgitching among bilingual school students?

D. Are the codeswitches participantelated or discourseslate®

E. Which is the dominant language in bilingual school students' speech? Arabic or English?

F. What promotes #hpreference of one language over the other?

A general misconception among the Kuwaiti speech community is that Kuwaiti
bilingual school students codsvitch from Kuwaiti Arabic to English for preference reasons
only. In other words, those who cedeitch from Kuwaiti Arabic to English prefer using
English over Kuwaiti, since English is the language of modernity, education and technology.
In addition to thatjn Kuwait being fluent in English is associated with higher satetus
than the average peopleecause being fluent in English means that the person has been
educated in a private bilingual school. These research questions will uncover the code
switching behaviour of the bilingual school students and whether there are cases where
bilinguals prefer Kiwaiti Arabic over English. Also, the research questions will enable us to
identify the reasons and functions behind esd@ching when it is not motivated by

preference.

Moreover, he answers to these questions are not limited to one set of factors, as
linguistic and metalinguistic factors play a major role in the language choice(s) of the
speaker. The next four chapters will shed light on the factors behineseattbing among
Kuwaiti bilingual teenage female students in a unified situation and doff@swill lead to

conclusions that answer the questions surrounding the-swaitihing phenomenon in this
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particular domain. Since this study involves students, a school had to be chosen as the

fieldwork domain (see the advantages of conductitegurews in schools in section22).

2.2 Fieldwork and data collection

Before conducting fieldwork in schools, the researcher had to get through the Ethics
Committee and the necessary training. The researcher ought to be able to realise the terms
and conditios of the fieldwork, especially when it engages young people. After securing
approval from the Ethics Committee of the University of Manchester, the researcher then
headed to Kuwait. In Kuwait, the researcher was not allowed to conduct fieldwork unless she
passes an interview with the Ministry of Education and Private Learning's Ethics Committee.
After passing the interview and completing the required paperwork, a consent form had to be
signed by the principal of each school (and the owner in the casasaiémchools), giving
the researcher the freedom to enter the school, interview students, and record their interviews
at the times agreed upon. The whole process of obtaining permissions and consents was
indeed timeconsuming, taking up weeks to be comgte The fieldwork at bilingual,
multilingual and monolingual schools was conducted from September 15, 2011 to early
January 2012 in Kuwaitodés Hawally governorat e
needed data by observing and interviewing Kuwaitiale bilingual school students, as well
as Kuwaiti female bilingual students in monolingual schools. The aim was to be able to

analyse their codswitching styles, keeping in mind the research questions of the study.

2.2.1 Aims of the fieldwork

Conducing fieldwork enablsthe researcher to collect naturally occurring datd is
needed to answeahe research questions of this study. Since this study is concerned with
conversational codswitching, observing and experiencing the situation is the most

convenient method for obtaining authentic data. Observations and getting involved in
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conversations with students offer not only verbal explanations behineseotdding but also
nonverbal ones. Therefore, taking note of gestures as well as speechfisr\de&th analysis.

In addition, personal information and the psychological state of participants affect the
acquired data. Analysing conversational data without being invohged participantn
fieldwork will not provide the analyst with this advanta@ggding to incorrect perceptions

and conclusions.

2.2.2 The setting

Chosen for this study were one monolingual public school for girls, one bilingual
private school for girls, and one multilingual private school. English is taught as a second
language irthe bilingual and multilingual schools, and is also the medium of communication
and teaching except for Islamic Studies and Arabic wherein of course Arabic is the medium.
Both the bilingual school and multilingual school use the British curriculum in itegcim
addition to Cambridge examinations. In the monolingual school, English is taught as a

foreign language for 50 minutes on a daily basis.

As mentioned earlier, the students' own schools were chosen as the setting for the

recorded interviews based tire following reasons:

A. In a conservative society, it is not easy to arrange interviews with a group of students at
one of the studentsdé or researcherso6 residet
their children t oandincarebe expectadtthatanmany efrthera wilhnotu s e

agree for safety and reputatioglated reasons, especially with female students.

B. Arranging meetings with groups of two or three in a public place is a difficult task since
students are not always fraéthe same time or have transportation facilities as they do not

drive.
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C. Interviewing students in public places allows more external factors such as noise to

interfere with the flow of the interview and thus affect the quality of the recording.

D. Inteviewing students at school allows for a unified setting, time, and limited external
factors throughout the whole recording process. It is of course a familiar setting for all
students involved where they would normally feel comfortable and safe. It isaalso
convenient place for students, as they would normally be available at school at the same time

on schooldays.

As mentioned earlier, only one monolingual school was included as the focus of the
study is on bilingual/multilingual students' ceshitching kehaviour. The bilingual and
multilingual schools were also different from each other in terms of their population. The
bilingual school is an afjirls school, of which 97% are Kuwaitis. Moreover, more than 50%
of the teachin@nd administrative school $tavere female Arabs, teaching different subjects
in English, and were not allowed to speak in Arabic except for the Arabic and Islamic
Studies, since those two subjeats taught in Arabic. In the muitigual school, around 70%
of the students (males @riemales) were Kuwaitis, while the other 30% were mostly- non
Arabs who speak differenhative languages but use English as the lingua franca to
communicate with both students and teachers. In addition, the entire school staff is made up
of nonArabs, whouse English in the classroom and in communicating with their students.
The exceptions are those who teach Arabic and Islamic Studies, who of necessity use Arabic
as the medium of teaching. For that reason, it was expected that students at the multilingual
school would codaswitch to English more often than those at the bilingual school in order to

communicate with their neArab peers and teachers.

2.2.3 Methodology
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Four main tools were used to collect data: questionnairesyieivs, observations,
and noe-taking In the following sections, an illustration of each tool and its method of

application is provided.

2.2.3.1 Student information questionnaires

A personal information questionnaire was distributed to the female students of year 11
and year 12 at th bilingual, multilingual and monolingual schools. Two versions of the
guestionnaire were made, one in English and the other in Arabic. The students were asked to
choose between the English and Arabic version. Asaggeall students at the momgual
school preferred the Arabic version. In the other two schools, most of the students in the
bilingual school asked for the English version, while in the multilingual school all of them

asked for the English one.

The questionnaire questions were about theeaayl nationality of the student as well
as those of her parents, whether she has lived or studied in an Epglating country, and
the duration of her study in the monolingual/bilingual/multilingual school (see App#ihdix
This questionnaire enabldke researcher to pick the most suitable participants for the study
(see the criteriain section24.1) The researcher also had to m
English was not affected by any external factors. For example, if one of the studemits pa
is a native speaker of English, this would affect the Englistbic codeswitching behaviour
and language choice as the student has been in contact with English since birth. Therefore,
her codeswitching behaviour cannot be considered to be thatmfrmal Kuwaiti bilingual
student. Another case that has not been included in the sample is the case of students who
have lived and/or studied in an Enghspeaking country for more than a year. Similar to the
previous case, such students' language ef®jienight have been affected by the language of

the environment in which they had lived; thus, they, too, had to be excluded from the sample.
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2.2.3.2 Audiorecorded interviews

The interviews were scheduled to be held in the playground during schoo$.break
This choice of setting was based on the fact that the playground is the usual place where
studentssocialiseand have their meals or snacks during school breaks. In that way, the
interview would not interfere with their routine. Conducting the intersiemw this natural
environment allows students to feel more comfortable as they would be surrounded by their
friends and enjoy their snacks as they always do. It also gives the researcher the opportunity
to collect naturally occurring data. In the playgrduthe interviews were conducted in a
place chosen by the students themselves. However, two factors were interfering with the
plan: first, the hot/bad weather affected the students since laygrgunds are located
outdoors, in addition to the frequent sd storms. Second, the noise caused by other students
playing and chatting in the background affected the quality of the -aediwding. And so,
t he intervi ews i n todk hpkace i thei ptaggroantivhiles inhtleeo | s 6

multilingual school theriterviews took place in classrooms.

In the monolingual school, the students were interviewed in the library and
classrooms. The interview questions were mainly about their studies, future plans, hobbies,
likes and dislikes, their opinion about certain t3pihat concern é&nagers, and about what
they haddone during their holidays a few weeks earlier (see appendix Il for a sample of the
guestions). The duration of the audio recorded interviews varied freB® Ibinutes to 10
minutes each, depending on t&hedule set by the school coordinators and duration of the
breaks. A total of 45 students were interviewed wherein a total of eight hours of speech were

audiorecorded.

LAccording to Time magazine, in 2011 Kuwait City was considered to be the hditésttbe world
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All the excerpts taken from the audiecorded interviews in chapters three to chapter
six are taken from the interviews of both the bilingual and multilingual students. On the other
hand, the excerpts in chapter 7 are all taken fromntiieeviews of the students attending the
monolingual school. Each interview consists of three to four participants (the
researcher/interviewer and two or three students). The labelling and numbering of the
participants corresponds with turns. For examplejshe first student to take a turn; S2 is
the second one and so on. Therefore each interview has S1, S2 and sometimes S3 according
to the participant taking the floor first. The participants were not labelled uniquely from S1 to
S45 because conversatabranalysis focuses on the interview as a whole by interpreting each
turn, what precedes it what and follows it. Thus it was important to label the students in each
interview separately according to who took the turn first rather than labelling eachtstuden
uniquely, in order to facilitate for the reader the understanding of who took the floor first in
this particular conversation, and avoid confusion caused by using sequent two digit numbers.
Unique individual speech style and different cssetching behaiour of some of the
students were noted in the analysis of excerpts by mentioning the label of the student as well
as the number of the excerpts where this behaviour occurs; therefore, not using a
distinguishing label for each student did not lead tortheg | e c t of anal ysing

individual speech behaviour.

2. 2.3.3 Parentsdo a#anterviewsudent sd perception

It i s obvious that the |l anguages spoken
language choices, since they spend arowd®d hours at sabol per day.Al s o, parent
language choices at home also hugely affect the language choices of their children. Thus, it
was necessary to have a chat with both parents and students about the status of English in
their lives. In the case of parents, it walanned that they would be interviewed for ten

minutes when picking up their children from school. However, two difficulties confronted the
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researcher: First, the unavailability of a sufficient number of parents to be interviewed since
most students retutmome by bus or are picked up by their drivers or another family member.
Second, the ten parents who were interviewed refused to be-ragdme. It was then
decided thaperception interviews will not be recorded but notes for the questions will be
caswal and short. ie questions were addressedthe bilingual and multilingual school
students and their parents as they were the fgougp of this studynot the bilinguals
attending monolingual school3he questions concerned the languages spoken at, home
reasons for English usage at home, reasons for admitting their children to a
bilingual/multilingual school, and a general question regarding their percepti&nglish

(see appendix IYor the interview questions).

The choice of using audi@cording réher than videaecording is based on three
reasons. First, Kuwait is a conservative society; therefore, vetmoding will be considered
as intruding into the privacy of (some) participants. Otherwise, many students would have
refused to participate ithe study. Second, the presencea@amera will give students the
feeling of being watched and that every gesture they make and word they utter are being
observed, leading them to think carefully before uttering anything instead of speaking freely
and natirally. Finally, videerecording without observation and naéking will lead the
researcher to rely on the camerads percept.i

immediate perception. Savilleroike (2003:99)stated that

Afobser vat i ocativeoldehavioo wiiolu Imas been videotaped is a

potentially useful adjunct to the participastiservation and interview,

particularly because of the convenience of replaying for microanalysis, but it is
always | imited in focuseptamahdactalgke t o t he
adequately in a more holistic contexto.
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2.2.3.4 Observations and not¢aking

According to SavilleTr oi k e, Afobservation without par
but there are times when it is an appropriate data collection pracelo ( 2003 : 98) . I
analyse a conversation accurately, observations are important to note any change(s) in the
conversational behaviour of students and the-wvesbal communication that cannot be
acquired by audivecordings. Duranti (1997) groupeghrticipantobservation into two
modes: passive participation and complete participation. Passive participation is when the
researcher tries not to intrude or interfere with the conversation, thus observing from a
distance. Complete participation, on thiteer hand, is when the researcher interacts with the
other participants (Durainfl997:99). In this study, observation was made in terms of the
complete mode, since the researcher was involved in the conversation, not only asking
guestions but also commenng and answering the student s¢
preferring complete participation over a pas
directly experience the very processes they are trying to document. Though it is by no means
equivalet to entering the mind and body of the speaker, performing gives a researcher
i mportant i nsights into what it means to L

1997:100).

Observations and ncteking were made during school breaks in the playground
when students were having their meal/snack or socializing with other students. They were
also made during the fivainute breaks between classes when students change from one
classroom to another. It is to be noted that these short conversations or vireds Istudents
are essential, since they are the most naturally occurring data without the influence of any
outsider such as the researcher who is trying to take control of the conversation. Comparing

the codeswitching style in these short conversationthwhe one in the interviews allows the
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researcher to verify whether her presence in the conversation affected thevtotdang

behaviour or not.

Furthermore, ates on the short conversatiotieat preceded the interviews the
bilingual school studenias well as those of nererbal activities such as pauses, hesitation,
laughter, pitch and intonatioduring the interviews weneoted and analysed according to the
conversational analysis approacihese notes support the analysis since-vesbal
commuication is as important as the verbal one. Notes of other Kuwaiti
bilingual/multilingual school studentsdé conyv

after the field study were also kept.

2.2.4 Participants

2.2.4.1 Students

Fourteen Kuwaiti ferale monolingual school students as well as trortg Kuwaiti
female bilingual/multilingual school students were interviewed in groups of two to three
students at a time. Only female students were chosen for this study for two reasons. First, it
was necessy to limit the variableg the sample. If there weteo many variables, the study
would be timeconsuming due to the large number of participants which may lead to
inconsistent results. Therefore, age and gender had to be specified. Besides, illis a we
known fact that males converse differently from females whether in a monolingual or
bilingual situation; thus generalisations regarding esai#ching styles might not be
adequate. Female students were chosen instead of male ones because it waw #asier f
researcher, a female, to interview female students especially in monolingual public schools
where it is either an allirls or alkboys school. The easier accessibility togalls schools
comes from the fact that Kuwait is a conservative sociatgking it tricky if not

uncomfortable for male students to be interviewed by a female researcher who is an outsider.
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For a femaleesearcherit is a lot easier to be an insider amgdemale students, with better

chances of more naturally occurring utter@s being sought in this research.

Furthermore, choosingtudents in the final years of secondachool, and not
younger ones, igesulted fronthe observation that thehenomenon of codgwitching among
bilingual scheol students is more comma@among ths group. Younger students would still be
in the learning and acquisition process of language(s), whose usage of Arabic more than
English might be the result of their incomplete language acquisition ofsBragiid not oany
preference on their part. Theténviewees were chosen according to their answers to the

personal information questionnaire and had to meet the following (required) characteristics:

A. Female student aged-18 (year 11 & 12).

B. Student of Kuwaiti parents.

C. First language of both pauts is Arabic.

D. Student has not studied or lived in an Engéipkaking country for more than a year.

These characteristics ensure that the outcome of the analysis would be consistent
transpareneand applicable to other students with the same chastateriwithin the same
setting. 't was i mportant t o-swetchisgubehaviotrisat t h
not triggered by native speakers of English surrounding them, nor by living in an English

speaking country.

After choosing the most suitabparticipants in terms of the above criteria, a list of
their names was made and given to the principal in order to arrange for the interviews. The
students were picked up by the researcher from their classrooms and then directed to the
playground. At thestart, the interviewer introduced herself and explained the procedures of

the interview. Two to three participants were interviewed at once, and each participant was
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offered the chance to choose her interview partndr@sh the list of the most suitable
participants Most participants chose their closest friends/colleagues, because it made them
feel more comfortable when being interviewed since they have a lot in common and have
shared experiences together. This was a key advantage to the study, assitf@llthe

recording of more relaxed and naturally occurring data.

2.2.4.2 Parents

Ten sets of parents of bilingual school students participated in the perception
interviews (see section.23.3 of this chapter). Their educational as well as English
proficiency details were not accessible to the researcher. However, from observations, the
educational background of Dbilingual/multiliir
with a diploma and/or bachel or degSomeofto th
those parents studied in monolingual public schools, while others studied in bilingual schools.
Also, some of them have already spent a long period of their lives living or studying in an
English.speaking country. All these factors affect thamduage choices at home as well as
the language choices they recommend to their children. In Kuwait, all bilingual/multilingual
schools are private and require annual tuition fees. In the multilingual school, secondary
school fees cost around 8,600 GBP gesidemic year. This suggests that the social status of

bilingual /multilingual school studentsbé pare
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Participants/Tool Bilingual Bilingual Multilingual Total of Parents of
students school school students bilingual
attending students students students

monolingual
schools
Questionnaire 40 35 30 105 -
Audio-recorded 14 21 14 49 -
interview
Perception - 8 - 10
interviews

Table 21 Number of participants and the methaded for data collection

2.2.5 Language preference

Prior to each interview, the researcher informed the students of their free language
choice, i.e. they were free to choose ithterview language. The interviewdid not choose
one language over the othleut codeswitched between the twanguages spontaneously
throughout the interviewsThe researcher started the introductory conversation using the
language thathe students last spoke among each othear or der not to affe
language choicéAs will be illustrated later orsome students were affected by the language
choices of the other participants while others did &tidents had the choice of using

English, Arabic, both at the same time or any other preferred language. In the monolingual
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school, all students chose Aralas the language of conversation without exception. In the
bilingual and multilingual schools, the language choices varied from one student to the other.
Some chose English as the language of conversation, others chose Arabic. Three students
informed theresearcher before the audmcording started of the language they would use
during the interview. In the bilingual school, one student stated that she intended to use
Arabic only. Also, in the multilingual school, one student mentioned her intentionngf us
Arabic only, while another student mentioned that English would be her language of choice
since she does not speak Arabic. Nevertheless, the speech of those three students included
instances of codswitching to the language they did not want to uses indicates that those
students were coe®vitching unintentionally. Despite having stated their language

preferences, their actual usage was a different matter.

Five bilingual/multilingual students out of eight mentioned that English is the
preferred dnguage at home, and six preferred to speak English at school. According to the
bilingual/multilingual students, English being the 'language of education and technology' was
the first reason for learning English, followed by it being the language of geestdt to
mention being an easy language to learn and speak. Learning English for the sake of being
able to master another language came last. The figures below clarify the

bilingual/multilingual students' answers to the perception interviews:
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Education & technology

m First factor
m Second factor
m Third factor

m Fourth factor

Figure7: Education and technology as factors behind learning English

Prestige

| First factor
m Second factor

m Third factor

Figure8: Prestige as a factor behind learning English
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Easy language

m First factor
m Second factor
m Third factor

m Fourth factor

Figure9: Being an easy language as a factor behind learning English

A second language

m First factor
m Second factor
m Third factor

m Fourth factor

FigurelQ: Learning a second language as a factor behind repEnglish
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Students' perception of English

100%
90%
80%
70%
60%
50%
40%
30%
20%
10%

0%

m First/main

m Second
Third

m Fourth

Alanguage of A language of An easy languageéA second language
Education Prestige

Figurell: Bilingual students' perception of English

From the parentso6é6 short i nterviews cond.¢
emphasise to their children that English is only a language for the classroom and a means of
communication wi norrArabs. At home, the Arabic language is dominant as English is
discouraged and considered inappropriate. These parents want their children to be fluent in
English without losing their Arab identity. One parent mentioned that "speaking two
languages idbetter than speaking only one" and another had this to say: "I don't want my
child growing up not knowing how to speak his own language. It's a shame. How is she going
to communicate with people when she grows up and finds work? They'd think she's not
Kuwaiti with her slips of the tongue". On the other hand, 70% of the parents use both English
and Arabic, with 60% of them using Arabic more often and only 10% using English more
often. The reasons behind the use of English at home revolve around the lodruditsy
fluent in English to their children's future. One parent mentioned that the students' teachers
recommend communicating with their children in English at home especially those in the

early stages so that they would acquire the language fastem@&ti®oned that English is
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greatly encouraged to the extent that it has led many parents to choose -Emegikimg

maids for their household.

The chart below (Figuré?) illustrates the languages used by parents at home. The
parents were also asked abthe reasons that led them to register their children in a private
bilingual school, and 60% of them answered "to be fluent in English" and 40% answered
"because of the better curriculum” (compared to the curriculum used in public monolingual
schools). Fially, the parents were asked about their perception of English, with the majority
considering English as the language of education, knowledge and technology in addition to
its prestigious status in Kuwaiti society. In Kuwaiti society, fluent Kuwaiti spresalof
English are associated with a high social status. English fluency is linked to studying in
private bilingual schools or studying abroad which the average Kuwaiti family may not be

able to afford.

Languages spoken at home

m Arabic
0% m English
m More Arabic than English

m More English than Arabic

Figurel2: Languages spoken at homethg parent®f thebilingual school students
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Reasons for admitting children to bilingual
schools

m English fluency

H Strong curriculum

Figurel3: Reasons leading parents to admit their children to bilingual schools

80%
70%
60%
50%
40%
30%
20%
10%

0%

Parents' perception of English

H First/main

m Second

m Third

A language of Education &A language of Prestige A second language
technology

Figurel4: Perception of English among bilingual school students' parents
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2.3 Analytical framework

Two of the main approaches to intesfing codeswitching are thatructural approach

and the sociolinguistic approach. A diversity of structural approaches has tried to put
constraints on the occurrence or absence of -saitehing. Popl ackds o6free n
constraintdo SCcbOB8MYIs adbMLMymodel 6 (1993) are t
in the structural interpretation of codwitching. We are concerned here with the
sociolinguistic/pragmatic approach, which investigates the social factors behind code
switching and views codgwitching as a meaningful communicative activity, since it best
answers our research questions. Below is an overview of two predominant views -of code

switching:

2.3.1 Predominant perspectives on codewitching

23.1.1CarolMyersScott onés O6Markednessd approach

McConvell (1994:8) explains that Mye&c ot t on6s approaches S
form of the view that the social meanings of conversational-sadtehes are carried by a set

of social catgories 'metaphorically symbadisd by parti cul aditonltanguag:
McConvell and Heller, MyerScotton claimed that when speakers esdéch, then they are

obeying the rights, obligations and expressing the identities each language offers (Stroud
1998). Therefore, a speaker must avoid flaunting the listenghts rand act according to

certain obligations and according to the listener's (and speaker's) identity and expectations.

Only in this way is a codswitch considered meaningful.

In addition, the RO (rights and obligations) model is seen as a univeestdains not
limited to a certain bilingual community. However, courggamples are found in the data

collected where the speakers who cedetch flaunt the rights and obligations or

67



expectations of the listener, yet the conversation remains meaniAtfal.the RO model
does not answer the qguesswiitocnh eosfdo ;6 whhye rtehfeorsep

behind codeswitching remain unexplained.

Anot her i mportant mod el i s t h e-Scaltonar k e d n
(1993:75) This model propass that

"speakers have a sense of markedness regarding available linguistic codes for

any interaction, but choose their codes based on the pegwef@enceand/or

relation with others which they wish to have in place. This markedness has a

normative bais within the community, and speakers also know the

consequences of making marked or unexpected choices because the unmarked

choice is 'safer' (i.e. it conveys no surprises because it indexes an expected

interpersonal relationship), speakers generallyarthis choice but not always.

Speakers assess the potential costs and rewards of all alternative choices, and

make their decisions, typicgllunconsciously”.

Hence, speakers often use the unmarked choice because it satisfies the expectations of
the listerer, while the marked choice is the unusual or unexpected choice which is less used,
and when used it is for specific reasons. However, there are certain circumstances in which

the speaker prefers to use the marked choice or yet another choice callegldnatary

choice since each of these choices has its own motivations {8geton 1993).

(A) The unmarked choice

A speaker chooses the unmarked choice if s/lhe wants to establish or affirm the rights and

obligations. This results in two types of unmarkedeswitching:

Sequential codswitching

Sequential codswitching is similar to the situational codwitching by Blom and
Gumperz (1972) as explained in the first chapter, which occurs when there is a change in the

situation. However, MyerScotton doesot like labeling it as situational for she believes that
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the change of situation does not trigger the change; the speaker does. Sequential code
switching occurs when the speaker cstlatches to another language and by doing this s/he
is acknowledging t new rights and obligations, i.e. the role and identity of the speaker and

hearer in the community, as well as accepting the change to the new unmarked choice.

Codeswitching itself as an unmarked choice

This type of codeswitching is a quick continuoustra-sentential switch (insertion) from
one language to another in a single speech. In some cases, this switch occurs within a word as

in word endings, making it look more like a loanword rather than asadeh.

(B) The marked choice

Instead of choosinghe unmarked choice to identify the rules of obligation for the
speaker and listener, the speakis-identifies these rules and obligations by using an
unexpected or marked choice. By this choice, the speaker is telling listeners to put aside the
social identity and role that the speaker carries and speak to him/her according to their
relationship. The reason behind this choice is "to indicate a range of emotions from anger to
affection and to negotiate outcomes ranging from demonstrations of authooitygaperior
educational status to assertions of ethnic identity" (Mgaatton 1993:132). This results in
either increasing or decreasing the social distance between the participants. For example, a
person may codswitch when angry to decrease the slodiatance or to affirm authority.
Poplack (1980) considers choosing the unexpected choice to indicate emotions or distance as
the expressive function of codavitching, because the speaker is expressing his/her feelings
throughout the switch. Narrowing éhsocial distance is not only social but can also be

ethnical. For example, if three speakers are involved in a talk and then one of the speakers
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switches to a language that one of the other speakers does not understand, then this switch is

an unexpectedhoice made to ethnically distance the speaker.

Other than distance, unmarked choices are used adingeistic functions such as in
guotations and retelling of an incident. When a speaker wants to quote from the speech or
writing which has been said warritten in a different language, the speaker is then obliged to
codeswitch. In another situation, a speaker may esalitch just to signal that s/he is telling
a story (narration) even though it is not necessary that such a story be said/written in the
language of the codswitch. Others choose an unmarked choice just to give a stylistic effect
to the speech. In addition, a speaker may repeat what s/he has already said in another
language (structural flagging). The motivation behind to make sure thahe participant(s)
understands what has been said. It is claimed that the marked choice is pronounced with a
higher pitch than the unmarked one, so it is phonologically flagged as well. Moreovea, such
switch can be triggered simply by a lack of knowkedg the language of speech (Myers
Scotton 1995). This often involves insertion of words from another language and not long

stretches of speech as in the case of alternation.

(C) The exploratory choice

This is the least common choice. It occurs when tlealggr cannot identify clearly
the identity or social role of the listener, and therefore the unmarked choice cannot be
identified. This leads to coemvitching which signals that the speaker can speak in whatever
language that is suitable to the listen€his choice is a neutral one because it avoids
speaking in one language and therefore having only a single set of rights and obligations. It
often takes place in bilingual communities where one language is informal and spoken among

family and friends andhe other is formal and spoken in public and at work. In addition, the
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speakers involved have dual identities, such as being the brother and boss at the same time,

leaving the speaker confused as to what language s/he should use.

An analyst would have diffulties interpreting the social motivations behind code
switching whenthe analysisi® ased sol el y on t hretitésmaeakye dn e s ¢
task recognisg which language is the marked language and which one is the unmarked
language in many sittians, especially when speakers are balanced bilinguals such as the
case in the collected data. Second, Carol Mgaatton states that the exploratory choice is
the least common type of codwitching while in the data collected it is the most common
one, as the speakers codwitch continuously rather than choose a certain language for a
particular addressee/situation, and that in spite of the fact that they can identify the
participantsd | anguage preferencesstancaddfi r d,
codeswitching in a single utterance, but does not account for the social motivation behind
the whole turn. It does not recognise the importance of what precedes and what follows the
codeswitch. Fourth, the markedness model provides a certairofsenotivations as an
explanation of codswitching rather than explaining what is really intended or expressed. It
is unrealistic to specify certain functions for certain esaches since coegwitches can be
interpreted differently in different sittians. Therefore, the pragmatic function of code
switching cannot be interpreted fully- using

oriented model, depending on the analystsod o

2.3.1.2 Conversational aalysis

Conversational analysis (CAyas developed bgociologistdHarvey SacksEmanuel
Schegbff andGail Jeffersonlt is the study of taln-interaction whichaims at examining
"the order/organetion/orderliness of social action, particularly those social actiuatsare

located in everyday interaction, in discursive practice, in the sayings/telling/doing of
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members of society” (Psathas 1995:2). According to Schegloff (1980), the answer to the
guestion of o6éwhy that now?®& ibsttorthe theoreticdlat e d
constant of daily interaction which is contds¢e, such as adjacency pairs and sequence
remar ks. Mor eover, Schegl of f (1996) focused

rather than the analystsd own perception.

Psathas statiethat conversational analysis is based on seven assumptions {395:2

A. Order is a produced orderliness.

B. Order is produced by the parties in situ; that is, it is both situational and occasional.

C. The parties orient themselves to that order; teat i t hi s order i s no
conception, not the result of the use of some performed or performulated theoretical
conceptions concerning what action should/must/ought to be taken, or based on a

generalizing or summarizing statement about what theragenerally/frequently/often is.

D. Order is repeatable and recurrent.

E. The discovery, description, and analysis of that produced orderliness is the task of the

analyst.

F. Issues of how frequently, how widely, or how often particular phenomena oectar lae
set aside in the interest of discovering, describing, and analyznsirilctures, machinery,

organi®d practices, formal procedures, and the way in which order is produced.

G. Structures of social action, once so discerned, can be describedadyrkea in formal
terms, that is, structural, orgasattonal, logical, atopically contentless, consistent, and

abstract, terms.
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According to Li We i , Mi | r oy a n dseafehing thg , con
data for recurrent sequential patternsjcli are then interpreted with reference both to the
observable behaviour of participants and to generalisations derived inductively from
previously observed conversational corpor ad
understand conversational stragsgisuch as coeewi t c hi ng, a speaker s

and language ability must be taken into consideration.

Auer claims that code choice should be dealt with in accordance wittbyitmn or
what hturcmal ¢ en 9 t(Auer 2000:187), whihrexplaids not only how speakers
codeswitch but also why they do iT.o understand turby-turn mechanism, which is a type
of sequential organisation, the structure of #iaking must be explained firsGacks,
Schegloff and Jefferson (1974) noticedttbpeakers often speak one at a time, leading to
smooth <change in turns, with short overl ap
appropriately at turn relevance transition points even if the previous turn was not completed.
Sacks, Schegloff and Jefff®n (1974), and Schegloff (2007) classified the-taking system
into two main components: twgonstructional component and temocation component.
Turn-constructional component is the point where a turn is completed beforeteansiion
point takes place followed by turallocation which is when the participants distribute turns
among themselves by selecting the next speaker-dllacation techniques are used by the
current speaker to choose the next speaker esskett him/herself unlesyerlap occurs. In
case the current speaker does not select a speaker, s/he may continue the conversation or
complete his/her turn without selection, leading to silence; hence, another speaelestdf

him/herself and takes the floor (Psathas 1995).
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Corversational analysis is a transparent method that -eppécable to different
situations, domains and even other communities. According to Li Wei (2005:381),

conversational analysis has three basic principles:

A. To be applied to everyday, social lifeéto-face interactions.

B. The analysis explains how and why people do things and is not concerned with hidden

motives or rationality.

C. An analysis based on a conversational analytic approach is accomplished by using a

focused and systematic analysioofoing interactions.

The most significant features of CA approach in the interpretation e sseitiching

can thus be summaed as follows:

l. Sequentiality

Sequentiality refers to Auerds O6obnwofn con
codeswitching is not limited to the instance of cesleitching itself but also to the turn that
precedes it and the one that follows it. What precedes asvatish may indicate why the
codeswitching occurred in the first place (e.g. change of topic), and whatvé it which
constitutes the | isswnéecbs magadtnidomcate tWwhet
motivation behind the coe®witch was met or not (e.g. the listener may ignore the chainge

topic). According to Aue(124:2007).

fisequendnmeénte:vitrhi s i s given in the fir
turn immediately preceding it, to which cedkernation may respond in various

ways. While the preceding verbal activities provide the contextual frame for a

current utterance, the followingterance by a next participant reflects his or her
interpretation of that preceding utterance. Therefore, following utterances are
important cues for the analyst and for the first speaker as to if and how a first
utterance has been understoodo.
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Unlikether 0 mar kedness model 6, motivations <can
switch but on the interaction of the other participants as well who contribute to the
interpretation of codswitching as much as the speaker who esditched and affected the
subquent speech (Li Wei 1998). Sequentiality emphasises the avoidance ofanahtsd
analysis, in which lists of coegwitching functions are provided and that cssletching
instances must match these functions (Li Wei & Milroy 1995). Since instaricesde
switching are unlimited, their functions are unlimited, too. The functions of-sadehes
depend on previous and later utterances and cannot be analysed in isolation and assigned

functions extracted from a pestablished list of functions.

Il. Paticipantoriented interpretation

As mentioned previously, all participants of a conversation contribute to the
interpretation of the instances of ceslgitching in that conversation. Sandy Lo stated it this
way: fABecause ( suc c esuldfcobpgraticeceffortseotall @attidipants, i s t
the interpretation of codswitching should be participaotr i ent edo (2008: 88) .
that CA focuses on the local interpretation of cedétching rather than relating the

motivations to externalattors even though that does not mean that the nAeceb of

interpretation will be neglected. According
interpretation | eeway because it relates hi s
understad i ng of their utterances as mani fest I n

specify a set of inflexible interpretations to cexgtching. A certain codewitch can have
multiple interpretations, depending on the contribution of the rest of theipants, i.e. what

precedes and what follows the ceslgitch (Auer 1984).

[1l. Contextualigtion cue
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A contextualisation cue is defined by Gumpgr296:379)as
Aver bal -vesha dnetainguistic signs that serve to retrieve the coiexnd
presupposions in terms of which component messages are interpreted, [and] play an
important role here. A contextuadison cue is one of a cluster of indexical signs
produced in the act of speaking that jointly index, that is, invoke a frame of
interpretationfot he rest of the I inguistic content of
This means that coewitching not only acts as a verbal means of communication,
but can also function as a nwarbal one like the case of prosodic (intonation, rhythm,
accent, etc.) and gwiral cus (silence et c. ) , signalling the spe
termination (Auer 1984, 1999; Li Wei & Milroy 1995). When participants are -code
switching, they are cooperating to establis
Codeswitching as a nowmerbal contextualisation cue can function as irony, topic shift,
among others or can indicate the speaker 6s
as important as the functions of verbal communication in interpreting utterances since they

may ald or cancel information which will help listeners in understanding the intended

meanng of the speaker (see chaptdodmore details).

2.3.2 Functions of codeswitching

Gumperz (1982), Li Wei (1994), Auer (1984), among others, agree that code
switchingis a multifunctional contextualisation cue that identifies preferencestakimy,
repair, repetition, etc. As laid out in the following, those functions divide-sadtehing into

three categories (Sandy Lo 2008):

2.3.21 Situational codeswitching

Situational codeswitching does not only refer to codwitches that result from a
change in the formality of a situation (public vs. private setting), but also refers to other
situations where CS is affected by factors such as age, gender, class, edaicdtrefigion

of the participants. In Arabispeaking countries, Arabic speakers switch from a dialect of
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Arabic (low variety) to standard Arabic (high variety) at school, in the media and in religious
performances. In this case, the switch is betweentiewief the same language, which is
known as diglossia. However, in some countries there are instances eswatmeng to
another language in similar settings. In other words, monolingual speakers of any language
speak (slightly) differently at home. Thariety of the language spoken at home and among

friends is usually more vernacular than the one spoken at work, for example.

The same applies to bilinguals: some bilinguals use one language with their family
members and another at work. Even at workidnguage used among peers may differ from
the one used when addressing the boss. Another case is solidarity where immigrants speak to
each other in their native language, then esdi#ch when another participant speaking a
different language joins the ©wersation According to Gumperz (1982), this type of cede
switching also occurs when there is a change or addition of an addressee where the speaker
may try to accommodate the new participant's language preferences and identity by switching
to the new pdicipant's language or switching to a neutral language that all participants
understand as a gesture of showing solidarity, or distancing the new participant by switching

to a language that s/he does not understand.

2.3.2.2 Discourserelated codeswitching

The interpretation of discourselated CS depends on the organisation of the
conversation itself, rather than the situation in which it takes place or the characteristics of
participants. The interpretation relies on the effect of these owidehes orthe conversation
and the role they play in changing, adding, or cancelling information. It is not the case that
these instances of CS occur for emphasis solely, but rather forliagtrsstic functions.
Gumperz (1982:93) refers to it as metaphorical Gof@osed to situational CS). He claims

that
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i ¢ osviéching is thus more than simpéy way of contrastively emphasig
part of a message. It does not merely set off a sequence from preceding and
following ones. The direction of the shift may also haeenantic value in a
sense the oppositions warning/personal appeal, casual remark/personal feeling,
decision based on convenience/decision based on annoyance, personal
opinion/generally known fact can be seen
codedbcodebeypgppositiono.
lllustrated below are some of the most common functions of discoeleged

codeswitches. Auer (1984: 32) categorises esdatching according to the types of

local meaning:

(A) Change in participant constellation

This is consideredby Auer as the most frequent type of discourdated code
switching which specifies turn construction and allocation. Speakers can change the
interactional status of a participant in interaction or exclude him/her from the conversation by
codeswitching.This is demonstrated in situations where one (or more) of the participants is
incompetent in the newly selected language, and hence excluded from the conversation. Here,
codeswitching not only changed the addressee(s) but also changed the status af one (

more) of the participants from being participant(s) to bystander(s).

(B) Sequential contrast and double cohesion

In these situations, codmvitching is used either to distance from the topic or to
reinforce. A change in the language of conversationatsga change in function. For
example, codswitching can signal sidemarks that are unrelated to the topic being
discussed. It alarms the participant that what is being said must not be understood as
associated with the prior utterance. On the otherdhamdeswitching can act as a
confirmation of previous utterance by the use of repetition. The speaker supports his/her
utterance by repeating it in another language to avoid disbelief, incoherence, or
misunderstanding. Auer (1984:52) notes that whercdtesion is low, the conversationalist
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switches to the preferred language of conversation in order to convey his/her message

correctly.

(C) Dispreference

Dispreference can be both discourseelated and participamelated function of
codeswitching. It s discourseelated when the speaker produces an utterance that contrasts
the language of the previous utterance to indicate dispreference or disliking. It is often
manifested in question/answer, request/offer sequences, where the answer contrasts, negates
or rejects the previous question or offer (Li Wei 1994). It is not as in the case of participant
related codeswitching where it is related to idetytiissues (see section.223). Code
switching may also function as an escape strategy where the spmmmdtion speaker
ignores answering the first generation's question by switching to another language
(dispreferring to answer the question). Other strategies include reformulating the question in
another language not for the reason of language incompetendaebto a lack of knowledge

on the topic being discussed (topic dispreference).

(D) Reiteration

Repeating a word or a whole utterance can be regarded as trying to draw attention to
what is being said. If the speaker realises that the other particigevaddst interest in what
s/he is saying, then codsvitching is used as a strategy to draw the attention before other
participants take the turn. Other functions of reiteration are to emphasise the authenticity of
what is being said when the participastow signs of lack of credibility, or to indicate the
importance of the information the speaker is providing when listeners show signs of

indifference.

(E) Quotation
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Codeswitching occurs when a speaker quotes a phrase spoken/written in a language
other than the language of conversation. In many cases, the quotation is followed by a
translation or a paraphrase of the same quotation in the language of conversation. The
speaker codswitches when quoting, not only because it is the language of the original
guotation, but also because of the +vanbal information the quotation provides such as
intonation and rhythm which act as a mgrbal contextualisation cue. Another reason for
qguoting in the original language is the inaccuracy or unavailability of l&t@ms in the
language of conversation. This includes cultuedhted lexical items, idioms and discourse

markers that carry different and cognitively driven functions (see Matras 1998, 2000).

(F) Expressive codswitching

Codeswitching can express thepiaion, preference or emotions of the speaker. It
may occur as a sideomment/remark to the topic being discussed which may not contribute
to the topic being discussed but to the speaker's attitude towards it. In such cases;the code
switching is embedded.e. the conversation starts in language A, then the speaker switches
to language B to express his/her opinion/emotion towards the topic, then switches back to
language A to continue the discussion. Gedéches are also used as -pegjuences for
express ng opinions or emotions. This invol ves

opinioné, o611 feel 6, etc. , inchapteshandvd | | be deal

2.3.2.3 Patrticipantrelated codeswitching

In many immigrant bilingual communitiesesnd and later generations prefer
speaking the language of the country they live in, not the language of the country they are
originally from for identity reasons. They want to distance themselves from their community
and be recognised as belonging to toeenmunity where they now live. In nammigrant

bilingual communities, new generations prefer using the more prestigious languages over
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their local language. These two cases result in-sadiehing among the first and second
generations. Li Wei (1994) plains that when children use English instead of Cantonese, it is

not the case that they are incompetent in Cantonese, but only because they do not want to be
associated with speakers of t hat | anguage.
pattern ofresponse is that where a language or variety has high prestige, speakers will often

claim to use it, and where it is of | ow pres

Participantrelated codeswitching also occurs when the speaker chooses to switch to
adifferent language, either because it is the preferred language as mentioned earlier or to fill
a linguistic gap. The latter results from a lack of memory or lack of competence in the
language of conversation (Auer 1995). These «wiéches are often preded by silence
which indicates uncertainty, hesitation or the need for more time to recall the intended lexical
item(s) due to the lack of memory. This is often observed in unbalanced bilinguals who are
competent in one language more than in the otherd&ils on discourse and participant

relaed codeswitching, see chapter 2

In this study, the data will be analysed by adopting an interactional conversational
analytical approach which focuses on both 'how and why a speakerswitdiees'. It
exploresthe pragmatic dimensions of conversation as it views-sadiehing as an activity
or an action that needs to be disclosed and understood because of the pragmatic functions this
activity provides. Li Wei (2005, p. 388) states that "language is not simpld@aum for the
expression of intentions, motives or interests but also a resource for uncovering the methods
through which an ordered activity is generated". Therefore, CA provides us with an
interpretation of those codwvitching instances in conversatidy examining the whole
conversation or tudby-turn as Li Wei calls it, and not only the utterances wherein-code
switching takes place. CA unveils the meaning of naturally occurring-swidehing in

interaction.
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According to Auer (1984:5), CA focuseso t he At he sequenti al
language choice in conversation, that is, the fact that whatever languageipgvarchooses
for the organiation of his or her turn, or for an utterance which is part of the turn, the choice
exerts an infuencen subsequent | anguage choices by t
Al 1T mits t he external anal ystos i nterpretat
interpretations back to the membersdé mutual
their e havi or o (Auer 1984:6) . So, any other t
sequentiality, and depends solely on externa
The language choices of preceding and following utterances contribute to thiegnafathe
conversation as well as its content. They clarify the factors behind the occurrences of
unexpected utterances or actions. The functions behind each instance-sivitodmg will
be stated according to t heiouphbefoteiand aftea itst s 6 i
occurrence rather than picked from a list of factors.

Thus, Conversational Analysis (CA) will be adopted as the main framework,
combined with other approaches in cases where it fails to work on its own as in the case of

discoursemarkers wherein the concept of metalanguage (Masdi®igd) is applied (see

chapter %. The process of data analysis comprises five steps:

A. Listening to the interview as a whole and taking preliminary notes.

B. Transcribing the audicecorded interviews n det ai | using Gai l Jef

system, including pauses, hesitations, overlaps, fillers, anddbacinels.

C. Categorising instances of ceslitches according to functions, taking into consideration

the effect of previous and later turns.

D. Identifying similar occurrences of cogdwiitches that have similar functions in our corpus

and in the literature.
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D. Applying the conversational analytic framework to analyse the functions of each code

switch.

To sum up, a combination of tools were dise order to collect and analyse data in
this study. For data collection, questionnaires, atetorded interviews, observations and
notetaking were used; while for data analysis, two of the main perspectives in the analysis of

codeswitching guided theesearcher in analysing the functions behind ewiéching.
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CHAPTER THREE : CONTRASTIVE CODE -SWITCHING

In this chapter, one of the most recurrent functions of -swdteching in our data will
be discussed. First, the general notion of @sttwill be defined, followed by another
definition in relation to codswitching. Second, the notions of participagiated and
discourserelated contrastive codeswitching will be introduced. Finally, an analysis of

contrastive codswitching found irour corpus will be provided.

3.1. Defining contrast

3.1.1 General definition

Rudolph(1996:8)explains that

fithe knowledge of contrast is one of the basic human experiences as all of us

already in early childhood learn to feel and understand distandbdp people

and things as a contrast. In our daily life we perceive the world as being full of
oppositions so that the phenomenon of contrast is very familiar to us. Therefore

it is not surprising that all languages are full of contrastive pairs sucheas th
opposition of day and night, war.m and col

In this study, contrastive codavitching will be classified into two types: participant
related and discourgelated contrastive coemvitching. Participantelated contras/e code
switching is exclusive to bilinguals because it engages two languages. This is the use of a
different language other than the language of speech to contradict the relationship between
the participants. In other words, this type of contrast doesneate a change in the content
of the discourse but rather a change in the relationship between the speakers. On the other
hand, discourseelated contrastive coeswitching is the use of unexpected information to

contradict the propositional contenttbe pevious utterance (see sectia3)3
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The notion of contrast here is used to describe (eatinson 1983, Pomerantz 1984,
Atkinson and Drew 197% L i We i & Milroy 1994) cal l 60
organisation. Preference organisatian is

fitheranking of alternative second parts of thecatled adjacency pairs, such as

acceptance or refusal of an offer, or agreement or disagreement with an

assessment.. It has been argued that such alternatives are not generally of equal

status; rather, some cmnd parts are ‘preferred’ while others are 'dispreferred’

(for example, acceptance of offers as opposed to rejections; agreements with

assessments rather than disagreements) o (

Contrast in this study is used to define the sdqumart of an adjacency pair that marks
dispreference; such as dislike or rejection of either the language used in the first part of the
adjacency pair or of the propositional content of the first part of the adjacency pair. The term
contrastisusedinstda of oOdi spreferencebo, because the |
second adjacency pair is motivated solely by
general entailing that the opposition in language or propositional content in thel secon

adjacency pair is motivated primarily by preference but not exclusively.

3.1.2 Contrastive codeswitching

Contrastive codswitching is wierethe whole contrastive utterance is inserted into a
different language in order to highlight and strengthen tmdrastive case. A coemwitch
can help create a contrastive relationship without the use of a contrastive connective. The
participants are able to interpret a case of contrast by the use of contradictory information
supported by a codewitch. As mentiong earlier, contrastive coewitching can be
participantrelated and discourgelated, depending on the function of the cedéch and

how the participants interpret it.

3.2. Participant-related and discourse relateccontrastive code-switching

Contrastve codeswitching can be manifested in two different situations: one is
participantrelated and the other is discourstated.

85



3.2.1 Patrticipant-related contrastive codeswitching

According to Auer (1999), participantlated codeswitching is manifestedn the
participant's language preference or the participant's competence. In other words, the
motivation behind this type of codmvitching depends on the preferred language choice of
the speaker or his/her fluency in the language of speech, and is nwetatetbtby the
organisation or content of the conversation. In such a situation, the language in the preceding
utterance does not have any major impact on the language choice of the speaker, since the
language choice was made in terms of competence orrgmeée As a result, contrast

between two languages occurs.

Participartrelated contrastive coemwitching is a strategy in which the speaker
insists on his/her language choice and refuses to accommodate or negotiate the language of
interaction. This is @én motivated not only by language incompetence, but also by identity
issues. Speakers may associate certain languages with certain characteristics. For example, in
Kuwait, fluency in English is associated with modernity and high social status, as Esglish
used as the main medium of teaching in private schools. It also identifies the speaker as
someone who not only has studied and lived abroad but could also afford the study and living
expenses. Therefore, a fluent speaker in English will be identifidzblasging to a high
social class, so much so that some speakers prefer English over Arabic in order to be
identified as such. Thus, accommodati on with
the dominant language of interaction in this case walléo a misconception of identity
which is dispreferred by the speaker. It is participatdted because the cesgeitch was
prompted by the participant, and not by the organisation of discourse or the content of the
conversation (Auer 1999). And it is mwastive because it contradicts the preference and

expectations of the other participants. This is the case in many bilingual immigrant
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communities where second (and later) generations prefer to speak in the language of the

country they currently live avere born in rather than communicating in their mother tongue.

Il n Li Wei 6s study (1994, 2002, 2005) of
generation does not wish to be identified as belonging to the country of origin. As a result,
their speech iglominated by English even when communicating with the-diesteration
immigrants who prefer communicating in Cantonese. On the other hanejefistation
immigrants prefer to communicate in their mother tongue, and some even refuse to
communicate with econdgeneration immigrants in English. Li Wei's example (2002:169),
of a Chinese woman refusing to answer hge8rold daughter's request because of her use
of English, thereby leading to a ‘communicative breakdown', is a perfect example of language
preference. The mother is expecting her daughter to address her in Cantonese since "the
authority structure of the family in Chinese culture expects children to comply with their
parents" (Li Wei 2002:170) but the daughter insists on using English becaissédt
preferred language choice. Both speakers insist on their respective language of choice and
refuse to accommodate. As transcribed in the following, the pauses in the conversation
indicate refusal and dispreference of the language choices madeheédaughter, B is the

mother, and C is the son.

(1) A: Cut it out for me (.) please.

(2) B: (2.5)

(3) C: [ Give us a look.

(4) B: [ Mute-ye?

'‘What'

(5) A: Cut this out
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(6) B: Muteye

'‘What?'

(7) C: Give us a look

8) (2.0

(9) B: Naym yingwa lei?

'Why don't you answer me?'

In a study by Shin and Milroy (2000) of conversational esdéching among
KoreanEnglish bilingual children, they attributed the participegiaited codeswitching
behaviour and the preference of English derean to the fact that English is the language
of the young and the unmarked choice for the classroom. The children were fluent in both
Korean and English but as in the case of Li Wei's study mentioned earlier; they preferred
using English even when addsed in Korean by the elderly. In nRonmigrant communities
such as in Kuwait, preferring English over Arabic, even in an Arabic dominant conversation,
has come about due to the prestigious status of English, in adulitiother factors (see
chapter 2. In cases where interlocutors do not have a language preference, language
negotiation takes place. When one of the speakers-switighes between two or more
languages, it is an indication to the other speakers to choose a preferred language (Meyerhoff

2011)

32.1.1 The notion of o6pragmatically dominan:

I n this study, the speakerds | anguage of
For example, the number of utterances in Arabic is compared to the number of English

utterances. The languagleat is used more regularly in conversation is identified as the
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6domi nant | anguageod. Ho we v e r-switchesh@ea iesertadt e u't
making it difficult to recognise the language of utterance. If the insertion is a single word
common nounnsertion, then it is not so complicated to identify the language of utterance or

the dominant language of this specific utterance. But in utterances where the speakers code
switch continuously, then the language of the predication is the language dfettamae.

This is based on the works of Mat(@914:2)who states that

Ain a multilingual communi cation setting
the choice of structures used to anchor the predication and its arguments (verb
inflectional morphology sch as person, tense, modality and aspect). The choice

of, for example, lexical material, modifiers, or prosody is less crucial in this
respect, and so these are more weasily 0
anothero.

A pragmatically dominant languagen the other hand, is a more general concept
which is not associated with language choice behaviour within a single utterance but rather
during the whole conversation. A pragmati cal
in a given moment of discowdnteraction, is granted maximum mental effort by speakers.
This may be the speaker's first language, or one that is dominant for a particular domain of
linguistic interaction, or one that exerts pressure due to its overall role as the majority
language h a t i's culturally prest (Matragp 2080:84).rin ae c on o |
bilingual community, a pragmatically dominant language could be the language spoken by
the majority, or the language that indicates education, prestige, and power (Matras 1998;
Matras 2000).

3.2.2. Discourserelated contrastive codeswitching

According to Auer (1999), discourselated codeswitching is the type of code
switching that is motivated by the organisation of discourse in a particular utterance.
Gumperz (1982), amongtleers, categorised the discourséated codeswitching according

to six functions: quotations, addressee specification, interjections, reiteration, message
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gualification, and personalisation vs. objectivisation. However, the functions of discourse
related codeswitching cannot be limited to the aforemention&iscourserelated code
switches vary, not only from one language to another but also from one situation to another
within the same language(s) in a single conversation. Discoeleged codeswitching is the

type of codeswitching which acts as a cextualisation cue (see chapte) that is
purposeful, and as a meaningful verbal activity that serves a certain goal.

In this section, we are concerned with the contrastive functions behind discourse
related contrastive codewitches. Discourseelated contrastive switches can be motivated by
dispreference of the content of the previous utterance among other things. This means that a
speaker may change the language of conversation in order to showhthatisprefers,

di sl i kes, or di sapproves of t he previous u
guestion/answer, request/acceptance sequences, where the answer contrasts, negates or rejects
the previous question or request (Li Wei 1994). Therefdranging the language of speech
indicates dislike of the question or request. In some cases, the change of language is used as
an escape strategy in which the speaker changes the language of conversation as well as the
topic, and refuses to answer the sfign or accept the request.

A good example is that of Li Wei (2002: 172) where a mother is asking hgzék2
old son, who is playing with his computer, about his homework. A is the mother and B is her
son.

(1) A: finished homework?

(2) B: (2.0)

(3) A: Seven,yiu mo wan sue?

'Do you want to do your homewaork?'

(4) B: (1.5) I've finished
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In this example, the mother starts the conversation in English which is the preferred
language of her son but is answered with silence, signalling disgme& of what has been
said. Such silence cannot be interpreted as partieiptated because it fulfils the
expectations, rights and obligations of the addressee. Here, silence and therefore
dispreference were not caused by the mother's language chwiby the utterance itself
since English happens to be the son's preferred language choice. The mother reformulates her
guestion in Cantonese, the language of authority and generally preferred by the older
generations, to signal her dislike of her sorensie and her request for an answer. Again, her
son shows his dispreference of his motheros
reply. The son used a different language than the language of the previous utterance which
was also preceded bylesice to indicate his dislike of his mother's question which he

interpreted as a request to do his homework instead of playing with his computer.

Based on the data, the following tools have been created by the researcher to assist

with the identificatiorof participanirelated and discourselated contrastive coemwitching:

A. If the codeswitch or what follows it negates, disagrees, disprefers, dislikes, disapproves,
or denies what precedes it, then the esdéch functions as contrast. What precedesde

switch contributes to its occurrence. It is not the case that asvatish only contrasts with
what directly precedes it. A codasvitch occurring at the end of a conversation may contrast
or anticipate a contrast with an utterance taking place atb#ginning of the same

conversation.

B. If the codeswitch is used as a strategy to distance the speaker from the other participant(s)
for reasons of identity, solidarity or formality of situation, then the «wdiéch is contrastive.
In this case, the siaker wants to be identified as (strikingly) different from what is associated

with the other language spoken by the other participant(s).
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3.3 Participant-related and discoursérelated contrastive codeswitching in our data

In our corpus, both instances pérticipantrelated contrastive coemwitching and
instances of discourgelated contrastive coemwvitching were identifiedamong bilingual
and multilingual school studenitsy analysing the conversation as a whole, turn by turn, and
within a single utteance. An utterance can even be a case of both particglated code
switching and discourseelated codeswitching at the samente. In other words, a speaker
may codeswitch to a language other than the language of speech for preference reasons, and

then insert within his/her utterance a discousated codewitch.

In the following example, the researcher started by alternating between English and
Arabic, signalling that the speakers have the freedom to choose the language of conversation.
The resarcher is asking the three students about their mock exams that took place a few days
earlier. | is the researcher, S1 is the first student in the conversation, and so forth. During this
conversation, S1 chose Arabic (over English) as the language ofrsatiwe; hence, Arabic
was the dominant language in this conversation. S2, the second student in this conversation,
also produced more Arabic than English utterances but alseseotided from time to time.

S3, the third student in this conversation, eéhBaglish at first over Arabic as the language of
conversation but then towards the end of the conversation her language behaviour started to
change.Therefore, more than the other two, S3 will be the focus of our anahgsis
mentionecearlier, in order tadentify participantrelated codeswitching, an analysis of the

wholeconversation is needed to ascertain the language behaviour.

2Those instances of discoussslated contrastive coewitching motivated by opposition in opinion and

opposition in erational stée will be analysed in chapteras it deals with expressive cedgeitching.

92



Since the conversation is a very long one to be analysed as a whole, | chose some
excerpts that indicate change in the ced&ching behaviour of S3 and demonstratang
participantrelated contrastive coesvitching. The example will be divided into four excerpts
each followed by its description, then all of them will be analysed as one example for an

easier and more convenient analysis.

(Ex.31)

(Ex.31.1)

(1) I: OK fa | @-onk minXkigub ikmock exams?

(2) S1:p-Gbmd i | | U Xki filprati®) Ay tadkyi a fika gy 0
(3) I: mm

(4) Sl:yali pOh a ki Y49 a-0 g liuons w  pdi yaXi il-mudartps-g € -§ npnal

mudarbs 9n mi n awkvied mgail | faa Ikdfam basHika agy U
(5) I: OK[w]

(6) S2: ] not everything was easyeX i k dasyilli madalan paper onen a # Ul a k Un aw

easyp as -HUmdiilll Uh
M 1:1-G mdi | | Uma w pnotaantaw willa?

(8) S3:0all the subjects like it wasrfe | find it OKp-& mdi | | Uh

@ LoKwar@®n i ngUl | albkum simkiihis is thdlastyear for some of you
(10) S1: yeah

(11) I: what are you thinking of doing later on like going abroad? Studying in Kuwait?
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(12) S1: 1 don't know still
(13 I: (laugh) you still don't know

(14)S20Unm gUl | ah yUKIEGnn okdE gadri . i ng akamil | a

barrpdi w |
(15) I: OK Gblu. What about you?

(16) S3:1 still don't have anything in mind but I'm staying in Kuwait.

(17) I:pn gldh. on z U n>Etdpl v Bkidp-h u m g a &l-sawwd n n ¥ aknhi innalm0

sawwd nampus< 'Bfor boysw campusx ‘Bfor girls. Do you think it's a good idea?

(18) S3:No, | don't ‘cause it's useful (correct self) useless | guess. There is no point in

separating boys and girls and they can still be together like in breaks they're together, in

cafeteria they're together so by separating that creates more problems.

Translation (Ex.3..1)

(1) I: OK so how are you after theock exams?

(2) S1:Thank God but mean there are exams | mean there are things that are difficult

(3) I: mm

(4) S1:1 mean we were takinguitions and like that | mean the teachers have assigned
teachers for us from the beginning so | mean thank God we understand everything like that

but there are things that are difficult

(5) I: OK [and]

(6) S2: f] not everything was eadymean there wasasythat is for exampl@aperone those

wereeasybut good thank God.
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(7) I: Thank God. and you're done with all the subjects you were examined or?

(8) S3:.yesall the subjects like it was fine | find it Otkank God

(9) I: OK and now | guess only one year is lefthus is the last year for some of you

(10) S1: yeah

(11) I: what are you thinking of doing later on like going abroad? Studying in K&iwai

(12) S1: 1 don't know still

(13) I: (laugh) you still don't know

(14) S2:for me either America oK | don't know til now. If | get a good GPA I'll study

abroad and like that.

(15) I: OK nice What about you?

(16) S3:1 still don't have anything in méhbut I'm staying in Kuwait.

(17) I: By the way Kuwait Universithave gender separation policy that they bodmpus

specialfor boysand campusspecialfor girls. Do you think it's a good idea?

(18) S3:No, | don't 'cause it's useful (correct self) essl | guess. There is no point in

separating boys and girls and they can still be together like in breaks they're together, in

cafeteria they're together so by separating that creates more problems.

In the first extract, the researcher started the convenslay asking the student about
the mock exams, to which S1 replied that it was good but there were difficult questions. She
explained her answer by saying that they were taking tuitions and teachers were assigned for
the students to prepare them for éxams, and while they understood everything, at the end

the questions were difficult. S2 then added that not everything was easy, but it was just paper
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one. | then asked whether they have been examined in all the subjects and S3 replied that they
have.The, | mentioned that it is the students?o
whether they were planning to continue with their studies in Kuwait or abroad. S1 replied that
she does not have a plan yet while S2 stated that she is planning teteitlyein the US or

UK but her high school GPA would decide whether she would be getting a scholarship to
study abroad or not. | then addressed the same question to S3 who does not seem involved or
interested in the topic. S3 replied that she is stayinguwait but does not know what she

will be studying yet. Then | asked S3, since she is planning to study in Kuwait, about gender
segregation policy at Kuwait University. S3 replied that it is useless, because during breaks
female students would be ablecmmmunicate with male students, so separating them is only

creating more problems.
(Ex.31.2)

(66) I: pnzein hag g a | aXXiHhla htatl a ma dmlbia-nOiwg Dkn madal an
Hodph-umtwo kidsb-i | Y ywaddi n h UH awaddl Inl & Uysas ighywaddi

hO#fa wi | isnaitlikelbéttar tofdrve at sixteen?

(67) S3: it's bettebas yalii there are disadvantaggaki Ga r Uhmy're too young and it's

true there will be more accidents like there's no focusyaMti the boys (I laughs) tlyeare

sixteen and what they do and there are still like younger kids that do drive and their parents

don't knowyaX¥i what if something happens in the road?

(68) I: 1l

Translation (Ex.3L..2)
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(66) I: OK this thing wouldn't it affect the parents for exaenphe wants to drive to college,
and they havéwo kidsin different colleges they drive this one or that? and the driver drives

this one or that? Sizn't it like better to drive at sixteen?

(67) S3: it's bettebut | meanthere are disadvantagemeanpoor they're too young and it's

true there will be more accidents like there's no focud amglanthe boys (I laughs) they are

sixteen and what they do and there are still like younger kids that do drive and their parents

don't knowl meanwhat if someting happens in the road?

(68) I: true

In the second extract of the same conversation, the researcher asked the students about
their opinion regarding driving in Kuwait at the age of sixteen instead of eighteen, because it
would help parents with driving éfir children to school. S3 stated that it is better to drive at
the age of sixteen but there will be disadvantages as they are still young and not responsible

enough which may lead to more accidents.

(Ex.31.3)

(99) I: OK what about the part time jobschese in Kuwait you can't work w study at the

university at the same time if it's like a bachelor degree. it's kinda [forbidden]

(100) S3:[it's] they have more activities to do instead of staying at home and doing nothing

and they can workasin Kuwait it's differentya>ii pha>X) v dilke mot like not in Europe at

all yaXii you need your family, you're used to people doing things forGaia like living

alone is hard you know you are used to staying with your family them doing this them doing

thatf a u h rthey @ live alone they're used to their parents travelling, they're used to

living abroad there's a big difference between their history and our history

Translation (3L.3)
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(99) I: OK what about the part time jobschese in Kuwait you can't wodnd study & the

university at the same time if it's like a bachelor degree. it's kinda [forbidden]

(100) S3:[lt's] they have more activities to do instead of staying at home and doing nothing

and they can workasin Kuwait it's differentt mean we are livindjke not like not in Europe

at alll meanyou need your family, you're used to people doing things foreyeulike living

alone is hard you know you are used to staying with your family them doing this them doing

that so they are differernthey can live aloe they're used to their parents travelling, they're

used to living abroad there's a big difference between their history and our history

In the third extract of the same conversation, | asked them about allowing students to
work in parttime jobs in Kuwal, which is still prohibited. S3 explained that it is better than
staying at home but the situation in Kuwait is different from that in the West. In Kuwait,
young people are still dependent on their parents; whereas youths in the West can even travel

and lve alone.
(Ex.31.4)
(103) I: for the part time job

(104) S3for the part time job OKv a n U s ayour kidsithey go they're gonna get their own

money

(105) I: yeah their own money they [know]

(106) S3 [at the] same time | don't find it comfortable for me | don't as | study go{n

and then work it's likenU | 2K d U

Translation (Ex.3L4)

(103) I: for the part time job
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(104) S3:for the part time job OKt's fun thatyour kids they go they're gonna get their own

money

(105) I: yeah their own money they [know]

(106) S3 [at the] same time | don't find it comfortable for me | don't agudy go to

universityand then work it's lik@ot necessaty

In the final extract of the same conversation, the conversation regardisigrEajdbs
continued, and S3 clarified thatpart me j obs and making oneds oV

finds it hardto go to work immediately after finishing lectures at university.

Below is a table summarising the language choice behaviour of the three students in
the previous conversation (ExI3. It lists the language of every utterance by the three
students; A isdr Arabic or Arabic dominant, E is for English or English dominant, and CS is
forcodes wi t chi ng. This table demonstrates the ¢
English was her preferred language choice even when the language of conversation was
Kuwaiti Arabic. As mentioned earlier, S1 used more Arabic utterances that English, S2 also
produced more Arabic utterances but cedétched occasionally and finally S3 preferred
using English in this particular conversation but started inserting Arabic wordsds the

end of the conversation.

S1 Comments S2 Comments S3 Comments
A - CS - E Excepti &
p-& md i
A Except for A - E -
'‘tutions'
E One word CS - E -

99



utterance 'yeah
- A - E -
Except for 'no’ A - E -
- A Except for E -
‘focus'
- A - E -
Except for A - E -
‘family’
- CS - E -
- A - E Except for
yarki &
Gir Um
- A - E Except for
fa
- A - E Except for
GwOdi
- A - E Except forw
ana,
spDKd i & ¥
zaOna
- A - E -
- A Except for E -
'girls’
- A - E Except for
yai, pOha
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Ky gdan
uhma
A - A Except for E -
‘parttime’
A Except for 'no’ A - E Exceptfor
wanUs
A Except for CS The English E Except for
'uniform' & switch is a zabna&
‘college’ repetition of mUa | X
the previous
speaker's
utterance
A Except for CSs The English E -
‘eighteen’ & switch is a
'sixteen’ repetition of
the previous
speaker's
utterance
A - A Except for E Except for
‘children’ uhmaé&s
pGha hni la’
A - A - E -
Table 31 Languagehoice of students in excerptl3
The change that occurred to S306s | anguageé

to codeswitching betweenhie two languages manifests that at the beginning of the
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conversation, her Arabic repertoire was slightly activated, then towards the end both her
Engl i sh and Arabic wer e activated. Accordi
bilingual so Ib@havpur avgries acchrding cte language activation, i.e.
bilingualism (codeswitching in our case) might be slightly, intermediately, or highly
activated. The speaker may insert a few esa#ches in monolingual speech, insert many
codeswitches in the saenspeech, or coe®wvitch continuously in which the base language of

speech is unidentifiable. After using a certain speech mode, the speaker may continue his/her
speech mode, change it to another speech mode, or switch completely to another language

(see bapter 1).

S3 had an unstable language mode throughout this conversation. S3 started at the
beginning of the continuum by being completely monolingual, then changed to being slightly
activated by means of a few insertions, and at the end the mode betameediate in
which more codeswitches were inserted. On the other hand, S1's language behaviour in this
particular conversation was characterised by the consistent use of Arabic over English with
few exceptions. One such exception was the common nationgiin (4) which was clearly
stated in English due to the unavailability of its Kuwaiti Arabic equivalent being an
institutional term, i.e. only used in bilingual schools. In monolingual schools, the teaching
system differs from that in bilingual scHeoas there are no tuitions. This explains the
unavailability of a Kuwaiti Arabic equivalent. The other instances of English produced by S1
can be attributed to the effect of the previous utterances by the researcher, which were
completely in English. Hem¢ S1 accommodated the previous language of the utterance for

conversational coherence by the wuse of yeal
(23) and (89), but switched back to Arabic immediately afterwards. The effect of the
language chake is observable in the use of the same terminologies that were used by the

researcher in English, &s(27) and (63) (see chapter. 6
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As mentioned earlier, S2's language preference behaviour was similar to S1's except
for a few codeswitches. In (6), SBsed English to state a fact, then justified it as clarification
and added remaskto it in Arabic (see chaptern.4The other instances of coedwitching
consisted of words used previously by the researcher in previous utterance(s). Therefore, it
can be dributed to conversational coherence, accommodation, and the effect of the
researcher's language cho(see chapter7Even though the interview took place at school,
S1 and S2 preferred the use of Arabic over English due to one or more of the following
reasons. First, the researcher is an Arab, therefore she should be addressed in Arabic as might
have been recommendéy their parents (see chapter. Second, the researcher is not a
member of the school staff; hence, it is not necessary to address Eaglish. Third, the
interview was conducted during the school break and in the playground, but not inside a
classroom where English is the medium of communication. Finally and most importantly, the
students may have chosen the language which they fettaowsortable using, as indicated
by the researcher before the interview began. This can be observed in the changing language

behaviour of S3.

As for S3, she had the most interesting and unexpected language choice behaviour.
She preferred the use of Englisver Kuwaiti Arabic without seemingly being affected by
the changing language choices of the other participants. She contrasted the language choices
of the other participants throughout the interview by using English where Arabic is the
language of conveation. She refused any attempts by I, S1 and S2 at language negotiation
and maintained her choice. Her few instances of Arabic insertions did not result from an
attempt at accommodating previous utterances. According to Gumperz's (1982) 'we code' and
'they code' (see chapter 1), S3's language choice will be analysed as an attempt to distance
herself from the rest of the participants by choosing a different code (in this case, English).

According to accommodation theory, if the speaker refuses to accorartbddanguage of
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conversation then this leads to divergence. S3 is distancing herself from the language used
among peers as it is an informal one @hdse the language used in the classroom as she
considered the setting to have been a formal one. e pghat, it was noted that S3 was not

as engaged in the interview as the rest of the participants especially at the beginning, which
led to her utterance in (31) 'sorry', showing that she was not paying full attention. According
to Gumperz (1982) and Che(2007), the Arabic insertions towards the end of the
conversation might suggest a change in S3's psychological state, by becoming more involved
in the conversation, less formal and more relaxed as opposed to being distant, formal and
serious. However, S3idterances in this interview were English dominant which contrasted
with the other student s’ | anguage choices L
researcher alternated between languages from time to time. Moreover, the distribution of
some Ardic insertions is functional, as will be discussed below, and cannot be attributed
solely to the change in the speaker's psychological state. S3's choice of English may assign
her a certain social identity but it would not distance her from the othecipartis as they

are all fluent in English (Sebba & Wootten 1998).

In Ex.31.1, S3 produced participarglated contrastive coewvitching in all of her
utterances by replying in English instead of replying in Kuwaiti Arabic the language used by
the otherspeakers. It is participan¢lated because it was not motivated by the content or
organi sation of the preceding utterances but
language. In other words, S3 is using English because it is the formal langeedjeat
school; whereas, to her, Kuwaiti Arabic is the language used among friends and at home. The
only exceptions il-& md i WHiclib the second part of an adjacency pair. The first part
was in (1)OKf a  gum@himikigub ikmock exams?' In athe data recorded, the answer of
g | @umkow are you' was in Arabic or partially in Arabic with the insertion of the Jgbrd

& md i 'thank) Bod' Adjacency pairs consist of two utterances uttered by two different
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speakers, in which the existence of tingt pair is imposed on the existence of the other. The
relationship between the first and second part is conditional. Adjacency pairs are found in
greetings (such as in the example above), offer/acceptance, question/answer, among others.
The importanceof the adjacency pair concept when analysing bilingual speech lies in its

ability to systematically explain the occurrences of esgéches. In (7), S3 insertadfor

selfs el ect i on; however, she did not accadmmodart
back to English and EkilrilamasvUbjtdeedintetviewer ta teker mi n o |
English 6all the subjectsbdé instead of repeat
on her language choice creating participatted contrastive coemvitches to the previous

utterance(s).

In Ex 31.2, S3 continued using English as the language of conversation but inserted
the Arabic discourse markeyaX¥i four times as a tool to hold the floor, remember, compete
for turn (Auer 1984), among other fttions (see chapter for discourse markers). In (67),

she inserted the contrastive connective and discourse nimkgeXi which according to

Rudol phdéds (1996) <concept of contrast, contr
foll ows (i6stahdewraentaargee s @ ) contrasts and parti.;
better o). |t can be paraphrased as, o1 part

advantages and di s adyaiatteabgseenfdrces thehoentrasthe er t i o1
second insertion ofaXii (67) anticipates the switch to Arabic that is exemplifiedha

insertion ofGa r UThe insertion of¢a r Usrattributed to the lack of an accurate English
equivalent to the Arabic term, so it was used to fulfil a linguistic r{eed chapter)5 The

word G r UmnKuwaiti Arabic has two usages: one is the literal meaning of the word
"forbidden (in Islam)’ and the second is t
convey sympathy. Theuse @ r Omst ead of theanBn@ldi ah sdumrfom

0itds bett eni®d bettemput ip somg cagédhtadts 'unf ort unat e’
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discourserelated since it opposes the propositional content of what preceded it which was
produced by the speaker herself. Theaiq@r does not disprefer the entire content but part of

it.

As mentioned earlier, four insertions g&¥i occurred in this utterance/aXi
functioned as a&entencdiller, a floor holding device, CS pigequence, and an example
marker. According to Sebba and Woot{@0898:269), a sentenddler functions as a kind of
commentary on the surrounding (Esb) material and is clearly offset from it. This code
difference seems to correspond to a difference between inforatatiofing parts of théurn
and comment (see chaptgrdn t he ot her hand, ol i kedé which
equivalentocur red only twice. OLiked was used to I

information, but not as a filler to hold the floor which is a strategy used by monolinguals.

In Ex 31.3 contrastive codswitching was used for identity reasons but is not
paticipantrelated. he researcher ir99) is accommodating the language choice of S3 who
prefers using English over Kuwaiti Arabic throughout the entire conversatiorlOm), (
however, a few insertions of Kuwaiti Arabic discourse markers, subasas/aki, Gatta and
fa, are observed (see chapt@r Bhe first and second insertiorsagandyaxi pdhaX y s)h ¢ n
indicate a contrast in identitgs the switch to Kuwaiti Arabic occurred when the speaker
intended to contrast the Europeans to the Kuwagiee frst talked about Europeansing
English therswitched to Kuwaiti Arabic by insertindpe discourse markérasé b ut 6 mar ki n
that what follows ighe opposite of what precedesshow her solidarityith the Arab group
she belongs to. In other wordshe ¢ose with and without the use of adversative or
concessive connectivegnglish, the language of the West, when talking about Europeans
0t heyd and switched to her own mother tongu
Kuwaitis pOha 6 weUdinghdhaé we d i nstead of Ot he -Bwitawai ti so
was not random. The codsvitch not only shows contrast in languages and in propositions
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but also a contrast in identitites as each language represents a certain idémdity.
metaphorical andsymbolic opposition indicates distandeom the Europeansversus
involvementin the Arab identty Kuwai ti Arabi c, I n this examp

coded.

In this case, identity and solidarity are not participaited. The peaker is not
switching to another language because of the status of the other participants. S3 shows her
identity and solidarity by using English which is identified as the language of the West to
describe Europeans and Americans. On the other hand,sskeKuwaiti Arabic not only
when talking about Kuwaitis but also about herself as a member of the Kuwaiti community.
This language choicsignalleda contrast between two cultures, and confirmed her identity
and solidarity by distancing teslf from the Waet, even if her language preference
throughout the conversation was English. This behaviour indicates her perception and attitude
t owar ds both <cultures. Sequenti al anal ysi s
insertions in 100. Through sequentiy, the analyst was able to interpret the contrast in
languages as one of identity. What preceded and followed this code switch contributed to the
overall interpretation of the codmvitch, which was meaningfullhe second Kuwaiti Arabic
insertion in (00) contextualised subjectivity. She inserfedd  u h a o@Bhey are di
to evaluate and mark a conclusion to the statements that she has already produced. She
concluded that the youth in Europe are different from the youth of Kuwait for all the reasons

that | have just stated.

In Ex 31.4 te conversation continued in English with the interviewer inserting
0yeahdé to indicate agr ee men selfselectethbuttfdigetthpr evi o
topic being discussed, which is observable in her pause and later by asking to be reminded of
the question. | reminded S3 about the topic being discussed, but also in English. Then in

(104), S3 took the turn again by conversing in English, then insestiagn Uit fun' within
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the English utterance. This cedwitchis an expressive contrastive cesleitch because it
expresses excitement and evaluation of the topic being discusseecially that it was

uttered in an ascending intonatioB3 used her mae language (Kuwaiti Arabic), which

seems here to be the more personal choice used to communicate feelings, and express opinion
or excitemenisee chapted). Proving her excitement about the topic being discussed, | in
(105 repeats the previous uttecanto declare her agreement and to end the topic being

di scussed but is overl apped with S306s wutter
wishing to continue talking about this topic. S3 added more information in English, the
language of her prefence, then insertenh U | a@Ktodcthclude her remarks on the topic of
parttime jobs. With this codswitch, S3 expressed her attitude towards the topic, i.e.
although it is fun to make your own money, it is not worth the effort. This contrast between
the two languages indicated that two different activities are being performed. One is the
information being conveyed, while the other is the action being performed, and code

switching was the tool that set the boundaries between the two.

In the previous exanhg contrastive codswitching was both participanélated and
discourse el at ed. By examining the interview as
in her intentional choice of English as a language of conversation in this interview and her
refusal b accommodate with the language choice of the other participants) were examples of
participantrelated codeswitching. Her refusal to negotiate languages indicates favouring one
language over the other. Participaelated contrastive coemvitching is a esult of language
preference for distance or identity reasons. Discewgiseed contrastive coemwitches
occurred for a number of reasons such as dispreference, rejection and refusal of the

propositional content of the previous utterance.

S3 showed botlparticipantrelated and discourgelated contrastive coeswvitching.

First, she demonstrated a case of participalatted contrastive coemvitching by using

108



English as the language of conversation throughout the interview neglecting the preferred
choiceby the other speakers. This language behaviour was motivated by the participant and
the situation rather than the content and organisation of the speech. S3 considers English as
the suitable language for this interview and thus uses it as the languagesefsation. This
contrast in language distanced S3 from the informality associated with Kuwaiti Arabic at
school, eventhough, it was used by her peers. On the other hand, her few instances of
inserting Arabic words towards the end of the conversatioe @iscourseelated. Some of

her KuwaittArabic insertions functioned as discourséated contrastive switches, a strategy

used by bilingual speakers when switching from one language to another to contrast the
content of the preceding utterance(s). Thsetof contrastlepends on the organisation and
content of discourse rather than the speaker's preference and competence. What precedes and
follows the codeswitch critically contributes to the analysis of such ced#éches.
Sequentiality and participawotriented analysis (Auer 1984; Li Wei 2005) were used as a
conversational analysis method to identify the functions behind the contrastive code
switches. This provides sequential analysis rather than relating thewadking to external

factors(see chager 1 for the literature review).

In the following example, the interviewer was asking students about how they spent
Ramadan (the holy month of fasting) and whether they attended any Ramadan exhibitions.
The researcher started the interview in Arabic botth students accommodated by using the
same language choice. The language choice of the conversation remained Kuwaiti Arabic

until S1 switched to English in (10).
(Ex.32)
(1) : wkintaw lemitati s HmermFa n wi | Il a mu wUOyi d?

(2)S2: (1l augh)!l In@m mba
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(3) S1:kinna nw @

(4) S2:1 eHkgD

(5) :ohmi n higalki n @

(6) S2: (laugh)

(MW nd8sitn-il gy Om ha?

(8) S2:9 -piFhb

9 I:mm z UnU-w bsmafth ma d gdraéctaw deventsma d a | 2 Hillng-

sawwl rha willa la*?

(10) S1: not really

(11) I: wala riG-aw gft-aw mak i

(12) S1:0 Gnagf-na mak mHiil- maX) Hima | @ostuindsna | &tp iU ma | @t  hal

suwUl i f

Translation (Ex.2)

(1) I: And until when did you stay up late at night or not much?

(2) S2: (laugh}kleep early

(3) S1:We were up all night

(4) S2:until the morning

(5) I: oh so you are that type

(6) S2: (laugh)

(MNlhso you wonot feel the hunger right?

(8) S2:yes exactly
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(9) I: mmOK.. did you do in Ramadan for example participatewentsfor example expos

that they make or not?

(10) S1: not really

(11) I: not even go attend them?

(12) Sl:yes we attended expos there were exhibitions witltakeimef or Gi r gei 6 an

those things.

In this extract, the interviewer asked the students about their daily routine in
Ramadan, |l sl ambds holy month of fasting fron
Ramadan, the youth are known for staying up lategdit nvatching TV dramas and going to
sleep at sunrise in order to wake up at sunset when it is time to break the fast. In (2) S2
replied that they sleep early but her answer was preceded with a laugh to indicate the
opposite. The st ha mock @ Ber dwa lbebalvior that @ isleepirig evexy
late. This laugh was a contextualisation cue that guided the participants to the intended
meani ng. This interpretation is supported b\
laugh by mentioning it they used to stay up all night, while S2 in (4) added that they stayed
up until mor ni ng. CA6s principles of =sequan
oriented analysis provided the coitranalysis for this contextuadiion cue. If thedugh was
to be interpreted in isolation it might have been analysed differenityjnkerpreting the
contextualist i on cue in relation to the following
it, provided the accurate interpretation. Then in (5) @d joked about them being the type
of youth who sleep during the fasting period in order not to feel thirsty or hungry and they
confirmed so in (6) and in (8) using the same language of conversation without any instances

of codeswitching.
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Then in (9)the researcher asked the students whether they participated in any expos
during Ramadan. Ramadan is also famous for traditional clothing expos, where women buy
traditional dresses to cel ebraitplhnd €d even't
(pronouned>§ )dat the beginning of the month after Ramadan when the fast is well and truly
over. S1 replied in (10) with a negative answer and S2 did not take the floor which indicated
that her answer i1s similar to SlSisendSAwast he ¢
Kuwaiti Arabic as expected, since it is an attempt to accommodate the language choice of the
interviewer; however, in (10) S1 switched to English. This esliéch to English established
a boundary between two different verbal actionsu§dd English as a strategy of negation by
contrasting the two languages. The switch from a stable Arabic conversation to English
created contrast in both languages and reflected the opposition of the content. S1
accommodated with the language choice ofpicipants throughout the conversation until
her answer was a negation, which contradicts what was stated earlier. By saying 'not really’,
first, she chose an unexpected answer, an English utterance and not containing yes/no, as the
second pair of an gtency pair to the polar question. Second, her choice of switching to
English instead of provi dmin-g#blich en okKiu waan Ity A d
negation of the previous proposition but also dislike of the act itself, which is participating in
exhibitions. It indicated negation as well as dispreference of participation in Ramadan
exhibitions. Third, the condescendi tone of the answer in (10) supports her dislike of
‘participating in exhibitions' as well as negating doing so. The tone also carries an element of
surprise as the students previously mentioned that singing is their hobby, not handicrafts or
designs; threfore, asking about participating in exhibitions would not be a relevant question.
According to Li Weiand Mir oy6s (1994) atpnm a kpeaker mayecede r g a n i
switch to a different language than the language of conversation due to disprefdistitee,

disagreement, rejection or decline of the propositional content of the first part of the
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adjacency pair. This coemwitch is a discourseelated contrastive coewvitching as it
contextualises the opposition of the previous propositional contstause of the
dispreference of such content. In addition to that, using a turn by turn analysis strengthens
this interpretation. In other words, what precedes the -sadteh and what follows it
contribute to the overall analysis. In both (8) and (12pwhe S16s answer was
she accommodated the language of the question, the first part of the adjacency pair, which is
also the language of conversation; whereas, when her answer was negative as in (10), she
chose English to emphasise her negaiivewer.

In the next sequence which, as mentioned earlier, supports the previous analysis of the
codeswitch in (10), | reformulated the question in (11) and asked if they attended any of
those expos, and S1 replied in (12) that she attended those wibaospecialisation in
Girgei 6an costumes. The interviewer posed t
previous utterance was in Engligtboutattending exhibitionsjnstead of not participating in
them, and S1 chose Arabic this time becaumevganted to support her attendance at such
exhibitions. Another case of discounsdated contrastive switching takes place here:
changing the language choice back to Arabic to accommodate the previous utterance as well
as being the dominant language stinteraction indicates a return to the previous verbal
action which can be interpreted as preferred, liked and agreeable. S1 not only used English as
the language of negation before switching to Arabic to contrast the previous utterance of
negation withthe upcoming utterance of assertiveness, but also replied to the question with
an expected second of an adjacency péiry e s 0 . T h i -switahiggpisea discburse o d e
related one since it was motivated by the content of the preceding question. Agdordi
Myers-Scotton (1993), m&edness model (see chaptgr 8peakers tend to adhere to the

rights and obligations of the other participants to facilitate communication by producing the
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expected unmarked choice, in this case, answering in Kuwaiti Aradigeoducing 6 y e s 6
the expected choice of second part of an adjacency pair.

The next excerpt is another case of discovetsed contrastive coemvitching
where both students used a language other than the language of the previous utterance to
highlight contradicting its propositional content. This interview took place in the first school
break when most students have their breakfast or buy one from the school's cafeteria. The
researcher encouraged the students to have their breakfast while integvidem.
Throughout the conversation, S1 varied her language choice from English to Arabic and then
to codeswitching between them.

(Ex. 33)

(1) I: Tabkawyour breakfaspkl-a w i n ¢téakir-lam b
(2) S1: breakfast? | already ate it

(3) I: oh you ate it.

(4) S1: 1 eat my lunch in second break

(5) S2 b-il-b U't

Translation (Ex.3)

(1) I: getyour breakfasout (of your bags)Eat, | hope you're nagoing to wait! (until we

finish)!

(2) S1: breakfast? | already ate.

(3) I: oh you ate.

(4) S1: 1 eat my lunch in second break
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(5) S2 At home

In this extract, the interviewer requested that both students eat their breakfast during
the recording of the coersation, since the conversation takes place during school breaks. S1
refused the request by saying that she has already eaten her breakfast and that she has lunch

on the second break. S2, on the other hand, mentioned that she already had her meal at home

In (1) the interviewer started the conversation in Arabic with the exception of the
insertion of the English word 'breakfast’ which is, from observations, more common among
bilingual teenagers than the Kuwaiti Arabic equivaldyt 1. he reason behintie first part
of Sl's reply 'breakfast?' in (2), being in English can be attributed to both the common
likelihood of the term among young bilinguals as mentioned earlier; howkeakeddy ate it'
was the unexpected part of the reply, since the researdrabic utterance constituted the
first part of an adjacency pair (request) while the second part was produced in a different
language. As explained earlier, this switch is discouekded contrastive coewvitch
motivated by preference organisati®@il used English to refuse the request along with its
justification and qualification, i.e. the student will not eat during the interview because she
has already eaten. The interviewer then commented in English in (3), which is the same
language used by Ssignalling understanding and acceptance of the refusal. S1 also used
English again in (4) in providing more information ('l eat my lunch in the second break’) to
notify the interviewer that she will have her lunch during the second break which will
coincide with the recording of the second part of the interview. S2, on the other hand, replied
in Arabicb-il-b Urt (5) which contrasted with the language of the previous utterametste
that unlike S1 who has her lunch in the second break, she hasoitnat By switching to
Arabic, S2 not only negated the previous utterance by S1, i.e. she will not eat lunch during

the second break because she eats it at home, but also declined the researcher's offer in (1).
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The contrast between the two languages refledtee opposition and negation of the

propositional content of what preceded and what followed the switch.

Unique instances ofontrastivecodeswitching occurred in our data in which the
speakerproduces alternational codgvitching continuously and simtdneously beteen
English and Kuwaiti Arabicin the example below, the researcher started the conversation in
Kuwaiti Arabic by asking both students about how their exams went. In this excerpt, the
researcher used Kuwaiti Arabic at each turn, while S1Sthdodeswitch between the two

languages.
(Ex .34)
(D l:0Kawwal guan magpd-@inr Us a ?

(2) S1:z Ugnn-&inld i Adublli year eleven is a bit harder a lot of pressure we're in.
Actually next week we have mocks w i n n a -aml(t iysa Widteytakidg tuitionga

mU yamdi

3 mU y amdX.gub rmail ntkEghl schoolgonu mfakr- nsawwl n ?- i n

kum tadrpsT n b abtabig-Gli n-il-KwUt ?

(4)S2:0Unfarmeyaki Una i nna -adwiysd &airadria bamarti-tanna

g i s Aispnna abi YH fi confidenceb-nafsi yaXXi adabbir nafsi.
(5) I
(6)S2:z Una mU Xéafakipr b-plaw U& sa i mbai g ai

Translation (Ex.31)

() I: OK first of all, how are you doing with your studies?
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(2) S1:We are good praises to GoActually year eleven is a bit hardera of pressure
we're in. Actually next week we have mocksnd we do not havenough time to study.

We're taking tuitionso not enough time.

(3) I: not enough time. After finishinggh schoolhat are you thinking of doing? That you

study abroad or in Kwait?

(4) S2:Me for me | mean for me that | study abroad, my mother and father encourage me
that | study abroad because what do we call it | feel | want to bamédencein myself |

mean take care of myself.
(5) I: yeah
(6) S2:0OK so | don't know | ean I'll think. In Kuwait | feel that it is normal.

The researcher started the conversation by asking the students about their studies. S1
took the floor and replied to the question by providing an explanation for her answer. She
mentioned that year elewas far more difficult than the previous stages, especially the fact
that they have mock exams and not enough tir
answer was sufficient but | did not address the question to S2, as she seemed to agree with
S Is@nswer by nodding. | then changed the question. It was about what their plans are after
graduating high school and whether they are planning to continue their studies abroad. S2
answered by appointing herself as the next speaker, and mentioned tleaehes encourage
her to study abroad because it will make her more confident and | agreed with her. Then she

continued by mentioning that in Kuwait it is just normak opposed to going abroad.

In segment (1), the researcher posed a question, asking eifboumation that
includes the question worgl | -’Um o6 h o w  a,rwhich yswfted replied to with a fixed

formulaic expressionin (2), S1 starts her reply in Kuwaiti Arabic, which is expected, as it is
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the second of a formulaic adjacency pair. As nuewd earlier, the reply @ | -kumis often
(if not always)z Unn-&imd i or justih-& md iolplr @i s e .Htds atradigio®o d 6
tradition that a Muslim should praise God in both good times and bad fifhesstudent

accommodated the languagetloé speaker because of the automaticity of the adjacency pair.

There is only one answer to the interviewer
same | anguage as the question. This formul a
we |l | 0 .omatib aswerustnot necessarily the actual answer; therefore, contextualisation

cues offer the intended meaning. A falling intonation, a facial or head gesture can indicate the
opposite of 6being goodbé6. Il n ot heformwWacc asi on
expression, explaining that although the reply Wwad md | thelfadt isthe opposited n o t
being good?o. I n t he -swich éo aadther banguage) gvhethérs , a
accompanied by other cues or not, is able to indicate such oppogitanentioned earlier,

choosing a different language signals a different action which in this case is the opposite

interpretation.

Thus, the first part of the adjacency pair had two parallel second pairs. The first is in
Kuwaiti Arabic following the expctations of the researcher, and the second is in English
carrying the needed information. In (2), the studesgtd a contrastive discounsdated code
switchingto describe her actual state, which is being under pressure. The evidence for such
an interpetation is the use of 'actually'. First, the student states that she is good, then repairs it
by codeswitching to English highlighting a contrasting relationship supported by the use of
‘actually',the trigger of the switch, to signal to the speakenrwedt | have said before is only
an automatic reply to an adjacency pair and the fact is what comes next. The student
continuel h e r turn in English, starting with anot
actual stat . The second claifeetheodasordbeehind tha préssuii, because

they are having mock exams next week. After this statement, S1 sivilebk to Kuwaiti
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Arabic to contrast the previous objectivity with the upcoming subjectivity,doenment on

her utterance mentioning thtitey do not have enough time to study. Then unsurprisingly,

she switchd again to English to state anothfact namely, that in addition to the mock

exams next week, they are also taking tuitions. After that, S1 switcite® more to Kuwaiti

Arabic to commentthat they do not have enough time to study in order to highlight the fact

that the students are under pressure because of all the reasons previously stated. The use of
Kuwaiti Arabic concludes her answer: the last year in high school is harder thathtr

years, mock exams will take place next week, and they are taking tuitions which are time

consuming; therefore, they do not have time to study.

S1 here clearly illustrated how the contrast between two languages (by using one
language to complete formulaic adjacency pair, repairing her answer by switching to
another one for objectivity, and switching back to the first language of choice for
subjectivity) can create boundaries separating each activity. The completion of an adjacency
pair in the langage in which the first pair occurred is to be expected. However, the switch to
another language in order to produce the intended meaning, and then switch back again to
evaluate it is unexpected. The spontaneous -sadlehing from one language to another
indicates that this communicative behaviour takes place at the unconscious level. S2 is using
codeswitching to indirectly signal aontrasting propositiowithout the need to mention that
what follows is a sideemark or commenand without the need to @san adversative or
concessive connectiveHere, codeswitching is a contextualisation cue, indicating the
s p e a laaualpesception. This codswitch is not only carrying a lexical meaning but a
pragmatic one as well. The use of a sequential approagbdjus to the actual interpretation
of the codeswitching behaviour. It is possible that in some occasions, the statements would
occur in Kuwaiti Arabic and the comments would occur in Engli$ére, the switch from

one language to anoth&ignals a chargin interpretationrather than one language signalling
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certain functions while the other one signalling different dees next chapterp sequential
approach is a participanriented approach that depends on the ppricnt s6 1 nt er pr
rathertan t he analystods, which is the case if

function or speech act.

Thenin (3) the researcher reiterated the last utterance by S1, in the same language it
was uttered, as a topic closure, and then changed thebp@sking a different question,
leaving the floor for selselection. S2 selects herself as the next speaker and accommodates
the language of the previous turn so as to answer the question on whether they want to
continue with their studies. At first, itay look as if the student is using Kuwaiti Arabic in
expressing her opinion over Engl i sh, becaus:¢
that Kuwaiti Arabic is her native language; thus, she finds it more personal and more
comfortable to use it iBxpressing her emotions or opinions. However, in this extract, this is
not the case. S2 is trying to accommodate the language of the interviewer, as the interviewer
used Kuwaiti Arabic in posing both questions. What enabled us to interpret this utsance
an instance of accommodati¢see chapter)aather tharan expressive codswitching(see
chapter 5)s that S2 started (4) in Kuwaiti Arabic, repeated it in English, then repaired her
language choice by switching again to Kuwaiti Arabic and contiuséaly Kuwaiti Arabic
before inserting ‘confidence' in English, and then continued the rest in Kuwaiti Arabic. This
behaviour indicated that S2 is able to express her opinion better in English than in Arabic. In
other words, her English competence surpakeesompetence of Arabi@.o prove it, first
she switched to English then, forceedrself to accommodate the language of the interviewer
which resulted in producing a calque. S2 then blended the English language structure with
Kuwaiti Arabic lexical items producing a grammatically weak statement. Second, she uses
the discourse markéri s ma ' wh a twhich@rowssethatthe Ispeakér ts trying to hold

the floor while she recalls information. This leads to the conclusion that S2 is having
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difficulty expressing her opinion in Kuwaiti Arabic which is proven by her inability to recall

the Kuwaiti Arabic equivalent d€onfidence' (see chapter. 4

3.4 Conclusion

Following the conversational analysis principles of sequentiality provided the
researcher witla participantoriented interpretation, rather than an anatysnted one. A
turn by turn analysis was a tool assisting the researchers in discovering the functions and
motivations behind codswitching as all participants were treated as contributortheo
overall understanding of the conversation. In this chapter, -eodehing played a
contrastive role by reflecting the oppositio
as well as the opposition of the propositional content of the prevtierance(s). Contrastive
codeswitching was both participanélated and discourgelated contextualising the
opposition, negativeness and dispreference of either the relationship of the conversationalists
or the topic being discussed. Ceslgitching @n be characterised as contrastive in different
environments such as distant vs. involvement, formal vs. informal, serious vs. relaxed, like
vs. dislike, preference vs. dispreference, agreement vs. disagreesnbjgctivity vs.
objectivity. etc. A uniquefunction of codeswitching was observed, which is using English as
a metaphorical tool indicating distance from the group of people talked about, rather than the
participants; while using Arabi c, the speak:t
with the ethnic group even when language preference is English.

In this chapter, the distinctive cultural setting of the Kuwaiti speech community
mapped to the other setting of previous studies conducted by other researchers such as Li
Wei, Auer, Milroy amd Shin among others as the cesyatching functions were similar to
each other. However, the cedeitching styles among bilingual school students varied from

one student to another. Some used insertional -®vdches, others used alternation; and

121



very few instances, in our corpus, showed particigaftdted reasons behind cesleitching

such as identity and distance.
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CHAPTER FOUR: EXPRESSIVE CODE-SWITCHING

As mentioned previously in chapter @ne of the features of conversationadlgsis is
contextualisation cues. Among others, Gumperz and Hymes (1972), Gumperz (1982), Auer
(1992) maintain that coggwitching betveen languages is a contextuatlien cue that signals
and states an activity or an interactional function. In this eng@u mper z6 noti o1
contextualiation cue will be discussed in more details, followed by an illustration of the
expressive functions of codmvitching. Two types of expressive ceslwitching have been
observed in our data and which recurred among deser@dents: one is expressing opinion

and attitude, and the other is expressing emotionality.

41Gumpesnp®i on of &atcioon exvua@l i s

Gunperz (1982131) defined contextualation cue as
Aany feature of Il i ngui st alliog of contetualt h a t con
presuppositions. Such cues may have a number of such linguistic realisations
depending on the historically given linguistic repertoire of the participants.
Although such cues carry information, meanings are conveyed as part of the
interactive process. Unlike meanings that can be discussed out of context, the
meanings of contextuaation cues are implicit. They are not usually talked
aboutoutofcnt e xt O
Contextualiation cues are both verbal and narbal metalinguistic signs thaid
the listener on how to interpret the meaning of any utterance (Gumperz 1996jlefines
contextualia t i 0 n acealagonshig betiveen a speaker, a context (a "cognitive construct”
like a frame, schema,...), an utterance amd(nonreferential) catextualigtion cue.
Contextualsation cues are used by speakers in order to eaatintext for the interpretation

of a part i cu99a:2s). Astniemtionadnearked, cofitextualisation cues can be

verbal or norverbal, such as phonological varigntprosody, gestures, etc. Bilinguals,
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however, are able to use an additional contextualisation cue that is not available to
monolinguals, that is, cog®witching.

Contextwualisation cues are activities t
aspectof context which, in turn, is responsible for the interpretation of an utterance in its
particular |l ocus of wutteranceo (Auer 2007:
but contribute to the intended meaning of the whole utterance. They prasdigonal

information regarding the activity in which the participants are engaged, the mood in which

h

the activity is performed, the participants?©o

2007) . According to Li toegmnal parficipants' ionentatiam itoe f
each other. Sometimes they are used primarily to contextualise imminent completion of a turn
at talk or topic shifts, but at other times they have the capacity to signal meanings such as
irony or seriousness,andsoal i dentities and attitudes of

Three characteristics have been identified by Auer (2007:130) that may guide us in
identifying contextualisation cues. Those characteristics can be summarised as follows:
A. Contextualisation wes are interpreted through inference, which is dependent on the
context of the utterance, because, unlike lexical items, they do not carry referential meaning.
B. Contextualisation cues establish contrast or inherent meaning potential. In other words,
they may either be interpreted by depending on the information provided by the existing local
context or indicate that something new is going to happen because of the inferential meaning
potential the contextualisation cue has received.
C. Contextualisatiorrues are redundant, yet they are purposeful as the analysis of one cue
supports that of the other.

In the following, we are basically concerned with the phenomenon in which code

switching is treated as a contextualisation cue, becauseseotbding carres the previous

characteristics (in addition to others). This will guide the conversationalists in interpreting the
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functions of utterances accurately as intended by the speaker-s@uadeing must be
interpreted sequentially, because a contextualisatiom can be interpreted differently
depending on the situation (Auer 2007).
4.2 Codeswitching as a contextualigtion cue
When a speaker switches between two or more languages, s/he is signalling or stating
an additional interpretation. In other words, wha codeswitch takes place, it is the
participantsd job to interpret not only the
switch has on the utterance since it is purposeful. Gadehing is considered to be a
contextualisation cue since it abtishes a contrast between two languages. This contrast
signals to the listener(s) that a new activity has started. After the listener(s) notices this
change, s/he interprets the meaning of the utterance both lexically and pragmatically with
regard to thedditional information the codewitch has provided. In other words, the change
in language leads to a change in interpretation. Utterances have both a dexicah
intended, conventionaksl or pragmatic meaning which conveys a conversational effect
(Auer 1992). In the case of cedwitching, attention should be given to the intended meaning
of the switched utterance. If a ceswitch is treated as a contextualisation cue, then it
Nfestabli shes, crosses or dest rangesitergersanalp bou
relations with their acconip8m®47).ng rights and
Chen (1994:9) claims that codwitching does not always function as a
contextualisation cue. It only functions as a contextualisation cue when the motietiod b
it is pragmatic. He assumes that when esgéching carries a social effect, as in change of
identity or lexical gaps, theniteshul d be r egarateidomsc uae 60.t eX ttueaX
cue only hints and highlights that the following utterasheuld be interpreted differently,
and does not signal an activity which carries a communicative function as in the case of

contextualisation cues. However, hinting or highlighting a change in interpretation is an act in
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itself and carries a communicatiyenction; therefore, it is also a contextualisation cue.
Whether the switch is hinting, highlighting, adding or signalling a change in interpretation,
both acts convey a communicative function.

4.3 Expressive codewitching

Chen st asoaab and lgastic fuinctions fulfilled by codeswitching are
categoris d i nto expressiyve, directive, met al i nc
(1996:271) Expressive codswitching can be defined as the juxtaposition of two languages
in order to highlight emions, attitudes and opinions. It is the use of a language other than
the language of the previous utterance to express the emotional or psychological state of the
speaker, express his/her opinion on the subject being discussed, or simply comment on
his/he own statement that has been uttered previously.

In our data, interesting language behaviour was observed among the bilingual and
multilingual school students. Students use one language for statements then switch to another
for sideremarks or commentingn t hose statements. These com
opinions, degree of involvement in the conversation, attitudes or emotions towards the topic
being discussed. In addition, there were instances where Kuwaiti Arabic was used in the
production of medphorical utterances, while English was used to produce the intended
meaning. Unlike monolinguals, bilinguals and multilinguals have the ability to separate
cultural and metaphorical expressions from the rest of the utterance by switching to another
languae. This switch signals to the hearer that a change in interpretation is taking place. As
mentioned earlier, a change in interpretation might be an addition, a cancellation, or a
reinforcement of the previous proposition.

The literature discussing tlexpressivefunctions of codeswitching, such as giving an
opinion, evaluation, involvement, and commenting, is scarce. Only brief mentions ef code

switching as a sideemark and expressive coedwitching were foundSiegman and Pope
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(1965) are two of the fitgo discuss the effect of emotions on speech. However, their study
was concerned with the rate of speech production. They noticed that aneXaetyl topics

lead to more verbal productivity. Moreover, experimental studies carried out by Kanfer
(1960) andreldstein, Brenner and Jaffe (1963) suggest that while discussing topics such as
sex and family, the participants were emotionally involved, leading to a change in speech rate
as the verbal production increased in comparison to the discussion-emadnnal topics.

Those studies led to the increasing interest in the study of emotionality, and whether a
change in emotions | eads to a change in | ang
on Southerners in the northern states of the US, who hada@iehtheir southern dialect, is
evidence of emotionality affecting language choice. In their study, they discovered that
Southerners switched back to their Southern accent when speaking about stressful events.
The first study reporting a switch betweerotlanguages was made by Herman (1961). He
found that when Jewish immigrants to Israel were tired or excited, theyseotbded to
their mother tongue instead of using Hebrew. Another similar study is by Brook (1963)
which reported a dialectal switch whanchange in the emotional state occurred. His study
highlighted the fact that it is very common in the British speech community for speakers to
change their dialect due to different reasons, or swittk to their native dialect when
excited or in stresstil situations. Those studies focused on one side of emotionality, i.e.
stressfulness. Studies analysing cedéches in terms of other emotions or expressing
opinion wererelatively little.

4.3.1 Codeswitching expressing opinion and attitude

| n Gu sptedy af @odswitching, very brief statements were made regarding

codeswi t ching being used as a Thea@aud cortrast her& pr e s s

seems to relate to such things as: the distinction between talk about action and talk as action,
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or distance from, a message, whether a statement reflects personal opinion or knowledge,

refers to specific instances or wh®7i&®.r it h
In his English/Hindi example, Gumperz states that ewiiéching actsas an indirect

speech act, i.e. switching to Hindi to express an opinion signals a change from a statement

into an opinion without the need to state that the next utterance is an opiniors\ztmihéng

here saves time and effort through indirect commtioca According to Kent Back, a

speech act is "the performance of several acts at once, distinguished by different aspects of

the speaker's intention: there is the act of saying something, what one does in saying it, such

as requesting or promising, andwho one i s trying to affect on

speech act is a performative utterance, where the content of the utterance performs an

action(s). According to Austin (2011), a speech act can be analysed through three different

levels: locutionary, Ibcutionary, and perlationary. A locutionary act is the act of saying

something or uttering the actual utterance. lllocutionary act is the pragmatic force of the

utterance. In other words, it is the verbal action that the utterance performs. Finally, the

perlocutionary act is the additional effect that comes from producing the performative

utterance. According to Searle (1975), a speech act can be declarative, assertive, directive,

commissive, or expressive.

The following criteria guide analysts in idéging a codeswitch expresag opinion:
A. The use of interpersonal di scourse marker
my pointdlofs ea etwlbgt 6), etc. (see chapter 4
B. The codeswitch is an evaluation, positive or negative, of Htatement or idea that
precedes it, whet her produced by the same oI
ni cebo, 6itds goodod, et c. |t provides the sy

being discussed.
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C. The codeswitch expreses t he degree of the speakeros

discussed as opposed to distance.

D. The codeswitch creates a boundary between subjectivity and objectivity.

4.3.2 Codeswitching expressing emotionality

As mentioned earlier, researchers oeti a change in the language behaviour of
speakers when discussing emotretated topics. Bilinguals switch to their native language,
dialect or accent when discussing emotional topics or when being in an emotional situation. It
is argued that speakergiio a perception for each language they use. Similar to diglossia, one
language is regarded as a formal language used in everyday life, while the other one is more
personal and is used to express emotions.

I n CH1®I6:@Al)study of Chinese/English codasvitching in Taiwan, he states
that

~

Ano mat t e-relationkhiptis invobvédethe people in my study all use
codeswitching to perform the expressive function of emotional release,
particularly for tension relief or the unburdening of peptfeelirg. They insert
English swear words, English words that are taboo in Chinese in that context,
and English words of affection (e.g. love, flattering), in Chirds@inant
interactions in order to express emotional passion... and to relieve témsion
other gtuations characteresl by anger, fear, surprise, and frustration. English is
used as a neutral code in these situations to express emotions and true feelings
while avoiding the negative connotations of those words or phrases in Chinese.
The use of Englism Chinesebased interactions for these functions is due to the
fact that Chinese socialvadluls stress modesty in behaviour

I n Chends study, English is perceived a
convey feelings whether good or bad. In otherdsp since Chinese is considered as the
language of respect and good behaviour in the Taiwanese speech community, speakers avoid
it in the production of emotierelated utterances. The use of English will lessen the effect of
such emotions especially sweeords and taboo lexical items.

Wierzbicka (1992, 1998a, 1998b, 1999) and Pavlenko (2002a, 2(XI8)

examined the effect of emotions on both monolingual and bilingual speech as well as their
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effect on body and facial expressions. Wierzbicka studiedliffierence between expressing
emotions in Russian versus English. She noticed that the bilingual participants in her study
used more Russian words in describing an emotional situation in comparison to the number
of English words used to describe the sameation. In her study, there were instances where

the participants failed to translate the word to English due to absence of an equivalent in the
English language. She concluded from her study that the Russian language is richer than
English in lexicalitems expressing emotions, especially verbs. Therefore, emotionality
differs from one language to another and from one culture to another. She explains that
Russian has fAtremendous stress on emotions

tempergure of Russian discourse, the wealth of linguistic devices for signaltinajions and

shades of( 1eOn9a2t: i309n5s) . Pavlienko (2002a, 2002b)

and suggests that the time in which a language is learned affects its usagssi@hes that
learning a second language at puberty affects the emotional impact of such a language. A
speaker will prefer his/her first language in expressing his/her emotions as it is more personal
than the language s/he has learned later in life, Becaus not associated with personal
experiences (2002b:27).

Grim (2008) also supported this hypothesis in his Benjaminstasky. Benjamin is a
bilingual fouryearold living in an Engliskspeaking community. His mother tongue is
English but at homeis mother speaks to him in French, and his father speaks to him in

English. When speaking to his mother, he accommodates the language choice of his mother

o)

except in emotional situations where he swi

probable thatsince English had become his dominant language, Benjamin felt more
comfortable and more satisfied expressing himself in it. The logical language of personal
expression should be the language with which an individual is most comfortable and, more

likelyymost proficiento (2008:205).
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Pavlenko (2002b) mentioned that there are exceptions to the above conclusion. In one
of her case studies on multilinguals, those multilinguals stated that they are impressed with
the new language they have learned after pulzertyare keen to use it in expressing their
emotions. Another case study by Pavlenko also manifested the use of the second language to
express emotions rather than the native one. The speaker wanted to distance himself from
negative emotions; thus, he usbeé impersonal language to express the negative emotions.
The use of swearwords and taboo lexical items in the second language is a strategy used by
bilinguals to avoid the guilt caused by uttering them in the native language. Uttering them in
their nativelanguage will remind the speaker of the prohibition that s/he has learned in
childhood. Other motivations included exercising -selfitrol, wielding power, and even
practising the language itself (Pavlenko 2008:159). Therefore, multilinguals assodiate the
emotions with one language, whether it is their first language or second, and use the other
language as a language of power and/or formality.

On the contrary, Aue(1997:125126) argued that codswitching serves the same

functions in both directions. édstated that

Ain modern bilingual societies, the rela
activities is by no means unambiguous. Many speech activities are not tied to

one particular language, and even among those which have a tendency to be

realised mee often in one language than in another, the correlation is never

strong enough to predict language choice in a more probabilistic way... many
investigations have shown that the mere fact of juxtaposing two codes can have

a signalling value of its own, dependent of the direction of cedéernation; in

such cases, it is obviously impossible to explain the conversational meaning of
codealternation by any kind of association between languages and speech
activitieso.

Therefore, in our study, a sequentigproach will be used to describe and analyse
the instances of cog®witching rather than relying exclusively on associating each language
with certain emotions (see chapter 1). Emotional ewiéching can be identified via the

following criteria:
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A. An emotional topic is a topic discussing or provoking feelings of happiness, sadness,
anger, worry, stress, anxiety, love, disappointment, etc.

B. An emotional topic also includes discussions about taboo topics and the use of swear
words.

In chapter threediscourserelated contrastive coeswitching was disessed and
analysed. In section.3, it was mentioned that the instancésliscourserelated contrastive
codeswitching motivated by opposition in opinion and opposition in emotional state will be
analysedin chapter 4as it deals with expressive cegwitching. This means those cede
switches contextualising negative emotions or opposing ideas and opinions are both
contrastive and expressive types of esdatching; because they highlight an opposition of
the previous propositional content as well as emphasise the expressiveness of emotions and
opinions. In other words, all expressive cegétches contextualising negative emotions and
opposing opinions are discounsdated contrastive coemvitches, becae the contrast in
language highlights a contrast in propositional content. However, not all discelatesl
contrastive codewitches are expressive switchebecause the negative and opposed
propositional content does not necessarily contextualisei@motnd opinions. It may
contextualise opposing identity, negating facts, indifference..etc.

4.4 Expressive codeswitching in our study

4.4.1 Codeswitching expressing opinion and attituden our corpus

In the following example, the researcher was askiegstudents about their hobbies,
and one of the students mentioned that she loves fashion design. Notice her (S1) language
choice as it changes in order to express opinion This example starts with a statement in

English regarding fashion.

(Ex 4.1)
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(1) I: So about fashion and designing | also consider shopping as a hobby
(2) S2: yeah

(3) I: my favourite hobbygpnu (b b ¢'Hmprt-0 nasuawplla soiré?

(4) S1: um casual? Yeah casual winter clot@sa | grefér winter clothes
(5) I: soya¥ i pnu@i® n-habbla itypd § doau il-tn @a?

(6) S2:al) for winter?

(7) I: aha

(8) S2: studs

(9) S1:uf

(10) S2: yeah studs and leather, like different materials in one like for example like leggings

you have leather with cotton with anything

(1) :®Pu.OKmadalmat®al | Ubs a-l b-pHAg gwaphiulbalr di § wi yyU
(12) S1: Trench coat

(13) S2: yeah a trench coat

(14) I: aha

(15) S2: and like finger gloves are in

(16) S1: boots

(17) S2: yeah boots
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(18) I: (laugh because S2 is checking winatwear 'I' is wearing)J n al al mu bobt&) b s a

| Ug gwai fi ¢gams.

(19) S2: yeah

(20)1:z Un wlazkréxallfHa t Gawt®@l m wi@® h?afl e |
(21) S3: no | love blazers [always in]

(22) S2: [yeah] blazers are always in

(23) I:w g |-rZemallicgwlil-sparklywilla

(24) S2: um sequins are in

(25) S1:0metallics are in now

(26) S2: yeah

(27) 1:wXX d talbishumbbQXEH r 2 | Ul

(28) S1:all a bdl4 iU |

(29) S2:yaXi you should know how to wear themgdalan]
(30) S3: [not too much]

(31) S1: mt too much

Translation (Ex.4)

(1) I: So about fashion and designing | also consider shopping as a hobby

(2) S2: yeah

(3) I: my favourite hobbyWhat do you like to desigrasualor evening (piece8)
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(4) S1: um casual? Yeah casual winter clothes (aentlost beautiful thind prefer winter

clothes

(5) I: sol mean what is trending now what is in fastiton

(6) S2:nowfor winter?

(7) I: aha

(8) S2: studs

(9) S1:uf (a sound meaning 'total}y’

(10) S2: yeah studs and leather, like different materiatsénlike for example like leggings

you have leather with cotton with anything

(12) I: nice. OKfor example now I'm wearing this and in the evening it gets a little cold.

What shall | wear with it?

(12) S1: Trench coat

(13) S2: yeah a trench coat

(14) I: ata

(15) S2: and like finger gloves are in

(16) S1: boots

(17) S2: yeah boots

(18) I: (laugh becawsS2 is checking what footwedr is wearing).Now I'm not wearing

bootsbecause it is sunny.

(19) S2: yeah
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(20) I: and theblazersare they still trending

(21) S3: no I love blazers [always in]

(22) S2: [yeah] blazers are always in

(23) I: and is it themetallicand thesparklyor?

(24) S2: um sequins are in

(25) Sl:yeahmetallicsare in now

(26) S2: yeah

(27) I:and is it OK to wear them in the morningteahoon, evening?

(28) S1: (it would be) most beautiful in the evening.

(29) S2:1 meanyou should know how to wear theffiof examplg

(30) S3: [not too much]

(31) S1: not too much

The new topic staed with the researcher stating that she considers shgms a
hobby. S2 agreed but did not provide any additional information or explanation to her
answer. | then commented that it is her favourite hobby, and then asked a new question about
what the students love to design, casual or evening wear. S1 pgsestian to herself, then
answered her own question that she prefers winter casual clothes. Then | took the floor and
asked a new question about the new fashion trends. S2 answered the question with another
guestion, seeking clarification on whether winteends or summer trends. Then S2
mentioned that studs are a winter trend, with S1 agreeing with her. S2 adds more information

to her answer by adding other trending items. Afterwards, the researcher asked for a fashion
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consultation, asking the students awhio add to her outfit if the weather gets cold. The
researcher left the floor openforsslffe | ecti on. S1 then took the f
and S2 agrees with her. They continued the conversation by suggesting what | could wear,

and then prowing their opinion regarding some fashion items.

In (1), the researcher started a new topic using English and expected one of the
students to comment on her statement that she considers fashion as her hobby. However, S2
selfselected and replied only withy e a h 6 . Therefore, I in (3) s
pose a new question in order to maintain a smooth flow to the conversation. S1 in (4) started
the answer in English, not accommodating the language of the question. Her turn started with
another qustion but addressed it to herself, to give her enough time to think about the answer

instead of silence. According to Loqd992:220) codeswitching here

Acont ext utkng, peeaxd embedded sequences and preference
organisation, parallel tthe way in which various kinds of prosodic, phonetic,
and indeed nowerbal marking contextualise such material in monolingual
conversations. We can therefore argue that -swdiching constitutes a
linguistic resource available to conversation participaaspecially bilinguals,
to 6indi caft eparmtes safattulsei r tal ko 0

Li Wei also suggests that codwitching here can be considered as a presequence. A
presequence i s fia type of conversational str
later interactional episode. Presequences simultaneously mark the boundary of two
interactive episodes (Levinson 1983), and our data suggests that this boundary is often
marked by cods wi t chi ngo (2007) . Mor eover, it i c a
conversation at the end of an interactive episode, or to change conversational direction; it also
hel ps the participants to keep track of t he

complex nested structurplat t er ns i n LikWei 199889 er sati ono (

S1 answered the question in (4) and then commented on her answer by inserting the

Arabic insertional a d&ytahie mo st beauti ful 6, expressing
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likes to design and evaluating the previous utterance. This-swideh separates the
objective answer to I's question from the subjective one. This Kuwaiti Arabic insertion not
only expresses an opinion but also excitement and preference. S1 then switched back to
English in (I prefer’) in order to amplify the Kuwaiti Arabic switch and continue the
conversation in her preferred language (English). The interviewer continued in Kuwaiti
Arabic and all three students continued using English, their preferred language, until S1
insertedal¥ a againi in (28) for the same reasons. In this extract, the interviewer chose
Kuwaiti Arabic and also switched between Kuwaiti Arabic and English when posing the
guestions. The only instance where S1 inserted a Kuwaiti Arabic phrase was when she was
expressing her opinion and preference. Since this behaviour is being repeated in the same
conversation, it can be concluded that S1 chose English as the preferred language of
conversation and used the switch to Kuwaiti Arabic as a contextualisation sigmab and

support the evaluation of the topic being discussed. Thus, she created a boundary between

objectivity and subjectivity.

The language choice in the following example is the opposite of the previous one.
Kuwaiti Arabic was the language markingeference, whereas English insertions were used

to highlighta point of view The topic being discussed is shopping.
(Ex 4.2)

(1) I: ¢pnu +Gb-0 shoppingh d T mlaeléctronicspk s i swUr Ut
(2)S2hdi m. madr i

@R Imadal an mdillama tGb-§ p-r i w20

(4)s2:1 0" | a
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G)l:madal an-mf-k nknlaas fyd i mebgr-I n aatgaai |-kl mU vy

rigmUbas mugarrad unna hawas

6)Sl:uhwa g1 fai | ainda pwepieibb . okipK v Sblshirt0 ¢ |

man pbas
(7)I:  z Gprrpnadkhabba, bil libs?

@)Sl:tr@l dondt really care

(9) I: li"nna ana af® M 4i fatra I'm studying abroafl a | amma ayi -Hhrnig aakgllil

weirdlabsa gai qgad 9 fnupgg b iyl ig ol fil-fashion?
(10) S1: 1 thinkil-Gy U bgBiin dpf ¢ j -&lkisil n firg

(11) 1:Un a Ysma&t ¢ lalbiswl ry

(12) S1:wala ana

Translation (Ex £)

(1) I: what do you like (buying wheshoppingclothes orelectronicsAccessorie®

(2) S2:clothes. | don't know

(3) I: for example sportswear or you don't like sp@rts

(4) S2:no no

(5) I: for example there are people who adore buying sportswear they buy anything even if

they don't play sports just an obsession

(6) S1:it is look when it was trending.. everyone and what they like there is something

trending in Kuwait Thet-shirts everyone wore them.
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(7) I: OK now what is trending, in fashion?

(8) S1:honestlyl don't really care

(9) I: because it's been a long tinim studying abroado when | come back | say Irdb

want to lookweirdwe ar i ng somet hing ol d fashienhi oned. Wha

(10) S1: I thinkthe cotton headscarf. My friends wear cotton.

(112) I: 1 don't know how to wear it.

(12) S1:me neither.

In this extract, the researcher addressed theigodge S2 about what she enjoys most
about shopping. The student answered with
seemed not interested in the topic. | then tried to get more information from S2 and asked
whether she likes sportswear. S2 repligthva no as an answer without any clarification
which also indicated her lack of interest. | gave an example of people who love sportswear,
although they do not practise any sport. S
behaviour as a turn transih point where she could take the floor. S1 explains that what to
buy depends on what is trending in Kuwait, and thsittitts used to be a big trend and
everyone wore them. | then took the chance to ask about what is currently trending. S1 replies
thathre doesndt care about trends. |l expl ained
she is currently studying abroad and is missing out on trends in Kuwait. S1 then answers by
saying that cotton head covers are trending now in Kuwait. The interveweludes the

topic by stating that she does not know how to wear them and S1 agreed with I.

In (2), the student shows no interest in the topic being discussed. The researcher tries
to reformulate the questions by giving examples. Both chose KuwaiticAwakil in (8), S1

inserted an English utterance. This insertion reinforced her opinion regarding the topic being
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discussed. By codswitching to English and producing 'l don't care’, she is expressing her
attitude and lack of interest in the topic ofHms, which most girls of her age are obsessed
with. She used English not only to signal an expressive statement but also to express a
negative one. Here, the cedwitch to English contextualised both negativeness and distance
from the topic (Chen, 2007As in the case of Pavlenko (2002a, 2002b) and Chen (1996)
mentiored earlier, the second languagbilingual learns, is used to express negative feelings,
taboo and swearwords, while the native language or the more personal language is used to
express feengs of affection. Most students in our corpus use English to express negative
feelings or opinions such as indifference, likes and dislikes. In this example, it would be
considered impolite if the student had produced the same statement in Kuwaiti. Arebic
English language has a less negative impact in this case than Kuwaiti Arabic. Therefore, S1
chose English to lessen the negative effect and distance herself from judgement. In this case,
codeswitching cannot be in both directions, because the eguivaf this negative utterance

in Kuwaiti Arabic is dispreferred. In addition to that, the switch in (8) is also a contrastive
codeswitch, because the opposition in language showed an opposition in propositional

content, an opinion in this case (see ¢tbaf).

On the other hand, the second instance of -swdiehing in (10) may appear as a
counter example. S1 started her turn with the English 'l think', not accommodating the
language of the previous utterance, and then switched to Kuwaiti Arabic. Tiiasto
between the language of the previous utterance and her own utterance highlighted a new
activity. In other words, the switch is a contextualisation cue signalling that what follows is
my own opinion which might not be a hundred percent accuratec®teswitch indicated a
symbolic opposition between subjectivity and objectivity. The latter switch, however, was
motivated by the lack of an accurate equivalent in Englisit-8§ U b-ghiin, la fashion

related termcommon among Muslims.
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A similar examje recurs in the excerpt below where the switch is a discoalsed
contrastive cods wi t chi ng and an expressive one high

attitude towards the topic being discussed.
(Ex. 43)

(1) S1: Rockyai. Y r af t ai XaUpymn 199Gsmrad 705 i N @ g-b a b X |

ai.
(2) I: la la cool, this is cool

(3) S1: and my styleKraft-ai ummi tg |-i, because my mother is a fashion desigrer
W mmi m*“w z ;0 nu,ifa afin m@a burtaqUi ma y-1 rpRil . -lehaydiGd W n a

mUbXy g-pssak n Ot mU kno problerg.k i | a
(4) I: yalii Gatta libs talbps-0 npdi  w  mE0IFhuiPo ¢

(5) S1:1don't care about what anyone says

(6) I: that's cool you have to be you

Translation (Ex.8)

(1) S1: Rockl mean.. You know Idten to thingsn 1990s and 70as if I'm living in such

generation.

(2) I: no no (that'sxool, this is cool

(3) S1: and my stylgou know my mum tells méecause my mother is a fashion designer
she designs clothes and dbknow what, so now it's oraedgashion "you can't wear this". |

tell her now | don't want to, I'm living in the seventies. (I have) no proenproblem

(4) I: You mean even the outfits you wear like that? And you don't care what they think?
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(5) S1:1don't care about what anyoneysa

(6) I: that's cool you have to be you

In this excerpt, | asked the students about their hobbies, and S1 mentioned in (1) that
she enjoys listening to Rock music from the 70s and 90s, as if she is living in that period of
ti me. | ¢ o mme n tind2) that inis aZdobtlEng ® hke mesic of this period. S1
then added that although her mother is a fashion designer and insists on being trendy, she
prefers being dressed as someone of that period and does not care what other people say
about her st e . Il n (1), ORockdé was inserted in E
equivalent; hence, it is a loanword not a cedétch. The whole utterance can be regarded as
Arabic dominant since as menti oneyNiinthsvi ous |
monolingual utterance also functions as @tflbolding device (see chapte). This analysis
is strengthened by the existence of a pause following the discourse ya#kien (1) and
the use of a second discourse marker to enable theespiaketrieve the required lexical

items or information from memory.

In( 3) , S1 accommodates the intervieweros
in English which happens to be the last language used by | in the previous utterance, then
switched © Kuwaiti Arabic to narrate what her mother had told her. S1 interrupted the flow
of the narration by switching to English for sidemarks, providing a reason why she is
mentioning an incident of her mother commenting on her style (‘because my mother is a
fashion designer’). This switch distinguishes and separates the switched utterance from the
rest of the content which is narration. Sebba and Wootten (1998:268) describe this type of
switching as "clearly offset from the main theme of the turn" as it doesontribute to the
narration but relates to it. Then, S1 swit:

designer6 and continue the narration in Kuw
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problemdéd which is a rem@kiut mdhgtipiededtd.ifThisans | at
repetition serves as an affirmation that no matter what her mother tells her, she would dress
however she pleases. I n other words, It emp
designer who is advising her dguer to wear orange since it is trerahydin fashion, S1 is
refusing to foll owmblu maddlirdépdmting iBiry Englist8ler i n g

reinforces her refusal to heed her mot her 6s

Afterwards, the interviewer posed a question in Arabic for clarification regarding
other people's attitudes towards how she dresses, and S1 answered in English contrasting
with her own previous choices as well as t
disprefeene discussed earlier in chapter this sudden switch to English indicates
dispreference and indifference of what has been stated in the previous utterance by the
researcher. The use of the negation ('l don't care’) supports such analysis. By utgering t
statement in English, S1 is negating what has been stated in the previous utterance as well as
showing her opinion and attitude towards the topic being discussed. The switch to English is
a contextwualisation cue e mpnlgthis fogciandgepartes s p e ¢
it from the rest of the talk. S1 not only does not care about what other people might say about
her style, but also shows annoyance implying that she might have already been annoyed by
some peoplebdbs commentesx cemr pher Sdtbwl eEngllm shhiu
discourseelated contrastive switch negating the proposition of the previous question

motivated by dislike and dispreference of such proposition.

In the following example, all three students show disagregraarexpressive
function of discourseelated contrastive coemvitching, by aswering with a codswitch in
a different language than the language of the question. | was asking about the fashion sense

of Kuwaiti girls and whether they should dress liked&peans and Americans.
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(Ex.4.4)

(1) I: i n n apnmatbay shouild go for simpler like Europeamila Americans?
(2) S3: nono no

(3) I: like tees and jeans

(4) S1: they're too simple

(5) S2:01 tho simple (laugh)

Translation (Ex.4)

(2) I: thatit is good not thathey should go for simpler like EuropearsAmericans?
(2) S3: no no no

(3) I: like tees and jeans

(4) S1:nothey're too simple

(5) S2:yes naoo simple (laugh)

In this extract, a question regarding how Kuwaiti women dress and leywskiould

dress was posed. | proposed that they should have a simpler style like European and
American women, but S1 disagreed with this proposal because it is too simple, and S2
supported S16s answer by r epeat ihovwhen tatal I n (
disagreement, she repeated 'no' twice. Her use of English is attributed to her participant
related preference as it was her, as well a s
conversation. S1 used a ceslgitch to disagree, thas,ithe insertion of the Kuwaiti Arabic

I '"0This insertion answered the question with a negation, contrasting the language of the

previous question as well as her language of preference to reinforce her disagreement.
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Moreover, 'no' in Kuwaiti Arabic exists in two form&'"'and' 1. The firstis a short ending

with a glottal stop while the second has a longer vowel. The effect of using the longer
variation emphasises its function which can also be achieved by repetition or loudness. S2
used Kuwaiti Arabic at the beginning of this utterancedatrast with the language of I,
showing that the agreement is not with | but with S1. To avoid confusion, she continued by
qguoting S1's answer. The laugh at the end is attributed to the fact that ‘sagimg) then

saying I' Urmediately aftedeads to confusion. Both students chose Kuwaiti Arabic as a
contextualisation cue emphasising their disagreement. Therefore, among bilingual school
students, it is not the case that one language is used for agreement, while tl@etioer
disagreement but it is the use of a contrasting language to show the contrastiveness in

opinion, whether it is a positive proposition or a negative one.

In the following examples, the students gave their opinion about a new topic that they
have notdiscussed before. They use cemgtching to contextualise their opinion, followed
by Kuwaiti Arabic for commentary. The topic being discussed is reestablishment of the

conscription law.
(Ex. 45)

(1) I: OK let's talk about something else.. we talked alibis (looking at a paper)ee

atwaqqaispmakaw b mawi ¥pt-t a gn o d nnrmavd dnlar r Giglokay g Un
(2) S2 png uhw&

@)l:p-t agnod el l i uhwa |

4)s1[ gUg?]

(5) I: b-il-g U gt-darrpb @ n mu déglyana Brouyou think it's a good thinwilla ‘Hlt farf
Gag il-kil?
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(6) Sl:lait's a good thindi*nnapgdg a b b n awMyir én "1 a wall ah ¢gUg"

soft voipgue) w mai g

(7) S2:la dalav U y (P)d

(8) S1:i dalaxk

(9)S2:oveya¥ i mUk u-pxtiligi | a b
(10)S1:0 ma k ufa lrgulgd daiménore (?)

(11) S2:al® n >Kiybal-k w U t ‘Haak &um yr &1 n-§iQlg
(12)1:0 ) U

(13) S1:al¥an

(14) buhwaminpmUn k Un mawani o Uma Xyubniteea z u  piveh gGanl
radd@h mdlnryaa t akhdr 8Jbimatwegty yearsadd@h mdlnryaa i Wina x al
ay O &bal minthirtyt a g r ¢ b xalliHirgi (bkhbyl-twentiesb-hal 6 mu rHva@elé U h

yr Ot adr 0b ‘hhua dsrngobn |lia
(15) Sililait's better
(16) S2:its bettew Uy i d

Translation (Ex %6)

(1) I: OK let's talk about something else.. we talked about this (looking at a pgpatf).!

think you've heard of conscription that they havapelied the regulation for boys.

(2) S2 what is if?

(3) I: conscription is that [
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(4) S1:[army?]

(5) I: They tain in the army for a period of tim®o you think it's a good thintpat it is an

obligation for all?

(6) S1:noit's a good thindpecause the youth no have become like "oh no army!" (speaking in

a soft voice) and | don't know what

(7) S2:no (they are)dao much coy?)

(8) S1:yeah coy

(9) S2: ovell mean in summary there is no manhood

(10) S1:yeah no manhood so the army will turn them mtwre (?)

(11) S2: 60) now in Kuwait they are obliged to go to the &my

(12) I: yes(?)

(13) S1: (that'shetter

(14) I: It (the regulation) was there long time ago but they cancelled it after the Iraqi
invasion (on Kuwait) it has been now aroumeéenty yearghey reestablished it that anyone
belowthirty when he finishes college in hgentiesaround this age, thi is compulsory that

he gets admitted at the army training not for years just training like that.

(15) S1:noit's better

(16) S2: it's bettealot

In this excerpt, | wanted to change the topic to discuss the new governmental decision
to re-establishcorscription. S2 did not know what conscription was, simply because the law

was cancelled before she was born. When | tried to explain what it is, S1 overlapped and
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suggested that it is related to the army. | tegplained what it meant iKuwaiti Arabic and
reformulated the question in both English and Arabic. S1 answered that it is a good thing and
justified it by saying that nowadays the youths are so spoiled, and S2 agrees with her that
they are very coy, then S1 also adds that they are very coy ancaniyt @mough. Then S2
asked for more information regarding the new conscription decision and whether it is going
to be obligatory for all young men. | confirmed that it is obligatory and S2 commented again
that it is for the best. Then | explained in detahat conscription is and how it works.

Afterwards, S1 states that she agrees it is a good thing and S2 also agrees.

In (1), the interviewer switched to Kuwaiti Arabic to start a new topic. Both students
accommodated the new language choice. In (5), lamgdl what conscription means in
Kuwaiti Arabic then reformulated the questionEnglish, asking the students again about
their opinion and if it is a good thing, and then switched back to Kuwaiti Arabic to ask if it is
a bad thingln (6), S1 answered iKuwaiti Arabic la to accommodate the language of the
second part of the question, because it disagrees with the second part of the question. This
answer comprised the second of the adjacency pair. After that, she reiterated the English
phrase uttered bytto i ndi cate agreement with it and t
insertion is a reply to the English part of the question uttered by the interviewer. It reflected
the speakerds opinion regarding the theopi c b
statement that it I's not good to make it ob
good thingb6. She then clarified her answer
i.e. the activity is expressing her opinion which has beeonaglished, and a new activity is

providing a clarification for the answer.

The conversation continued in Kuwaiti Arabic until in (15) S1 epdédched again to
English by saying 0i t &witchibgeds ta eoniextualisation duer e u

excludng her opinion from the rest of the talk. By this casétch, she is signalling that she
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understood what is meant by conscription, no further explanation by | is needed, and that her
opinion regarding this topic is agreeing that it is a good thing. Gadtehing organised the

different ideas and facilitated their interpretation for the participants. It also separated the
speakero6s opinion from its clarifiw@Bytodbn. S
indicate that she agrees with what S1 stated

| ot better 6. This switch to Kuwait.i Ar abic s

It is noticeable from the previous threeamwles that the language which the
students express their opinion is not stable among all students. This proves that code
switching in itself is, as an activity, signalling an opinion no matter what the language is. It
was earlier concluded that negative expressions are produégaglish by the students in
order to distance themselves from the guilt behind them. However, this does not connote that

English is solely used for such purposes.
4.4.2 Codeswitching expressing emotionality in our corpus

In many studies, stress, tireess, and swear words were the focus in the analysis of
emotionality. In our corpus, other emotions were involved such as complaint, sympathy and
objection. These emotions are interchangeable with expressing opinion as well. In other
words, when expressingnnoyance by means of a complaint or sympathy by means of an
objection, the student is also expressing her attitude towards the topic being discussed. In the
following example, the interviewer asked the students about Ramadan TV dramas using

Kuwaiti Arabic.

(Ex. 46)

(D :w pgu Kby Brmudd n Pn udpf-téaw?
(2)S1ti |l fizy@n?!
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@Ltilfizy@n

(4)S1:Una mWka | fi zy@n. umiki-ba.abkrbolh niithakaiby bty a
bad Ury Otiptit Ii | f i Y i & b & Baweano choicéut to sit down and stop talking

and watch with her.
)10
(6) S1: I can't even change the channel | try to watch movies

Translation (Ex. 46)

(2) I: and what did you watch in Ramadan? What did yo@ see

(2) Si:television?!

(3) I: television

(4) S1:1 do not watch television. my mum, oh my God.. you know she cooks in minutes then
watches television then cook (again)Have no choice but to sit down and stop talking and

watch with her.

(5) I: yeah

(6) S1: I can't even change the channel. | try to waohies.

As mentioned earlier, during Ramadan TV dramas, religious, and cooking
programmes are very popular duriRgmadanhence, it provided a good opportunity to ask
the students about what they had watched. The interviewer asked both students about wha
t hey watched and S1 asked for clarification
confirmed that television was meant and S1 replied that she did not watch television and then

explained that her mother used to watch television, cook a littlggdihack to watching
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television, and then return to cooking again. This narration is a justification of why she did
not watch television. | expressed understanding of the situation and S1 continued explaining
why she did not watch television, whichwas due her mot her 6s behavic

allow her to change the channel to watch movies or something else.

In segment (4), S1 explained in Kuwaiti Arabic, accommodating the language of the
previous utterances, that unlike her mother, she does not wegeisitsn. She then switched
to English to narrate what her mother does that is preventing her from watching television.

This narration indicated a complaint, which resulted from her mother's behaviour. S1 chose a
different language from the language of tieration to convey a complaint. This language

change separated the activity of narration from the activity that followed which was a
complaint. According to Chen, when the language of narration contrasts with the language of
speech, it h e himgelefrk the usualdraclko of tesongoing conversation {here
andnow) to the footing of a narrator (the past), which projects a forthcoming story as well as
ensures a |l ong turn with noswiiching eontextugises on o (
narrationor storyt el | i n g, the speaker fAdraws himself
then turns to evaluate his own performance... examines what he has said and what he intends

to express from the prior narrative, as well as a directing process, by aiednish C gives

the hearers the expectation and the direct.
2007:99).

Supporting this analysis, S1 justified her complaint in (6) by showing annoyance
about her mother 6s behavihleupreviousscompigint,Emdglidi s h
not switch back to Kuwaiti Arabic. Therefore, the caalgtch here contextualises a change
in speech activity from narration to complaint. S1 did not switch to English to narrate but
switched to English after the narratiom $how her annoyance. S1 used esdéching to

signal an indirect speech act, a complaint in particular. The indirect expressive speech act of
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S16s English utterance 61 have no choice but

is the locutionanact and therefore, the actual saying of the utterance. The illocutionary act is
informing and justifying (to the interviewer) as to why she cannot watch television and the
perlocution or the effect is a complaint. Here, the speech act was produced heranot
language to contrast with a previously mentioned narration. -©e@dehing has an
expressive function in this excerpt as S1 is trying to explain her feelings towards her mother's
behaviour. Her use of English after the narration as a language of cumpleo distance
herself from the negativity of the complaint. In Kuwaiti culture, it is considered very rude to
badmouth your family or express anger or annoyance towards them. Thus, the use of English
lessens the burden and decreases the guilt caysibdse utterances as they are not uttered

in her native tongue (Chen 1996; Pavlenko 2002a, 2002b)sitnilar to the example in @)

in which the student shows her indifference by switching to English. Thus;sootbding

was utilised here for two fierent functions, first to indicate the end of the narration, and

second to express onebs feelings and to dist

The topic being discussed in this example concerns a law in Saudi Arabia, a

neighbouring country, which prdsits women from driving.
(Ex.4.7)

() 1: 0 ws-shuaw UOKiwhat about drivingyaXti madalan bpssuK d i Yagmhum it

mar a -smUy dofyeu thinkinna hag g a &il-Yékslixury inna t@51 aha sUyi g wi
a0 8 irw a chdw iy ohla
(2) St la“ that's not fairal@® n-Gairlo m Hyimkih M) raw aldar min pr-r i y U yigi | y a

marti b w wUOyi d agyU
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(3) I: yaki xal nf a k ki fia rfodghaa nbu Hoecawse [sha'shavwomda® ma m¥Ki

*§ U nGat'had

(4)S1] o] -il->Hke) b

®B) 10

(6) S1:als Pluinnatmarats 1 g mU f o higakgai mi @al a

Translation (Ex. &)

(1) I: yeah and those thing©K what about driving? mean for example in Saudi Arabia
women do not drive sdo you thinkthat this thing isluxury that she has a driver or that

someone picks her and drops her off

(2) ST nothat's not fairno women became more than men | mean when it comes to positions

and many other things.

(3) I: I mean let's think of it in a positive way not that it is banhedause [she's] a woman.

no, it is banned for her own [comfort.

(4) S1[yeah].no it's the opposite

(5) I: yeah

@/6)Sr | f eel thattheavoman drived lsmeanithere's nothing wrong with it.

In this example, the students and the interviewer were discussing taboo topics
concerning things that are forbidden in Kuwait, dnely continued with the same topic but
this time to the topic of women driving which is forbidden in Saudi Arabia but allowed in
Kuwait. | asked both students about their opinion on women not driving being a good thing

because it is a luxury for women kbave drivers instead of having to drive themselves. S1
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disagrees with this idea by saying that it is not fair. She added that nowadays women even
hold higher positions than men. | then reformulated the question by suggesting that she
considers this law asupporting women and not against them because it is for their comfort.

S1 reiterated her disagreement by saying that women driving is not something wrong to be

prohibited.

In (2), the student started her answer in Kuwaiti Arabic Wéhas a sign of
disageement. This language choice contrastechwitt he | anguageoywd t he
think...06, which indicated disagreeméent and
she switched to English, which was unexpected, by stating that 'it's noarairgontinued
the rest of the turn in Kuwaiti Arabic. Here, it is not the case that for this speaker English is
the expressive language, while Kuwaiti Arabic is the dominant language. English in this
particular situation was used as an expressive langiagenvey negative feelings. To
support that, in (6) S1 used Kuwaiti Arabic to convey her feelings and thoughts. In (2) S1
used English to express her objection to the law in Saudi Arabia as well as sympathy towards
Saudi women. Her use of English instedduwaiti Arabic is caused by the fact that Saudi
Arabia is a highly respected country in the Arab and Muslim world, which would make it
rude to speak negatively about it. This is similar to our previous example where the student
used English to distandeerself from the guilt caused by complaining about her mother. If a
Kuwaiti Arabic equivalent was used, it would be considered inappropriate. Therefore, code
switching was used to avoid the negative con
196) and Pavlienkobs (2002b) studi es, menti ol
to produce swearwords and taboo words in order to distance the speaker from their
connotations since it would be considered rude to utter them in this situation.nfiermad

previously, it is not the case that one language is associated with certain activities but code
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switching contextualises these activities. Swearwords and taboo words are the only exception

to this conclusion, as English is considered as the lareguily the less negative effect.

4.5. Conclusion

Despite the lack of studies on the expressive functions of-swidehing, it is
concluded from the analysis of our data thatleswitching may contextualise expressive
functions. In other words, codmvitching can be used as a strategy to highlight, emphasise
and support oneds opinion, evaluati on, atti
mother tongue of all the participants in this study, it might be assumed that it reclaims the
status of being wre expressive than English. Hoveeyin our study we attempted to prove
that changing the language of conversation to express an opinion or an emotion is not caused
by the association of each language with certain feelings or activities but caused by the

switch functioning as an indicator of a change in the activity; thus, expressivewideing

is a bidirectional process.

The only exception we encountered was the use of English swearwords and negative
expressions in Arabic speech. Speakers tenddiml goroducing rude or unaccepted utterance
especially in the presence of strangers; hence; they produce such expressions in English to
sound less inappropriate and distance themselves from the negative effect these words or

utterances carry.

In this chaptg it was illustrated how one codasvitch could have multiple functions.
In the case of expressive cesitching, whether it contextualises an opinion, attitude or an
emotion, can also be considered as a contrastivesseidieh if the propositional contéef
the codeswitch opposes the propositional content of the previous utterance. For example, if
the expressive switch is a disagreement, dislike or complaint then thisswadde is a

discourserelated expressive and contrastive cedgtch.
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CHAPTER FIV E: FLOOR HOLDING AND FILLING LINGUISTIC GAPS

Codeswitching is a strategy used by bilinguals to signal a number of functions. Two
of those functions are floor holding and filling linguistic gaps. In the literature, turn allocation
mechanisms which are us® hold the floor include reiteration of lexical items, the insertion
of discourse markers such as 'l mean' and 'you know', and the use of speech particles like

O0uho, and O0ohbo, mm and other short fl oor
1974). In bilingual speech, codawitching itself can act as a floor holding device. It can be
manifested in the form of a single word insertion, a repeated word or a discourse marker. In
other words, a speaker may insert a foreign word, repeat a word iferewmliflanguage or

insert a senteneiler from a different language in an attempt to maintain the turn, i.e. self
selection. Filling a linguistic gap is one of the earliest discussed functions eéwitdhing

in the literature, as coemvitching was wewed as resulting from a lack of competence
(Gumperz 1982). Filling a linguistic gap will be dealt with here because it is a strategy used

by bilinguals not only to replace a missing word but also in order to holdoibre fh the case

of a momentayr lack of memory, a bilingual speaker may use a discourse marker or fill in the

gap with an equivalent from a different language instead of silence to hold the floor and keep

a smooth flow of the talk (Li Wei 2007).

5.1. Floor holding

Codeswitching being emplad as a floor holding mechanism is widely demonstrated
in the insertion of certain switched fillers and discourse markers. Those fillers and discourse
markers function differently from their monolingual equivalents. For example, the function of
an Arabic ascourse marker in an Arabic utterance differs from the function of the same

Arabic discourse marker being inserted into an English utterance. This cdetagten
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language<reates and strengthens cohesion and cohessmee it adds, cancels or changes

the intended interpetatiqide Rooji 2000).

5.1.1 Defining discourse rarkers

Deborah Schiffrin's (1987) book on discourse markers is one of the most influential
works on the subject of discourse analysis and monolingual discourse markers. Discourse
markes are words or phrases that are syntactically independent and do not carry meaning but
rather a function (Schiffrin 1987). Their existence in an utterance does not necessarily add
lexical meaning but connection between the utterances. This connectiomansgfiel and
contributes to the overall interpretation of the whole turn, or to the relationship between the
speakers. Discourse markers do not all belong to the same linguistic class; they can be nouns,
verbs, adverbs, particles, connectives or a clause.

Prior to Schiffrinds wor k, Brown and Yul e
analysing speech according to a discourse analytical approach as it must not be restricted to
the analysis of the linguistic form without analysing the functions theseuwlse markers

perform. In addition, Stub{d983:1)argued that discourse analysis

A ¢ o n &f atermpss to study the orgaaion of language above the sentence or

above the clause, and therefore to study larger linguistic units, such as
conversationakxchanges or written text. It follows that discourse analysis is

also concerned with language in use in social contexts and in particular with
interaction or di.alogue between speakerso

Thus, language has four different functions: referential to conveymiation about
the world; social to control the relationship between the participants; expressive to express
t he speakersbod feelings, attitude and stat
(Schiffrin1987:7). Discourse markers, therefore, must be agdlgsnilarly by the function

they serve and not only by their linguistic forms. Schiffrin defined discourse markers as
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"sequentially dependent elements which bracket units of talk" (1987:31). However, this

definition does not clarify their interactionalniction.

Maschler's definition, on the other hand, emphasises their pragmatic function:
"discourse markers are defined as utterances, metalingual at the level of discourse, occurring
at conversational action boundaersreferaothel 997 :
text itself, to the interaction among speakers, or to the cognitive processes takengnplac
their minds during verbal&iond (2009:1). De Rooji (2000) also defined discounsarkers
as both verbal and nererbal contextualisation cuesgpan which speakers depend for
coherence and inference. T h e ythepard emplayed o n't e X
order to create and reflect frame shiftso (

ideational and interactional functis (J&kobsm 1995).

Discourse markers have distinctive properties: they provide connectivity and
coherence to the two verbal actions engaged. They are syntactically optional (except for
textual ones) and carry little semantic meaning (Kurdi 2008). When discourkersare
inserted into a different | anguage, they 0me
they create a switch in verbal activity (Maschler 1994b). Matras (2000), on the other hand,
argues that when a bilingual speaker inserts a discourgemnfieom a language that contrasts
with the language of discourse, then this fusion might be peotigcious as it is "triggered
by cognitive factors as a nonseparation of the systems of discourse marking iwo
languages in contact(2000:506). Occauwences of a switched discourse marker in
monolingual conversations support this claim. These occurrences indicate the un
intentionality of such insertions, since the switch takes place in a monolingual domain. In
addition, Kurdi claims that in an intential situation "bilinguals try to reduce the mental load
of monitoring and directing their hearers by not separating the two linguistic systems they

have access to, choosing discourse markers from the 'pragmatically’ dominant language the
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language that thespeakers direct maximum mental effort at a given point during

conversation" (2008:51).

According to Maschlef2009:17) for an utterance to be considered as a discourse

marker, it must fulfil a semantrequirement. This means that

At he wutt ereaanerlingual mterpratadon in the context in which it
occurs. In other words, rather thasferring to the extralingal world, it must
refer metalingually to the real of the texts (in which case we are concerned

wi t h a 0t extual dhe sintecactions aanongn partikigamtsd ) t o
(including relations between speaker and his/her utteradce nt er per sonal
di scour se mar ker 0) , or to their cogni ti

mar ker 6) 0.

The motivation behind using a switched discourse marker csetate contrast that
notifies the participant of an additional activity taking place and thus guides the participants
to the understanding and interpretation of the intended meaning of the utterance as well as
aiding them in understanding the state of #peaker in the conversation. The internal
motivations behind the use of such strategy
metalingual frame of discourse markers and highlight the contrast between discourse markers
and conj unc28R)oOnstile othet dahd, she external motivation behind this
strategy is to fAhighlight pragmatic contras
highlight semantic contrast between contrasting propositions... (and) to highlight contrast

segment® f di scourseo (Maschler 1997a:282).

5.1.2 Categorising discourse markers

Yael Maschler, who also worked on discourse markers in bilingual speech (Hebrew
English), argued that discourse markers signal boundaries of a conversational interaction
(1994b). Sheintroduced the concept of 'metalanguaging’ which was inspired by Becker
(1991) who coined the word 'languaging’ to accentuate the fact that language is a

continuously progressing process rather than a completed one. Maschler, therefore, states that
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languagng occurs at two levels, a lingual and a metalingual in which the metalingual
interpretation bounds two verbal activities. For instance, the occurrence of switched discourse
markers delineates two verbal activities which suggest their perception asctdestd
unified" units (1994b:357). The use of a discourse marker in a contrasting language mirrors
the contrast between structure and metalanguage. It acts as a signal for the other participants
that such discourse marker is to be interpreted pragmgtieher than literally. She also
categorised discourse markers into realms according to her database. This classification is
fundamental in analysing discourse markers as it is replicable of other languages (1994:350);
1997h:193; 2000a:539). Maschler swthat the categorisation of discourse markers is not
always cleacut, as some discourse markers can function in more than one realm and share
one main function of negotiating conversational action boundary (2009:5). A bilingual

speaker has the ability tseparate two verbal activities by inserting a switched discourse

marker in orderit o comment on, or manage, i nteract
| anguage, whose metalingual frame of discoul
(Maschler 200%).

5.1.2.1 The interpersonal realm

Interpersonal discourse markers display the relationship between participants,
"usually negotiating the closeness versus distance between them" (Maschler 2000a:537).
These discourse markers indicate the speaker's pertephd opinion towards the
interlocutors' previous utterances. A discourse marker can have multiple functions, that is, it
can be both interpersonal/textual or cognitive. It depends on the organisation of discourse in

the analysis.

(A) Perception verbs
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As mentioned earlier, discourse markers are not restricted to one linguistic category.
Verbs and phrases, including 'look’, ‘listen’, 'you know', 'you see', 'believe me’, and 'in my
opinion' among others, can function as discourse markers. They often sleewcantrasting

verbal activity.

(B) Verbs of saying

Verbs of saying include 'let me tell you something’, 'tell me’, 'let me put it this way’,
'I'm saying' and 'l don't know what to tell you'. They either point out the opposing opinion of

the speaker or prsequence new information.

(C) Agreement

Discourse markers indicating agreement are 'yeah’, 'alright’, 'exactly’, 'yes', 'true', 'OK’,

etc. They signal the speaker's agreement with the other participants.

(D) Disagreement

As opposed to agreement, thesecdurse markers signal the speaker's disagreement

with the other interlocutors such as 'no', 'well', 'not true', etc.

(E) Displaying enthusiasm

These are discourse markers that show enthusiasm and passion like 'wow', and 'yeah!

(F) Urging speaker to canue

Such discourse markers encourage the other speakers to continue their speech and
elaborate more. They also show interest in the subject or story being tackled. 'go on’, 'yeah?',

‘and?' are some examples.

(G) Displaying discontent
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Displaying discontentor dislike can be manifested in the use of skgitable

consonant prefaced markers such as 'tsk'.

5.1.1.2: The textual realm

Textual di scourse markers are t hose regl
the way conversational actions are builtoi a coherent whole" (Maschler 2000:537). It
organises the structure of the verbal activities in an utterance for coherence purposes.

(A) Referential

Referential discourse markers often reflect their semantic meaning by linking two
relationships/verbal #éions together. Thus, they mainly consist of conjunctions of cause,
consequence, contrast, coordination, disjunction, concession, purpose, and condition
(Maschler 2000).

I. Causal

'Since' and 'because' are some of the referential discourse markers that t@onec

phrases with a causal relationship.

II.  Consequential

'So' is one of the most common consequential discourse markers that signal the outcome

of an activity.

. Contrastive

Contrastive discourse markers show an oppositional relationship between what precedes

and what follows, such as 'but’, 'in contrast’, and 'on the contrary'.

V. Coordinative
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The textual discourse markers 'and' and 'also' are referential coordinative conjunctions

that function differently in different situations. They conjoin verbal activities.
V. Concessive
‘Alright’ was the only concessive discourse marker found in Maschler's database.
VI.  Purposive
'In order that' links an action with its purpose.
VII.  Deictic
‘Now', 'here' ad 'then' are deictic markersfeeing to a place or time.
VIIl.  Disjunctive

As oppaed to coordinating conjunction, 'or' is a disjunction that presents an alternative

answer.
IX. Conditional

'If' is a subordinate conjunction indicating the conditionality of the occurrence of two

consecutive utterances.
(B) Structural

Structural discourse miggrs provide information concerning the way conversational
actions are related to one another in terms of order and hierarchy. They include markers
organizing the order of conversational actions as well as providing information on upcoming
verbal actionsThey are labelled as structural for they are structurally constrained (Maschler
1994b).

I.  Organising order of action
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Markers like ‘fist', 'first of all', 'wait a séc'just a sec' and 'wait' refer to unrelated
successive actions and separate them fronmidie vebal activity. Thus, they orgargsthe

order of verbal activity.
[I.  Introducing an example
Expressions presenting an example such as 'for example', 'for instance' and 'like'.
[ll.  Introducing an action
Discourse markers presenting a statement, e.g. 'ie th
IV.  Ending action
Discourse markers finalising an action such as 'that's it', 'up to here'.
V. Repeating an action
Markers such as ‘again'.
VI.  Introducing a sid&ction

'‘By the way' is a discourse marker presenting a correlated idea.

5.1.1.3 Cognitive (a.k.a ralm of medium)

According to Maschler, the cognitive category of discourse markers "includes

markers providing information about cognitive processes occurring at frame shifts, which are

often revealed in the medium of spoken discourse” (2000a:537). Thesersrare often not

interpreted by their semantic meaning but by functionality. They consist of fillers that serve

to hold the floor and offer more time for the speaker to process or recall information; and

thereby, find a suitable reply by adding new mfiation or rephrasing an old one.

(A) Processing information
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'Uh' is one of the most famous floor holding devices, signaling the processing of
information, avoiding silence, and ssklection of the next turn. It may also mark hesitation.
Maschler claimghat the motivation behind using a short filler such as 'uh' in bilingual
speech "is the fact that too much effort is required in order to constantly switch the position
of the mouth from a prepeaking English position to a pspeaking Hebrew positiomnd

vice versa" (1994b:348).

(B) Realising new information

'Oh' is a discourse marker that marks a change in the cognitive state of the speaker
due to realisation of new information. The recognition of new information is accompanied by

an element of surgwe.

(C) Realising the need to rephrase

'Like', 'l mean’, and 'meaning’, among others, indicate the speaker's cognitive state of

the need to modify his/her thoughts for clarification and qualification.

5.1.3. Switched discourse markers in Kuwait

In this setion, we are concerned with the cognitive and interactional functions of
discourse markers rather than semantic and syntactic ones. Most of the discourse markers in
our data consist of KuwaitArabic ones. This is also the case in several bilingual
commurities wherein discourse markers are more varied in one language than in another such
as Maschler's (Hebre@n gl i s h) , D e -FRoch) jandGAser's((Gennadialian) i
community. In the Kuwaiti bilingual (EnglisKMA) community, it is triggered by thstatus
of Kuwaiti Arabic as the more pragmaticaldominant language (see chaptgr Bhese
discourse markers metalanguage the preceding and the successive verbal actions, as their

pragmatic force contributes to the actual comprehension of the discMasehler (1997a)
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claimed that the insertion of discourse markers from a less pragmatically dominant language
does not create a contrast between the discourse and thenguesgie frame as the more
varied markers do. Thus, they act only as conjunctionsanaliscourse markers. De Rooji
(2000), as well, stated that the less salient markers are "weaker and less effective in
performing their role of signalling relations between consecutive clauses, or larger speech
units such as conversational turns" (200@)46-or example, in our corpus the discourse
markeryaXi was inserted into an English dominant conversation around 225 times, while
both its English equivalents 'l mean' and 'like' in Kuwaiti Arabic dominant utterances only
occurred once each. However, there were two 'like' occurrences where the pradlgmatica
dominant language was difficult to be decided. Furthermore, there were four instances of

'like' in an English dominant discourse that triggered switching to Kuwaiti Arabic.

Many switched discourse markers were found in our data, both Arabic andrEmgli
this section, only the most recurrent discourse makers will be analysed according to

Maschlerds (1997a, 2000) <classification of r
5.1.3.1 Cognitive discourse markers in our study

In monolingual speechhé presence ofaXi 'l mean' andXraft 'you know' is
manifested in two contexts: the first in their literal meaning marking the modification of
meaning, and the second in their pragmatic meaning marking several functions. According to
Rieschild (2011),ya>Ki can be translated into English as ‘well', 'l mean’, 'that it', 'you see’,
'like', 'so’, 'sorta’; however, these translations are not all applicable to conversational
discourse. Moreover, Owen and Rockwood (2008) claimytid#i functions as a connéee

discourse marker in certain dialects of Arabic but not in MSA.

Il n bilingual speech, Maschl er (1997a) re

different language is a realisation of the need to rephrase what preceded it. In the data
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collected, the ecurrences ofaXi 'l mean' and¥raft 'you know' in an English utterance are

often restricted to their pragmatic meaning and less directed towards the literal meaning.
Ydraft indicates shared information between the participants. UyéiNé which indicates the

spealer's orientationyraft indicates the participants' involvement (Schiffrin 1987). In cases
where the idea is not shared information nor general knowledge, a f t ? yaiar Ut ?
knew?/you heard® used as an attention drawer in the form of an adjacencwjphigonu?

'‘what?' org | Zhow' as the second part of the pair. It is also used as-sesettion strategy

by the speaker to hold the floor in order to process and recall an idearepseéif

yai is a cognitively motivated discourse marker oading the speaker's need to
modify previous talk (Maschler 1994b). It is not connecting between two utterances but
between the speaker and the message s/he needs to convey to the hearers. In its literal
meaningyaXXi can serve as an equivalentg@tdi'l i ntendd (to say) that
intentions. It also repairs, sums up and rephrases information for a better understanding as

well as commits the speaker to a prior claim (Schiffrin 1987).

Furthermore yaXi is used as a "floor holding device as an indication that the
speaker is searching for a word, thus it has an interactional effect as it contributes to the
development of the conversation” (Kurdi 2008:96). However, its occurrence in the
utteranceds final p o s iint whichnleaves thekfloor @entfon then t r a
other participants to take. In both casesKi can be omitted as it does not contribute to the
meaning of discourse. Owen and Rockwood specified the meanings of Gulf Aebic
(mainly Emirati Arabic) according to their corpasidy. According to thenyaXi can carry
the meaning of 'becausé&hen’, ‘in fact', 'in summary', 'as a result', and act as a question
marker (2008:86).

From observations of its Kuwaiti usage, the productioryadki with an ascending

pitch in the form of a question marker carries the meaning of ‘really?’, whicteisce dised
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for requesting a confirmation of information. But when it is joined to the coordimator
yaXKi? it would carry themeaning of 'so what?' (see EXJ also, when it is used as a single
word answer, it carriethe meaning of 'sso’' (see Ex.2).

(Ex 51)

(1) A: Choose C in all answers and you won't fail.
(2) B: yaXi? 'really?’

(Ex 5.2)

(1) A: Did you do well in the exam?

(2) B: yaXi 'so-so'

This leads to the conclusion thgeXi occurs at different levels, all of which
motivated by the interptive meaning and function needed to be conveyed. Owen and
Rockwood, thus, categorised the functions of Gulf Arglii according to the interpretive

perspective (2008:103). See the following table:

Speech Act Discourse Level Turn Rhetorical Level| Propositional
Level Management Truth Level
Level
Elaborate, Conclude, Turn holding, parallelism/ Hedging
define, explain, | recapitulate =sg repair, word narrative
clarify/specify search, turn suspense
uptake.

Table 51 the functions of Gulf ArabigaXi acording to Owen & Rockwood
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However, not all of these functions are found in our cqrpal/ the ones in bold did

occur. Here are some examples from our database:

In this examplet he topi c being discussed concer
expressed hemvVe of music. All three speakers used English, Kuwaiti Arabic, and-code
switching between the two in their discourse. In the following extract, English was the

language of speech until a change in (6) took place.

(Ex 5.3)

(1) I: What do you listen to? Arabmusic? Western?

(2) S1: No! Western music. | like rock music it's really weird it drives my parents crazy.
(3) I: Rock! So not Lady Gaga and..

(4) S1: No, no way

(5) I: OK Rock

(6) S1: RockyaXi.. Yéraft-ai ana asmaKa s H yn(1990s and 70 i nWg dbh al §ol

YHraft-ai
(7) I la la cool, this is cool

Translation (Ex.5)

(1) I: What do you listen to? Arabic music? Western?

(2) S1: No! western music. | like rock music it's really weird it drives my parents crazy.

(3) I: Rock! So not Lady Gaga and..

(4) S1: No, no way
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(5) I: OK Rock

(6) S1: Rock mean.. you know | listen to things(from) 1990s and 70ss if I'm living this

age you know.
(7) I: no nocool, this is cool

In this extract, | asked the students about the type of music they likeeto tistS1
answered that she likes western music especially rock, then she commented that listening to
rock music drives her parents crazy. | was then surprised, because most girls of her age love
pop and dance music like those of Lady Gaga. S1 repliedhinat is no way she will listen
to Lady Gaga. Then she stated that the type of rock music she enjoys is the one from the

seventies and nineties, and she feels as if she belongs to that generation.

This example was analysed in chapter 5 according to th&astive expressive
function of codeswitching but the analysis did not account for the effegtzdifi andYraft-
ai on the interpretation of the discourse in details. Here, the switched discourse ryaiers
and Ydraft-ai will be analysed as contextualisation cues as proposed by De Rooji and
Maschler in order to understand their interactional asghitive function. Treating a code
switch as a contextualisation cue is one of the principles used in conversational analysis.
Conversational analysis emphasises the importance of sequentiality in analysing the function
of a codeswitch. In other words, tanterpret a switch correctly, what precedes and what
follows the switch must be put in consideration. First, the switch from English to Arabic
created a contrast in language highlighting the activity taking place and notifying the speaker
to interpret sule utterance by its function rather than only by its meaning. Second, the use of
yaXi followed by a pause indicates the cognitive state of the speaker as she is searching for
the correct and suitable utterance. Therefore, the cognitive functig@¥f here is to

provide more time for the speaker signalling to the other participants that the speaker is
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experiencing a momentatoss of memory and is thinking of the appropriate utterance to
produce (Maschhler, 2000a, Li Wei 2007). The interactional functiorthe other hand, is
that yaXKi helped the speaker to hold the floor preventing any attempts by the other

participants to take it.

After that, the speakefails to retrieve the needed information and thus produces
another discourse mark#raft-ai, which in its literal meaningndicates shared information
among participants. However, in this utterance not all information is shared as the speaker is
trying to clarify the type of rock music which the other participants do not know. Therefore,
Ydraft-ai herewas used also as a cotiveé discourse marker providing more time for the
speaker to think and utter the needed information as well as to hold the floor so turn taking
does not take place. Hence, bgthiii and>&raft-ai had a similar cognitive and interactional
function. They ceated a boundary between the content of the utterance and the cognitive
state of the speaker. These discourse markers organise the turn taking as they prevent
interruptions and incomplete turns. The discourse markers and the pause were
contextualisation as highlighting the cognitive state of the speaker. After the production of
the discourse markers, S1 continued the turn in Kuwaiti Arabic rather than switching back to
English, the language of conversation, which is a further indication that to the rspeake
inability to remember the information in the language of conversation but finally managed to

provide it in the pragmatically dominant language.

The second example was also used in chapter 4 to illustrate particjzat
contrastive codswitching where S3 did not accept any kind of language negotiation and
insisted on her language choice. Although she chose English as the language of conversation,

instances of Kuwaiti Arabic insertions appeared in her speech as in (8) and (10).

(Ex 5.4)
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(1) I: w speaking of agepha idpna bi | K yoWwant to drive you have to be eighteen

amma madal an fXdsikieensfinedUnya | a

(2) Stla"

3) I: [fa]

(4) S1:[t-k T-gn eighteenidi aB¥an] li'nna tigdpr-0 nitGikkumU n-ndbsi | YKiysiateen
yimkintlh @awadi d akH esaywiCawadiyd aUkri-glha khimd r &
B)kbgr a

(6) S1:g w aiiGakkumU n-natsi |

(7) I: pnzein hag g a & aXHbGid ha1 a ma Ga biar nDilvgdDkh ma dadpa n
umtwo kidsb-i | Yywaddl n  h U g-waddl n  h UHsas Uwviegd dyi  h UHa

wi | | a isn'titHike better to drive at sixteen?

(8) S3: it's bettebasyaXi there are disadvantaggaiii G4 r Uhmy're too young and it's true
there will be more accidents like there's no focus ygali the boys (I laughs) they are
sixteen and what they do and there are still like younger kids that do drive and their parents

don't knowyaXdi what if something happens in the road?

9) I: O

(10) S3: and you never knova eighteen is like a really gal age
(11) I: yeah

(12) S3: it's better than twenty 'cause no one would wait (I laughs) to that age so | find

eighteen [appropriate]
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(13) I: [eighteen is appropriate}. U iy Hifn -isdp DKd i yiyd@mhum ikmara she doesn't

drive do you think it's a luxyinnay@i-I n s UGdiyova ehwway d thg y o b

Translation (Ex.51)

(1) I: and speaking of agén Kuwait if you want to drive you have to be eighteaut for

example in some other countries no it's OK tailzeeen is fine

(2) S1:no

(3) I: [sO]

(4) S1: peingeighteenfor me is better] because you can control yourself, | n&areen

maybe more accidents will happen that you cause accidents. It's different from being older.

(5) I: older

(6) S1:you can control yourself a little bit better

(7) I: OK this thing wouldn't it affect the parents? for example one wants to drive to college,
and they havéwo kidsin different colleges they drive this one or that? and the driver drives

this one or that? Sizn't it like better to drive at sixteen?

(8) S3 it's betterbut | meanthere are disadvantagesneanpoor they're too young and it's
true there will be more accidents like there's no focud amelnthe boys (I laughs) they are
sixteen and what they do and there are still like younger kids thatw#oaihd their parents

don't knowl meanwhat if something happens in the road?

(9) I: true

(10) S3: and you never knoBoeighteen is like a really good age

(12) I: yeah
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(12) S3: it's better than twenty 'cause no one would wait (I laughs) to that dgendo

eighteen [appropriate]

(13) I: [eighteen is appropriatdDdK you see in Saudi Arabia womsme doesn't drive do you

think it's a luxurythat she has a driver to take her around

In this excerpt, the interviewer asked the students whether they grfieg at the
age of eighteen or sixteen, the latter being the case in other countries but not in Kuwait. S1
mentioned that she prefers driving at the age of eighteen because at sixteen the person would
still be too young and unable to control the vehpefectly which could lead to accidents.
Then, | clarified that driving at the age of sixteen will be more convenient for the parents,
otherwise they would be obliged to drive their children to school and to college as well. S1
then agrees with | thatig better that way but there are disadvantages to it. She then clarified
her answer by sympathising with sixteen year olds who are only kids, not yet responsible

enough to be on the road and cannot be depended on if something happens on the road.

Note in (8), the insertion ofyaXKi four times by the same speaker in Henglish
utterance, isimilar to the previous examplgaXi was inserted as a contextualisation cue to
organi se the manage mesiohg aasiver, she esedii asafloorDue t o
holding deviceyaXi did not contributethe literal meaning of the worghXi in any of the
occurrences supports such analy3ise insertion ofya¥i here contextualises the cognitive
state of the speaker. In other words, it indicates that the speal@rable, at the moment, to
retrieve the required information and needs time to remember it (Maschler 2000a, Li Wei
2007). It signals to the other participants that the speaker has not finished her turn, as she is
searching for information and sedélecting herself for the next turn because she is willing to

express, rephrase, specify or clarify information.
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The third example is similar to the second in the excessive ugatifto hold the

floor. But the difference here is in the speaker's language choices.
(Ex 5.5)

(1) S2: In Kuwait more restaurants are opening day by day [like that]
(2) I [It's like] two a day

(laugh)

(3) S2: So | think that's the problem. Try eatingilttey and most restaurants are like fast

food that's bad.

(4) I: bas yimkin ilgovernment U z @i milesma d a | a MEnkbydiftabmaUgqb #i vy a

don't sell this, don't sell thgeii nawk y y €bod i |

(5) S1:li"nna fi nawK y yfdod yaXKi it makesyou like really really obese of igaXi
especially Mcdonaldya¥i mad’8d yps t a dnrm [f apsmip] yaki Una miypi n U

yaXi they have to makgaXi one day and especially dayna all healthy foodyaXXi il -

restaurants all have healthy foad yaXi twice a weely a [pdi y@ki Y6 g Uon-n ().s

(6) S2: [everyone] likes McDonalds. [Sorrghs inna bil UK they have | thinkaw health
week or something. We have it in school but it only applies for young kids in school that

should be in Kuwait for [evepne] that would be good.
(7) I: [everyone]

Translation (Ex.5%)

(1) S2: In Kuwait more restaurants are opening day by day [like that]

(2) I: [It's like] two a day
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(laugh)

(3) S2: So | think that's the problem. Try eating healthy and most restaurantseaiasti

food that's bad.

(4) I: but maybe thgovernmentmust putrules for example it censors every restaurant

opening (soon) likeon't sell this, don't sell théke the types of théood

(5) S1:Because there are typesfobd | meanit makes you likereally really obese of it
meanespecially McDonaldgs meannobody can live without ifso what do we call it} mean
from my own perspectidaneanthey have to makike one day and especially déyat (is)

all healthy foodl meantherestaurants dlhave healthy foodnd likethat | meantwice a

weeksomething like thatmeanfor (the sake of the) [the people].

(6) S2: [everyone] likes McDonalds. [Sorylit in theUK they have | thinkor health week
or something. We have it in school but it onppées for young kids in school that should be

in Kuwait for [everyone] that would be good.

(7) I: [everyone]

In this example, the researcher is discussing the topic of obesity with the students, and
S2 stated that the number of restaurants in Kuwaitcieasing quite rapidly. | commented
on S2's statement by saying that it seems as if two new restaurants are opening every day.
The students laughed at I's comment, then S2 mentioned that new restaurants opening every
now and then are the problem, and st eating healthy foods and avoiding fast food.
Then | proposed that the government must do something about it like monitoring what is
being served to customers. S1 then took the floor, agreed with I's proposal and added that
everyone is addicted to fasiod outlets like McDonalds and cannot live without it, therefore,

the government should force those restaurants to provide healthy food at least once a week.
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S2 then added that in the UK they have Ohec

primaryschools, even though it should be for everyone.

It is apparent from this example in (6) that S1 does not have a preferred language
choice as her codewitching behaviour is the default choice. This is an indication of her
competence in both languages; lewer, she seems to be struggling to provide an answer.
This is indicated by her excessive use of the Kuwaiti Arabic-fhmitling deviceyaXi. First,
she accommodates the language choice of the previous participant for coherence purposes
and uses the same terminologies as wellpK y yfddd. Then, she inserts the discourse
markeryaXi followed by a switch to English to state facts ahent another use gfNi is
followed by another switch but this time to Kuwaiti Arabic which is used to state a comment
or a remark. All these alternation instances between English and KMA and vice versa are
preceded byaXi which emphasises that this usaot only a flootholding device signalling
the search for words but also a device used to separate subjefttwmityobjectivity (see

chapter 4.

All instances of yaXi in the previous example illustratedts cognitie and
interactional function. Thegreated a boundary between the text drerind state of the
speaker, thegontextualisd the cognitive state of the speaker as well as acted as a floor
holding cevice. The motivation behind theaccurrence is to keep a smooth flow of the talk

preventingany interruptions by the other participants.

This final example clarifies the function g when used in Kuwaiti Arabic
dominant conversation. The topic being discussed concerns a new law that allows women to

join the police and the army.

(Ex 5.6)
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(1) I: OK what do you thinkbn n a f i Gbma rdixktlagl @4 it a nice thing?

(2) S2:wlyid mbala

(3) S1:la“.. lait's not

@ 1:109

(5) S1:mU d G5 il-brayyah® | Uk B n t b ryaki muarma tpg .|

(6) S2:bil Yéks innaXX dyeXkif i  w U gportyaki |Uisthtyb T nsstuav Ul i f
(MN:z Vilps s Wnd i hirhab' v mbkn&us P g d a0 ®i0b a

(8) Si:la"

Translation (Ex.%)

(1) I: OK what do you thinkhat there are girls now admitted in the arnhyit a nice thing?

(2) S2:Totally yes

(3) S1:No.. noit's not

(4) I: Why?

(5) S1:1 don't know | feel it is nicer (for girl) to be girly | meanthat she does not work (in

jobs like that).

(6) S2:0n the contrary it's OKL. meanthere are a lot of people (who argportl mean like,

they love these things.

(7) I: OK do you feel that it is OK they assign her any job?dilkéing a tank is OK?

(8) S1:No
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In this extract, the interviewer asked the students about the new law in Kuwait which
allows women to join the army, and S2 agreed with it, while S1 disagreed. | then asked S1
why she disagrees with women joining the alng she justified her answer by saying that it
is better for girls to be girls and not work in manly jobs. S1, on the other hand, disagreed with
S2 and clarified her answer by saying that many girls are suitable for this job. Then I took the
floor and askd S1 if her answer implies that women in the army should be restricted to
certain jobs or that some women would even be suitable to drive a tank, but S1 negated the

latter.

By using Auero6s (1984) notion of sequent
utterance can be inferred. What followgedki in this example guided the hearer to its
conversational functiorin (5), the insertion ofaXdiconveyed its | iter al r
as it signalled the occurrence of a definition in the consecutive uteer@halefined what she
meant bygirly after the insertion ofaXi 'that she doesn't workThe second occurrence of
yaXi in (6) is similar, as it is followed by an attempt to define 'sport'. The first occurrence of
yaXi in (6) is equivalent to 'l intentb say' which explains what was meant by 'on the
contrary it's OK', thereby specifying the general statement on how it is 'OK'. Therefore, the
occurrences ofyali here do not fulfil the semantic requirement of a discourse marker

mentioned earlier and trefore does not qualify as a discourse marker.

5.1.3.2. Textual discourse markers in our study

(A) Referential discourse markers

. fa'so'andi'nna'because’

fa 'so’ andli'nna 'because’ are causative referential discourse markers. According to

Schiffrin, 'so’ and 'because’' can be categorised together because "they are complements both
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structurally and semantically” and both "are grammatical signals of main and subordinate
clauses" which are reflected in their use in discourse (1987:191). Schiffrin plamex the
functionality of 'because’ as a subordinate in the semantic level that provides a reason, as well
as an interactional inferential marker in the pragmatic level that presents a challenge. She also

differentiates between the two as follows (1287):

'So' is a potential turn transition device which marks a speaker's readiness to take a
turn. It also marks the turn transition at the completion of an adjacency pair and marks the
speaker's continuation as it is the case with 'and'. On the otleir'’bacause’ links a known
knowledge with an unknown one, such as request and account, compliance and justification,
and claim and grounds. Thus, "becaused pref;

prefaces an action that has just been justified

The Kuwaiti Arabic equivalents of 'so' and 'because'far@nd li'nna respectively.
However,fa can also have the meaning of ‘and' as Arabic offers two additive coordinating
conjunctions (Matras 1997). Matras differentiates betwiaeandw(a) as ‘fa admits that a
previous category has been concluded successfully, andojgened merely to make an
established point of departure more explicit. It therefore tends to lack a counterpart in English
and, which stresses recurrent treatment of the same categfmre its conclusion, much
more like Arabicwa' (Matras 1997:182)fa implies sequence, conclusion, explanation,
result, cause, transition or summary (Saeed & Fareh 2006; Kurdi 2008). The fundiagon of
differs according to its position in a sentendefiance. According to Sarig (1995), whian
occurs at the beginning of a sentence, it clarifies or confirms a previous idea. InfEKMA,
shares some of these functions but not all of them. From observdaossnot the only
sequential marker in KMA. ThEMA discourse markel U g0' is also a common discourse
marker used for sequential purposes. Unlike , is h diafectal discourse marker used in the

Kuwaiti, Iragi and Jordanian dialects of Arabic. In bilingual speech, the insertida of
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functions differently according time context and its position in the utterance. For instance, it
is used as a floor holding device when pronounte@vith a long /a/ as the speaker is
searching for a word and does not want to pause since pauses may indicate end of turn. In this
situation fa is an additive as it implies the addition of more information.

In our corpusf a / Wekkroften inserted in utterances where emdiching between
English and KMA occurred continuously, which thus burdened the identification of the
dominant languagelhey were either preceded or followed by an utterance of a contrasting
language. In the next example, the interviewer starts the conversation by asking the students
about how they are doing with their final exams and about their future plans after igpigaduat

from high school as this is their final year.
(Ex 5.7)
(1) I: OKawwalg a i -kgm n@#pd-di r20s a

(2) S1:z Un & md il AdtuBlllp year eleven is a bit harder a lot of pressure we're in.
Actually next week we have mocks.inna ma yamdi+a d r i s.\We'té yakirdy tuitionga

ma yamdi

(3) I: ma yamdi. Inshallabkgub na t-xalH n -highschoolgonu mfakr-0 nsawwl n fh-

kumtadrbsi n b ar r arpiinl-ilkkaw Uoti? t

(4) S2:0 n for meyaX i Una inna adri sgdmadrisabarralifma w ub

g i s fiwinnaabi yH r coifilenceb-nafsi yaXi adabbirnafsi.

Translation (Ex.5%)

(1) I: OKfirst thing how are you doing with your studres
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(2) S1: We're) good thank Godctually year eleven is a bit harder a lot of pressure we're in.
Actually next week we have mock&nd (in) that (case) we have no tirtee study We're

taking tuitionssono time

(3) I: No time. After you finish thieigh schoolwhat are you thinking of doing? Study abroad

or stay in Kuwait?

(4) S2:1 for me,l mean I, that | study abroad, my mum and dad encourage me because, what

do we cdl it, | feel | want to haveonfidencen myself | mean take care of myself.

The contrastivefunctions of codeswitching in this extract have been discussed in
chapter3. In this section, the functions of the discourse markers will be discussed. The
reseacher is asking the student about their studies and S1 replied that they are under pressure
because it is their final year. Then the researcher asked about their future plan and S2 replied

that her intention is to study abroad and that her parents enedweatp do so.

The conversation started with an adjacency @dir-umwhich was replied to by S1
with the second part of the pair in the same languagen 6th md il Aftedddrds, the
student switched to English which seems to be the student'sredefanguage, as it was
used right after producing the second of the adjacency pair in KMA due to the automaticity of
adjacency pairs. Surprisingly, another switch to Arabic took place in (2), starting with the
discourse markew innawhich literally means and t hat ' but functions
of KMA here is regarded as a contrast strategy used by the speaker to set a boundary between
two activities one of them is a cause while the other one is a result. This boundary is triggered
by the use othe resultative discourse markernna The same speech behaviour is repeated
afterwards, but this time starting with the resultative discourse miakiarin this utterance
links between a cause and result where the cause was uttered in Englistmevielsult was

uttered in KMA. The fact that the students are taking tuitions accounts for not having enough
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time to study. Both discourse markers were contextualisation cues highlighting the result of
the previous cause stated. The speaker is commenmtitigecstatements previously uttered in

a different language to signal to the other participants that a new verbal action has taken
place. In this case both innaandfa enhance the resultative relationship as well as keep a

smooth flow of the talk preveing any interruptions.

In the second example, all switching occurrences were preceded by a discourse
marker. The researcher in (1) was commenting on S1's previous utterance which was

unrelated to the next topic, and then | asked the students about tht@edo
(Ex 5.8)

(2) I: (laugh) you have no idea why they say that. OK what about your hobbies what do you

like to do?

(2) S1: | love to play tennigaXi a rQlike twice a weeka r&ialXéb tnis. yaXi | used to
yaldi go swimmingb a s  mU kw pdivda k tid  lave to go like at weekeralv inna

afternoons

Translation (Ex.8)

(2) I: (laugh) you have no idea why they say that. OK what about your hobbies what do you

like to do?

(2) S1: I love to play tennismeanl go like twice a weel go play tennisl meanl used to

like go swimmingbut | have no timeand like that studyingsol have to go like at weekend

or in theafternoons.

In this extract, the interviewer asked about the students' hobbies, and S1 mentioned

that she loves to play tennis and that phactises twice a week. She also added that she used
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to go swimming but now she does not have enough time because of her studies, so she only
practises during the weekend. This example supports the assumption stated earlier that
discourse markers cognitily facilitate the switch between two language systems as they are
nonseparated in the brain. It paves the way for the speaker to switch between the two
languages as it provides more time for the speaker to arrange his/her ideas. The discourse
markers erployed did not consist only of Kuwaiti Arabic discourse markers. The English
discourse marker 'like' was also inserted, triggering a switch to English and thus implying a
sideremark. Similar to the earlier example, the use of English was objective; whtrea

switch to Kuwaiti Arabic was subjective. According to De Rooji, "A switch before, after, or
before and after a marker ensures that the marker contrasts with its linguistic environment
and, in this way, attracts more attention" (2000:453).

In addition to that, the production g&¥i four times had a cognitive and interactional
function. As mentioned in the previous section, wiieXi is not used to express its literal
meaning Ol mean o0, it qualifies as amafldor scour
holding device separating the text from the mental state of the speaker. The speaker here is
experiencing difficulties in retrieving the required information; therefore, she is yatkg
to provide herself with extra time to think as wellsa$i-select herself instead of being silent
to prevent overlaps. On the other hafadwas used as a trigger to a switch to contextualise
the resultative relationship between what preceded it and what followed it. As mentioned in
the previous example, a geh before or after a discourse marker sets boundaries between
two verbal activities to attract the participants attention (Maschler 1997, De Rooji 2800).
mentioned previously, referential discourse markers occur before or after @vatce
Unlike interpersonal and cognitive markers, they retain part or all of their semantic meaning.
As opposed tda, li'nnain our datawas only employed for a cause/result function, which

contributed towards its semantic meaning.
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As for li'nna 'becauseit can be tassified into three types (Schiffrin 1987):

A. Factbased: a subordinate linking the causal relation with the result.
B. Knowledgebased: when it implies a warrant for inference (De Rooji 2000).
C. Actionbased: when it implies the motive behind a perfraction.

In the first example, the interviewer was asking the students about their opinion of
girls getting married while they are still studying in college. In Kuwait, women often get
married after they finish college but lately, it is getting more comfor them to get married

during college.

(Ex 5.9)

(1) I: OK what do you think about studying and getting married at the same time?
(2) S1: No I think it's not faifli “nna]

(3) I: [uhwa] OK muhigh schoo[xal nf a k k i pnija b&dd-high school.

(4) S1:[ o ]"“.it's dotafair. li"nnaXX ndi | mas"' F¥ Ot Uyolybki miti n y
masl | i y @ailli phgaof course studyindgi“nnait's important moreéhan getting married.

You can get married after you finish.

Translation (Ex.®)

(1) I: OK what do you think about studying and getting married at the same time?

(2) S1: No I think it's not faifbecausg

(3) I: [it's] OK not(in) high schoollet's think] of it as after thehighschool.
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(4) S1:[yeah]. noit' not fair. Becauseyou have two responsibilities so it's wrong. (you) have
to you | mean you look after one responsibility thatak course studyingecauseit's

important more than getting marriedotlY can get married after you finish.

In this excerpt, | asked the students about their opinion regarding being married and
being a student at the same time. S1's opinion was that it is not fair. Afterwards, | clarified the
guestion that what was meant wasing married while being a college student, not a high
school one. S1 then indicated that she understood what was meant and explained that if
you're married while being a student, then you have two responsibilities, and studying to her

is a to priority.

In (2), S1 replied in English as she accommodated the language of the previous
utterance for it constituted the second part of an adjacency pair. The interviewer asked the
student about her opinion in English and S1 expressed her opinion in the samgdantuza
justification of the opinion, however, was about to be produced in another language. In (2),
after S1 expressed her opinion, she uttered a discourse marker in Kuwaiti Arabic as a signal
that her turn is not completed yet. She usathaas an indication that her justification of the
previous statement will follow as well as ssélect herself. In spite of that, the sequential
discourse markdr“nnafailed to hold the floor as | overlapped in order to clear the ambiguity
in (1). The overlap was necessary as the researcher felt the need to clarify her question as she
was asking about their opinion on getting married while still studying at college, not while

studying in high school.

In (4), S1 confirmed her understanding goy Kuwaiti Arabic, and thennserted the
actual answel aa@dswitched to English for negation and repeating her utterance 'it's not
fair'. The motivation behind contrastingwith the actual answer aadd codeswitching

directly afterwardslies in the necessi of setting boundaries by separating theerbal
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activities which are agreement of the understanding of the question, disagreement and
justification of the answer of the question which is an opinfeetting theses boundaries
enables the listeners to umstand the reason behind tbedeswitch i.e new information or
interpretation in intended rather than cawatching for divergence reasons neglecting the
expectations of the listener$he Kuwaiti ArabicQis a confirmation of (3) expressing
comprehension; while 'no' is an answer to (1), the second part of an adjacency pair that
expresses an opinion. After S1 expressed her opinion, she switched to Kuwaiti Arabic using
li'nna as she did in (2), and contirdidner justification in Kuwaiti Arabic. Although S1 is
more proficient in English than in Kuwaiti Arabic which was observed in her literal
translation of UX§ n  “Ink &, ghe preferred justifying herself in Kuwaiti Arabic. She even
self-repaired her uttance when she uttered 'you' and repaired it wathi followed by an
utterance in Kuwaiti Arabic. This insistence on Kuwaiti Arabic is attributed to the fact that
among bilinguals, Kuwaiti Arabic is recognised as the pragmatically dominant language. It is
used in explanation, clarification, justification, expressing opiniand emotions (see
chapters %1 The second use di‘nna separated the two verbal actions of opinion and
justification. The switched discourse marker was a contextualisation cue higigighe
causal relationship and retaining part of its meaning. It linked a causal relation with the result

and implied the motive behind a performed action (Schiffrin 1987).
Il.  bas but'

bas but' is a coordinating contrastive referential discourse mahkgpresents a new
contrasting point or idea. It also carries the meaning of ‘only’ when used initially or at the
utterance final position. The pragmatic effect it imposes on English discourse is that it

strengthens the point that has been misundersitoted;upted or challengg@chiffrin 1987)
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In the following excerpt, the topic being discussed concerned the eating hahgs in

Kuwaiti society and whether it is the reason behind obesity.
(Ex 510)

(1) S1:0 Mg idsmaphya mu ithabit pOha akinaX d i muover Gvgasmu g knal at

bnna -pu@rrak

(2) I: m O pt@hrrak

(3) S2: and if, sorry to [interrupt]
(4) I:[la X g i

(5) S2:basif you like reduce the amount of calories and all that, it will reduce the pollution

in Kuwait and it would beraadvantage for humans as well as they'll be more active.

Translation (Ex.5L0)

(1) S1:Yes, | mean, what do we call it, it is not-thehit Our food is not thabver overonly

our problem is that we don't move.
(2) I: we don't move.

(3) S2: and if, sorryo [interrupt]
@LlaXdi]

(5) S2:butif you like reduce the amount of calories and all that, it will reduce the pollution in

Kuwait and it would be an advantage for humans as well as they'll be more active.

S1 disagrees with | in that it is not the eating habits tlzat fe obesity but the

activity level, but S2 disagrees with S1 and supports | in that healthier eating habits lead to
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being more active and therefore less obesity. Then S2 added that if there is another advantage

of calorie control it leads to less wasteldess pollution.

The first occurrence diasin (1) is in a Kuwaiti Arabic dominant utterance where the
speaker first negated the researcher's statementbblgremp | i es t he nMdeani ng
basthe speaker challenged the statement by providimgw justification for the problem
being discussed. In (5), S2 disagreed with S1's justification by bsisghen switched to
English for her own justification. Contrastive ceslgitching here is a discourselated
switch where S1's utterance is didpreed by S2. Not only did S2 use the discourse marker
bas to show her dispreference, she also esdéched to English to mark her dislike,
disagreement and state her own justification. This type of contrastiveswaiding is
dependent on the discounswrker to highlight the contrasting relationship between the two
utterances, which is different from the cases of contrastive-eedehing discussed in
chapter 3 The switched discourse marker was used as an interactional strategy managing
turns. Utteng bas at the beginning of a turn manifests ssdection. In other words, it
signals to the other participant that floor has been taken attracting their attention and
preventing overlaps. In addition to that, usbagin particular strengthened the pbthat has
been misunderstood, interrupted or challenged (Schiffrin 1978). The contrast in languages

created a contrast in verbal activities i.e. disagreement.
In the next exampldyaswas used to connect two English dominant phrases.
(Ex 511)

(D) Iwgr Opm al® n b pK w Wit yPyKi ys at too much? Are they likgw Oy i d

dressed up]?

(2) S2: [l find it really].la" I find it really nice um like in the gulf I find Kuwait [like]
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(3) S1: [yeah] they're the most stylish omesit differs pnnafi people who don't know how

to dresgw fi

4)sz2[ ¢ fi]

Translation (Ex.B1L1)

(1) I: What do you think of how Kuwaiti women dress now? | nedrtoo much? Are they

like [toodressed up]?

(2) S2: [l find it really].No | find it really nice um like irthe gulf I find Kuwait [like]

(3) S1: [yeah] they're the most stylish ores it differs that therepeople who don't know

how to dress (stylishlyand there are (people who know)]

(4) S2:[yeah there are]

In this extract, the interviewer askede students about their opinion of Kuwaliti
womends dress and whether their style is be
they dress, then S1 interrupted S2's turn and continued S2's utterance by saying that in the
Gulf area, Kuwaiti women aredimost stylish, but theagrealso those who do not know how

to dress stylishly.

In (3), S2 partiallyagreedwi t h S106s statement thais the v
nice. She inserted the selied discourse markéasto strengthen the successiutterance
that should not be misunderstood. In other words, by insdsisgS1 is reaffirming the fact
stated by S2 that Kuwaiti women are the most stylish in the Gulf; however, it should not be
interpreted to mean that 'all Kuwaiti women are stylish''some Kuwaiti women' do not
know how to dress stylishly. Therefolsswas used to specify a general idea in order for it

not to be misunderstood. The switch between English and Arabic highlighted the contrast in
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meaning to attr atention tohhe interaledtmeaning dhe tceudich a
contextualised the opposing relationship between what precedes it and what foksws.
linked a general idea with a specific one. Also, producing a switched discourse marker in the
middle of a turn notifis the other participants of sealélection as the turn has not been

completed yet and more information is about to be introduced.
(B) Structural discourse markers
. |pAi Jandiso'

(w)HIl andarg tapjc cldsure markers used at the end of a phrasaroto
conclude the talk thereby indicating a turn transition point, which opens the floor to the rest
of the participants. It also marks shared knowledge between participants as it is employed
when there is no more information to be added, as thesrkabivn knowledgd.pdi and (w)
| iliterally mean '(and) like this' but are also equivalents of the English ‘arldisdhe short
form of |pdi used in exactly the same manner, and functions in the same way. From
observations, short forms are more common among Kuwaithgdhan adults. For example,
iU b U Htaok at what he's saying/doing' (literally meaning 'look at him') can be shortened
tofa h {dHexome simplja. In our corpus|pHi  awede fouridn both Kuwaiti Arabic
and English dominant utterances. Tth#owing excerpt also contains the use| pdi as an

action ender.
(Ex 512)

(1) I: OK, talking about shopping, do you think we have enough shops in Kuwait, enough

mallswplla pnna bakd they have to do more? [Like in Dubai they have lots of malls].

(2) S1: [they have to do mord]"nnamore people are coming fa we need like bigger malls

w | p3i. yadi more shop$nna mafalan maal hnimatilg-Um hn Ok vilg-OUslani mUO t
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f a | Sawiwimn-¥ bther mallil-mald | naf s a wikébtlanl- malldadsh fan vy

w U ypeaplew | pdi zaOmayald i mUK « i @ @-knall yau go shoppina_pdi.

Translation (Ex.B1L2)

(1) I: OK, talking about shopping, do you think we have enough shops in Kuwait, enough

mallsor that stillthey have to do more? [Lekin Dubai they have lots of malls].

(2) S1: [they have to do moreBecausanore people are coming 8o we need like bigger
mallsand so onl meanmore shopg$or example a shop here that you don't find there or you
don't find it here so they should opein the other mall.The same shop or for example they
enlarge themall itself because (there are) a Ipeopleand so on(it's) crowded | mearyou

don't have time to enter in tieall you go shoppingnd so on

In this example, the researcher is askaigout the students' opinion e¥ding
shopping malls in Kuwaidnd whether more malls should be built as is the case in Dubai. S1
replied that bigger and more malls are needed that include all shops because some shops are
open in certain malls but not inhers. She also suggested that they should enlarge the malls

because they are getting very crowded, and thus not allowing people to shop comfortably.

The first occurrence off pdi in (2) came at the end of the utterance as a topic closure
marker, thereby indicatg a turn transition pointt was followed byyaXi, a floor holding
device, as the student realised the need to rephrase and clarify. Thus, it indicated ameend to t
utterance but not the turn. On the other hand, the segopdii concludedhe turn as well as
marked known information. The use of the switched discourse marker here contextualises the
state of the turn and the state of the information. In other wardpdi has an interactional
function as well as a cognitive one. Its interactional functiomasifested in signalling an

erd of a turn and thus a turn transitional point. On the other hand, its cognitive function is

193



manifested imotifying the participats that no more information is needed & fhoint as the

information isshared knowledge.

An example of is illustrated below which also marks the end of the turn and leaves

the floor open f oselecooh:her participants?o

(Ex 5.12)
(1) I: OK, what do you think of like making a uniform for college?
(2) S1: NoyaXi al¥antalbps-o n pn i 4 ii -at ab ¢ n

@ lLyadki ©OgWO ka' anna-btamrpifPas Ob&nakbi

Una ab aanl bmisn ah UHI ?
(4)S2:1 a f iadvardgeswdisadvantages | i

Translation (Ex.B1L2)

(1) I: OK, what do you think of like making a uniform for college?

(2) S1: Nolt would be better to wear what you want.

al bi s

(3) I: I mean wouldn't a challenge happen between girls? That | want to look nytish st

than this (one)? | want to be dressed better than this (one)?

(4) S2:no there are lots aidvantageanddisadvantageand so on.

In this example, the interviewer was asking about the students' opinion regarding

college uniform. S1 showed her disagment with the uniform policy by the use of negation

sel f

a k

and language contrast. S2 showed partial agreement with the concept as there are both

advantages and disadvantages but there was no specification of these advantages and

disadvantages as S2 finaliseg h@n withw |By utteringw Isignalled to the other
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participants that her turn is over, she is not willing to add more information, and that the floor
is open.Being a participant in the conversation, gave the researcher the advantage of
analysing e utterance from a participant point of view rather than from an analyst point of
view. Utteringw in {4) did not mark shared knowledge which led to the impression that the
speaker is not willing to provide more information and thus not interestesing bngaged in

that topic. S2 mentioned in (4) that there are a lot of advantages and disadvantages without
clarifying or explaining them. The switched discourse marker changed the speaker roles in
the conversational interaction. It cancelled the spealterfrom S2 and left the floor open. It

contextualised a turn transition point and did not refer to its semantic meaning.

5.2. Filling linguistic gaps

Most of the codeswitching functions in this study have been analysed in accordance
with their cognitiveand socigpragmatic discourseelated functions. They were treated as an
interactionally meaningful juxtaposition, enhancing the interaction between the speakers.
Codeswitching was anabed as a purposeful contextuatisn cue that highlights the
functions of the utterance or changes the intended meaning. However, in this sectien, code

switching is psycholinguistic and participenelated.

Codeswitching as a way to fill linguistic gaps is a participegiated type of code
switching, produced to solveeakesrelated psycholinguistic issues. The reason behind the
switched insertion is due to the psycholinguistic state of the speaker, not encouraged or
triggered either by the discourse or the content of the utterance (Bullock & Toribio 2010). In
this casea speaker would insert a word in a language that is different from the language of
conversation to fill missing words or phrases from his/her memory. This unavailability of
words or phrases is due to the unavailability of a synonym in the languagevefsation,

temporary memory loss of the correct equivalent, or the lack of knowledge of the correct
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equivalent in the language of conversation. This type of -eadiehing maintains the
semantic meaning of the utterance (Altarriba & Baskijotwn 2009). Acording to Appel

and Muysken (1987), this type of referential ceslétching is the most conscious type of
codeswitching, because if the speaker was asked about the reason s/he switched, s/he would
be able to provide an answer, such as not knowing thigadgnt of the inserted word in the

language of conversation.

In our database, single word ceslgitches to fill a linguistic gap were used for three

main reasons:

5.2.1 The unavailability of a synonym

According to Backus (1996), the motivations behindertional codaswitching are
specificity and awareness, i.e. foreign insertions are either specific unique proper nouns or
phrases that lost their authentic meaning when translated to the other language. The
unavailability of an equivalent for a lexicaiem in the language of speech leads to the
insertion of single codswitches for authenticity. Carol Mye&cotton stated that code
switching fills both pragmatic and lexical gaps and the latter refers to a concept or object that
does not exist in the comumity of the other language (2006:143). There is universal
agreement that difficulties do arise when translating culetated and religiomelated
terminologies. A literally translated equivalent will not convey the intended meaning, leading
to false nterpretation, and thus failure in communication. Therefore, bilinguals may insert
these terminologies into their original language. In the case where the language of insertion is
incomprehensible to the other speakers, a translation or a definition tefritiaeology may
follow the insertion. The following example includes a religiefated terminology in
Kuwaiti Arabic which is used metaphorically; thus, a literal translation would lead to the

wrong interpretation.
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(Ex 5.14)

(1) S3: it's bettebas yaki there are disadvantaggaXi Ga r Uhmy're too young and it's
true there will be more accidents like there's no focusyaHdi the boys (I laughs) they are
sixteen and what they do and there are still like younger kids that do drive andatieaitsp

don't knowyaXi what if something happens in the road?
(2) I: 'O

Translation (Ex.5.4)

(1) S3: it's bettebut | meanthere are disadvantagesnean| sympathise with thermey're

too young and it's true there will be more accidents like theoefeaus and meanthe boys
(I laughs) they are sixteen and what they do and there are still like younger kids that do drive

and their parents don't kndwneanwhat if something happens in the road?
(2) I: True

In this example (which was discussed preslgun this chapter), the occurrences of
discourse markers can be justified for their flbotding functions but the occurrence of
Ga r Osndue to its cultural nature. Unlike MSA, in whi€k r Usmranslated as ‘forbidden
by God', in Kuwaiti Arabic r Uhas two different meanings: one being its literal translation
‘forbidden by God' like its use in MSA, and the other implies symypatldislike or both. In
nonreligious contexts, when a speaker describes a situation or an actirr aSthen s/he
is metaphorically describing it as ‘forbidden by God' to gain sympathy and/or show dislike of
an action that should not be committed dowaed. If the action is being performed by a

participant in the conversation, then ustiigr UGhats as a request to stop the action.

Here the codeswitch was not inserted for turn management or as a contextualisation

cue highlighting a conversational awti It was inserted because of the unavailability of an
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exact equivalent of the pragmatic meaning®dfr OB en t he transl ati on
themé, does not accou@tr Odquessest Fhah d Uisnthe k e  t
previous example is alvaiti Arabic insertion inserted because of the lack of an appropriate

synonym or a translation; in order for the intended message to be comprehended correctly.
5.2.2 Failure in retrieving the appropriate lexical item

According to Li Wei (2007), one of ¢hfactors behind coegwitching is momentary
loss of words in the language of conversation. In order to keep a smooth flow of the
conversation, a switched insertion might be used instead of a pause to retrieve the appropriate
lexical item from memory. Sellepair may take place immediately after the esdéch,
indicating a late information retrieval. According to Altarriba and Basriggbtvn, "the
speaker may indeed know the correct word in the base language, but simply is unable to
retrieve it due to isges of frequency or competition within the lexicon, factors which are

most | ikely to time pressureo (2009: 4).

In our corpus, an indication of a lack of memory is manifested by thetilwding
discourse markegpsma'what is it called?' preceding the switch. It indicates a search for the
suitable lexical item or phrase. Here, cawatching contextualises not only a momentary
lack of information but also the need for time to retrieve the information and, Iségal, to
the other participant that the turn has not been completed and therefore the floor is not yet
open for seklselection (Maschler 2000a, Li Wei 2007). The next example concerned the use
of genuine exotic skins and fur for fashion purposes. S2tsejbe idea as she emphasised

the significance of animals to humans and to the environment.

(Ex 515)
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(1) S2: In the se@attatheir lungs filtergosmail -wigkdx dirty stuff | think yaXKi every animal
has a functioryaXi Ga r Garkill them just for their fur. They need to.. they have allif& g

you seal their lifa r U m

Translation (Ex 8L5):

(1) S2: In the seaventheir lungs filterwhat is it calledthe dirt dirty stuff, I think,| mean

every animal has a functidnmean | sympathise with ther, kill them just for their fur.

They need to.. they have a liignyyou seal their lifet shouldn't be allowed

In this excerptthe researcher discussed the use of animal fur and skins for fashion
purposes. S2 explained that humans benefit from all the animals in the planet. She gave the
example of sea creatures that clean the dirt in the sea. She added that all animals have a
function, so she sympathises with them, and is against them being killed just for fur. She

described the situation as stealing the anin

The previous example manifested difficulty in lexical item retrieval by therosoce
of a pause and the insertion of the floor holding switched discourse makgrwhich
functioned as filler. In addition to that S2 inserted the discourse mgmkerabefore she
codeswitched to hold the floor and allow time for word retrieval. However, the speaker
failed to remember the lexical item and inserted a Kuwaiti Arabdeswitch, which was
followed by a seHrepair, that is, the appropriate word in English. Accordin to Altariba and
BasnightBrown (2009), the speaker remembers the equivalent of the word intended in her
first language but finding difficulties searchirigr it in the language of speech. This is
regarded to issues of frequency or competition within the lexicon, or time pressure leading to
codeswitching. As an attempt of salépair, S2 repeated the watewptxi n Engl i sh 06
dirtoé, the | anguage of conversation. Accordi

speaker is experiencing a momentarily lack of memory and is unable to search for the
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suitable word or utterance in the language of comens then s/he may insert the word in a
different language then repeat it in the language of conversation as soon as s/he retrieved it.
The rest of the Kuwaiti Arabic insertions in this example were discourse markers already

discussed in detail in secti®il.1 of this chapter.

5.2.3 Language deficiency

The dominant view of codswitching among prescriptivists and language puritans
was that it is a form of language interference caused by problems in the speaker's
performance, such as the inability to cang the utterance in the language of conversation or
express themselves in one language or both languages due to memory limitations (Carol
MyersScotton 1993; Bhatia & Ritchie 2004). This view of caatching was dismissed by
Weinreich in 1953, which letb the studies of situational amaetaphoricacodeswitching.
Although instances of codmwvitching must be interpreted according to their pragmatic and
sociolinguistic interactional functions, proficienoglated psycholinguistic coemwitches
must not le neglected. The level of language proficiency is one of the psycholinguistic

factors that influence coeswitching (Muysken 2000).

Language deficiency is the fispeakeros
want to say i n o nnmprepl982163). Accarding ® Grosjeand 19&8), i{ iS5 u
the lack of knowledge of the needed words in the language of conversation. This is when the
speaker is not proficient enough in the language of conversation, leading to switched
insertions instead of sibee which might then be inferred by other speakers as a turn

transition point and therefore an opportunity to take the floor.

Language deficiency was manifested in our study, where one of the students is more
proficient in English than Arabic, and yet feeed to use Kuwaiti Arabic, leading to English

words being inserted when the Kuwaiti Arabic lexical items needed are not available in her
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repertoire. In the example below, the speaker used Kuwaiti Arabic in which she is less
proficient even though freeahguage choice was emphasised at the beginning of each

conversation.

(Ex 5.16)

(1) S220Unfmrmeyai Una inna adr i sgd madrsaarra firma w

g i s fAsinnaabi yH r corfilenceb-nafsi yaXi adabbir nafsi.

Translation (Ex.5.6)

(1) S2:1 for me, | mean |, that | study abroad, my mum and dad encourage me to study
abroad because, what is it called, | feel that | want to lardidencein myself | mean take

care of myself.

S2 used Kuwaiti Arabic as the language of discoursefcessg her opinion regarding
the topic being discussed. What proves her deficiency in Kuwaiti Arabic is the use of
incorrect word choices and expressions, and incorrect sentence structure, which were literal
translations of English phrases into Kuwaiti Aiabl'wo of those expressions ard$ r tof i 0
have conf iadhbin catsitakeacaral of myself' which were literally translated to
Kuwaiti Arabic, as they do not exist in Kuwaiti Arabic. In additioma adris barra ummi w
ub T -g Xy is not a Kuwaiti Arabic sentence structure but a literal translation of 'that |
study abroad, my mum and dad encourage me'. The insertion of ‘confidence’ signalled failure
in translating it to Kuwaiti Arabic. S2 inserted a ceswgtch because she realised that she
does not know its equivalent in Kuwaiti Arabic, the language of conversation. So, instead of
pausing and trying to remember the necessary word, sheseoidbed to English in order to
keep a smooth flow of talk and prevent any attempts of turn taking.réiogoto Maschler

(2000a) and Li We i (2007) , by inserting
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utterance, the student filled in a linguistic gap,-selected herself as the speaker, signalled

to the participants that the turn has not completecagdtmore information is to be added,

and maintained the flow of the smooth talk.
to accommodate the language of the previous utterance, irrespective of the fact that she is less

proficient in Kuwaiti Arabic.
5.3 Conclusion

In conclusion,switched discourse markerand single word codewitches convey
various conversationdinctions. Floor holding devices such as discourse markers facilitate
the understanding of such switches as they not only contributed®weas meaning but link
between two verbal boundaries (language and metalanguage). Both cognitive and textual
switched discourse marlkewere found in our corpus. Cognitive discourse markers are not
interpreted in their semantic meaning but by their fumctiThey are used to filh silence
caused by momentarlack of memory as they give the speaker more time to retrieve
information and selgelect herself as the speaker at the same time. (Li Wei 2007, Maschler
2000a).In our study a distinctive use of tivegnitive discourse marke@Xi 6 | meanod wa:
noticed. It was used in English dominant utterances excessively but simultaneously in order

to hold the floor and provide the speaker with more time to answer.

Textual discourse markers differ from cognitive discourse madsethey redin part
of their meaning. They link the following utterance with what preceded it as they create a
boundary between two verbal activities. Textual discourse markers in our study were either
referential or structural. Referential discourse markers in atar gkflected the relationships
of cause and consequence among others. Whereas, the structural switched discourse markers

organise the interaction as they end an action, and notify the participants that the turn has
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ended and the floor is now open for athéo take. Both textual and cognitive switched

discourse markers contributed to the organisation and management of turns.

On the other hand, codmvitching itself might be used to fill linguistic gaps, which is
also a strategy for holding the floor anceggng a smooth flow of the conversation instead of
silence. A codeswitch might be necessary in contexts as there is an unavailability of a
synonym of the intended word in the language of conversation. A translation of the synonym
might not account for thexact meaning of the word and therefore, might not express the
intended meaning. Furthermore, a speaker may fail to retrieve the intended word momentarily
due to frequency within the lexicon or time pressure, thus-saitehing solves the problem
of silence which threatens the floor to be taken. In addition to that, a person maswitate
due to language deficiency. A speaker might not be proficient enough in the language of
conversation and thus s/he finds it necessary to-saiteh in order to fill h the linguistic
gap and guide the participants towards the intended meaning as well as preventing silence
which, as mentioned earlier, may lead to floor taking leaving the speaker with an

uncompleted turn.
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CHAPTER SIX: ACCOMMODATION AND REPAIR

In this chapter, accommodation and repair will be discussed as functions behind code
switching. In section 2, a short literature review of the Accommodation Theory will be
presented, followed by an overview of ceslgitching for accommodation purposes in
section 3. In section 4, repair will be defined and explained. In section 5, the relationship
between reiteration, repair and accommodation will be discussed. Finally, in section 6,
examples of both accommodation and repair from our corpus will be analyaddition to

aralysing instances of repdor other purposes.

6.1 Accommodation theory

According to Giles and Smith (1979), Beebe and Giles (1984), and Giles, Coupland
and Coupland (1991), those who first introduced the concept of Speech/Communication
Accommodation Theory (SAT or CAT), speakers adjust their verbal aneverbal
communications during conversation. This adjustment in speech is determined by the
situation, content and participants. Therefore, not only do the immediate situation and
participant orientations influence the language behaviour, but also thehssitidc context
(Itesh & Giles 2004). According to CAT, the language behaviour of the participants indicates

the participantsdé attitudes towards each oth

Gallois, Ogay, and Giles (B5) stated that variation in speech styles indicates the
speakerdos soci al i dentity which =either di s
him/her and the other speakers. Adapting to the speech style or behaviour of the other
interlocutors signalsonvergence with such a social group. In other words, when the speaker

i's seeking soci al approval by adhering to t
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to adapt to each otherodés speech in order toc
adaptation is achieved by modifying a wide range of linguistic features, and CS may be
considered an aspect of this modificationo (
the differences in speech leads to divergence from that group of interlodutsrss similar

to Gumpe9&52) n o tcioodresd oafha@d eét ,h eiyn whi ch speak
verbal and notverbal communication according to their relationship with the other speakers.
Hence, the Communication Accommodation Theory aims to ifgetthe social and

psychological motivations behind the variation in speech styles.

6.1.1 Social identity, convergence and divergence

According to the Communicative Accommodation Theory, verbal andvadyal
activities depend on the positive social idgntn interlocutor intends to maintain. Thus,
strategies leading to convergence and divergence are used to decide the membership of any
soci al group by strengthening or weakening
that before uttering any utteree, a speaker thinks of the costs behind it. By accommodating
the other speakersd behaviour, the speaker

group, and his intention to be recognised as a member of that group.

The Communicative Accommodati Theory (Giles & Ogay 2005) assumes that the
speakero6s identity, attitudes, experiences
behaviour and affect the degree of accommodation. The more experiences and beliefs they
share, the more they woulitcommodate. In addition, the interpretation of these attitudes,
experiences and beliefs by the participants will determine their degree of accommodation.
For instance, one speakerdés positive attituc

speaker
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As mentioned earlier, accommodation i s tF

match the speech behaviour of the other participants. According to Giles and Smith

(1979:46) , accommodation is not only cooncern
style but alsowitii pr onunci ati on, pause and uebalr ance
behaviours, and intimacy of selfi scl osur eso. Convergence enhat

leads to social approval. However, in a single conversation, &ep@aay use both
convergence and divergence depending on the content of his/her mésssg®e cases,
known as overaccommodation, convergence leads to distancing the speaker from the group.
For instance, in a diglossic community where a high varietgesl in some situations and a

low variety in another, using the low variety in order to converge might be interpreted as

i nappropriate according to the societyds no
language to address an older person orisgek higher position in order to be a member of

that group might be considered rude. Therefore, diverging from the behaviour of the other
interlocutors will strengthen the relationship by indicating distinctiveness. Divergence does
not necessarily indicatpower over the participants, but it can indicate, in a positive manner,
the need to emphasise the differences between the participants (Giles, Coupland & Coupland
1991). Hence, convergence and divergence can both have a positive and negative

interpretaton.

Later in our study, we will argue that accommodation can be used not only to
converge and diverge from social groups but also to repair the content of the previous
utterance. I n ot her wor ds, Gilesd6 Communi ca
related motivations behind speech behaviour; while in our study, we discuss both the

participantrelated and discourgelated functions.
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6.2 Codeswitching for accommodation purposes

In a bilingual discourse, language accommodation is used for coherehcelaesion
purposes. In any conversation, the participants cooperate in order for the message to be
meaningful. Thus, the language choices of the speakers are not random. Indeed, such
language choices are determined by the content of the discourse ass iledl rights and
obligations of the participants. If participant A starts the conversation in language AA, then it
is expected that the rest of the participants will accommodate and continue the conversation
in that language. If the following speaker Booses to codswitch, whether for a discourse
related or participantelated reason, then speaker A is left with two options. S/he may
continue speaking in language AA, with which she started the conversation, eswitate

and accommodate the new langeahosen by speaker B.

According to Gardne€hloros (2009), codswitching is one of the ways of
accommodating the interlocutords | anguage p
compromise between two varieties, where these carry different w@ioms or social
meanings for speakers and interlocutors. It may also, of course, be the only possibility open
to a speaker where there is mismatch between their level of competence in the relevant

|l anguages and that of their interlocutoro (2

6.3. Repair

According to Alfontezzi (1998), repair is a strategy used by speakers to signal a
solution for a mistake uttered by the speaker, e.g. lack of memory or incorrect turn allocation.
Repair enhances the communication as it strengthens collaboratico@retation; whereas
a lack of repair leads to undesirable interpretations (Li Wei & Milroy 1995). Also, repairs
imply that new information will be presented, which is important for the overall intended

meaning (Gumperz 1982). Several studies have reporgpair techniques in both
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monolingual and bilingual speech. In the monolingual situation, techniques such as
Acoughing, g e s t u r -eterruftiondvpwelnemgthemmg, résitatios galsés,
(and) repetitiono ar e i nn lwliogug) aliscautse, dall the€eh e n
techniques are used with the addition of eedgching. Switching to another language can
act as a signal for correcting a previous mistake uttered by the speaker that might have

resulted from a slip of the tongue, contusiambiguity, or lack of memory.

Repair can be exercised in two ways: a
selfrepair. Among monolinguals, sakpair is manifested in the forms of selferruption,
vowel lengthening, hesitation pauses, amgbetition (Alfontezzi 1998). In a bilingual
situation, codeswitching functioning as repair can be categorised into two different types (Li
Wei & Milroy 1995:293): first, as a repair initiator, whether produced by the same speaker or
by another participansecond, as reiterated repair by producing the equivalent in a different

|l anguage, thereby drawing the participants?o

In a selfrepair situation, a bilingual speaker may use esaliéching as a strategy to
correcthim/herself. Here, codswitching is used to cancel what has been said, especially if it
was unintended. For example, a question might be addressed to the wrong addressee, thus

codeswitching signals the correction of tuatiocation.

In Li Weiand Milroyd s st udy -gwitchifyivas, used &@s @ eepair initiator to
contextualise repair itself. In other words, the contrast between the two languages signals to
the speaker that the statement s/he uttered should be confirmed or reformulated. Here, the
codeswitch is not a repair but a request for repair by a participant, because s/he has identified
a problem in the previous utterance. In addition, eswliéiching may contextualise self

repair. In other words, when the speaker recognises the mistake madmay/tuse code
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switching as a seffepair initiator, indicating the realisation that a mistake was made, and

then codeswitching again to the language of conversation to repair the mistake.

Furthermore, a speaker may cesleitch to contextualise languagepair rather than
content repair. In other words, a speaker may -svdtech to another language, because s/he
recognised that s/he has been using the wrong language choice and thswitaddéo the
suitable language choice for repair. Alfontezzi argied this type of repair, whicshe calls
6ref ormul ati onsé, Ahighlights a conflict be
spontaneityof i ngui st i ¢ us aase stated th& @f8rmulaBoh )s identdiad by
three elements: seifiterruption, correction, and translation (ibid.). This is manifested in the
cases of language accommodation where a speaker switches to the language of the previous
utterance for accommodation purposes (see sections 5).

6.4. Reiteration for accommodation and reair

Reiteration or repetition is one of the conversati®irategies used for emphasis and
drawing attention beingwvo among other functions. In a bilingual conversation, reiteration
can also function as a repair for accommodation purposes. In othes, wepdating a word, a
phrase, or a whole utterance in a different language can be used to correct the language
choice of the speaker because it does not aft

thus is unexpectedly violating the rights and oblayat of the participants.

6.5. Accommodation, repair, and reiteration in our study

In our corpus, different types of codwitching for accommodation purposes
occurred like codswitching to accommodate the interviewer, cagdatching to
accommodate the @vious utterance, and codewi t chi ng t o accommodat e
language choice. In the case of repair, two different types were observegwitadteng to

change the current language and accommodate the language of the previous utterance; the
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secoml is codeswitching to repair the content of the previous utterance. Reiteration is used as
a strategy of repair, i.e. an utterance or a word is repeated to correct the previous utterance
uttered by the same speaker or the previous one. In additionatieiteis also used to carry

out other fundbns such as emphasis and clarificaticemmong others. Below is a
demonstration of the different types of cesleitches in our data that function as

accommodation and repair.

In this chapter, codswitching will be analysed using conversational analysis which
focuses on sequentiality, because CAT alone will lead to an awaigated analysis rather
than a participantriented analysis. An analystiented interpretation leads to incorrect
conclusions regarding ¢hfunctions behind codgwitching. Li Wei and Milroy (1995)
emphasised the importance of conversational analysis in analysing these instances of code
switching. T lalthqugh gat rorpagtidipants hwhat neéds repair may not be
immediately transpgant. Only through a sequential analysis which focuses on each move of
the conversationalists themselves can we, as analysts, detect any repairable spot and infer the
social meaning of codewi t chi ngo (1995: 29 29witch &t avhat pr e c ¢
follows it can assist the analyst in identifying the intended purpose behind thevatae

6.5.1 Codeswitching for accommodation purposes in our corpus

In our corpus, accommodation was manifested in two different ways: language
accommodation and lexical acomodation. As mentioned earlier, language accommodation
is the use of the same language as in the previous utterance. On the other hand, lexical
accommodation is the reiteration of a single word or a short phrase which was used by the
previous speaker ihé same language in which s/he uttered it, which is normally different
from the language of the current conversation. In this case, the speaker does not switch
completely to another language but chooses a single word or short phrase from the previous

utterance and repeats it in its original language.
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In the following example, the researcher is asking two bilingual students about how

they are dealing with going back to school after the long holidays.
(Ex. 61)

(1) 1:f a -gum@na pd-d a w Cigb rmwl0 n 2oKigat k Un  $rhih awi Iw-d mU k

aw tishpr-1 A

(2) S1:la mbala nishar

(3) S2 basXéddalnapr-routinebaXd d h UF a

@ I:malas-&w i nna Mbtdak a ntadamt-a wpdi
(G)Sl:;gwai |psviotradipsa’tak

6)1:0

(7) S1:il-gaXia Hka pHH O

(8) I: w kintaw le mitatishpr-I n-prbmudl0n wi | I a mu wUOyi d?
9)S2: (Il augh) mwom mbal |

(10) S1:kinna nw @

(11) S2: le pH Hb O

(12) I: ohmin Ho-n nXigadki

(13) S2: (laugh)

A1 0n -3 n-lly Um ha?

(15) S2:0 prbabi
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Translation (Ex.81)

(A)kHowdés school after Ramadan?

(2) S1:yes we used to stay up late.

(3) S2 but we changed th®utineafter that (Ramadan)

(4) I: Did you feel that it was difficult to coad like that?

(5) S1:First week of school is a little tiring

(6) I: Yeah

(7) S1:Getting up (early) is difficult

(8) I: and until when did you stay up or not much?

(9) S2: (laugh) sleep early

(10) S1:no sleep

(11) S2: until the morning

(12)l:ohyoudr e that type

(13) S2: (laugh)

(4)lhso you wonot ?f eel hungry

(15) S2:yeah exactly

In this extract, the interviewer asked the students about how they spent Ramadan

right

me a n

you

which was a month earlier, and whether they stayed up late at night as maspgopie do

us

during Ramadan. S1 replied that they used to stay up late at night and then S2 mentioned that
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now they have changed their sleeping routine because of school. Then the researcher asked
the students whether it was difficult to change their siggpoutine, and S1 answered that it

was only difficult during the first week of school when they had to wake up early in the
morning. Then | asked about how late did they stay up during Ramadan, and S2 joked that
they used to sleep early which is actualig opposite of the truth. Both then mentioned that

they used to stay up until the morning and | joked about it by interpreting their behaviour as

trying to escape feeling hungry, and S2 confirmed it.

Although the researcher has informed the participdrasthey have the freedom to
choose whatever language they prefer prior to the interview, they chose to accommodate the
language choice of the interviewer which happens to be Kuwaiti Arabic. The interviewer
expected that the students would cedétch, atleast insert single English words into their
speech, because it is not only the strategy they use among their peers but also, from
observations, the default language of choice among bilingual school students in Kuwait. They
both assert their strong engagarhin the conversation by conversing in the chosen language
of the interviewer. Their language behaviour is an indication of their relationship with the
interviewer as being an4group member. The only English insertion found in this excerpt is
0 r o u twhich déappens to be an established loanword as it does not have an Arabic

equivalent in addition to its high frequency among Kuwaiti Arabic and Arabic users alike.

The absence of codwrvitching in this conversation, even though it took place in other
cornversations among peers indicates convergence. According to the accoromadiaidiry
explained in section.f, the students are accommodating with the researcher as they are
adjusting their speech behaviour, language in our case, with the speech beht@ur o
interviewer. This indicates that the students are trying to converge and consider the researcher
as part of their igroup and not trying to distance her by accepting her language choice. In

this case Kuwaiti Arabic was the 'veede' (Gumperz 1982).
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A similar behaviour was also observed in another pair of students. In the following
example, the researcher asked the two bilingual students about their daily activities in

Ramadan.
(Ex. 62)
Q) l:w pau tGb t10 DKhita b x poWw willa?

(2) S1: Yes! she is crazy about cookipaii killa cooking booksyaXii she pushes me

inside the kitchen.. | like.. haha
(3) I: 1 like cookingfa | support her

(4) S1: I used to hate cooking before but noveh'tiknow | just.. started to become like her

now | like it

(5) I: lait's fun

(6) S1: | even started cooking for myself amoii aib U gsavawi it's good

(7) I: Glu that's cool

(8)1toS2:0 pwt aiX albgai-Umusal sal

(9)S2:0 Hf WrOnya'

(10) I:pn z UnGmUatinnakmu s a |l s a |l U ttoo miuchinmamudiy amiudld n ?
(11)S2: bu k &r iy i dfevlaymddyi ¢l @n

1210 gl @n?

(13) S2:0 i a-sibbl n w gHfbada ma

(14) I: b2 U Gag il-® ds aw vawpt
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(15) S1:aahil-X® d ? | Qy-% dk aratht gii Im
(16) I:s U f-aavwillabi 1 % wUt

(17) Sl:la' poha mitkwdo n ki s Us@giB eh basi ha m@ wubflar

wazzWk y Od i
(18)1:0 Gaa g ai

(19) S1: af a @agnapdha bas)drafta i " hpdisinailry Uy y a hXd yn B &g il-

yahhUl " . unor gmtnai mipal hiltl vaU k Uml a
(20)1: 6 “ninia  s-@mr Un

Translation (Ex. &)

(2) I: And what does she like watching cooking (programmes)? or?

(2) S1: Yes! She is crazy about cookingean alwaysooking bookd meanshe pushes me

inside the kitchen.. | like.. haha

(3) I: I like cookingsol support her

(4) S1: I used to hate cooking before but now | don't know | just.. started to become like her

now | like it

(5) I: Noit's fun

(6) S1: I even stéed cooking for myself anlike | apply (and) do (what | learned)s good

(7) I nicethat's cool

(8) I'to S2: ad you (to S2) did you watch any TV se?ies

(9) S2:yes'Fursa Thaya'

215

y



(20) I OK didnot you feel t h ado micthteh aftV tsheeryidoe s

suitable for Ramadan?

(11) S2' Bu K ges ipwa®too upsetting

(12) I: yeah. How?

(13) S2:yeah like they swear and a little bit extreme

(14) I: After that, for Eid, what did you @o

(15) S1:Aa Eid? Aa it was busy aah | woke up..

(16) I: Did you travel or you stayed in Kuwait

(177S1:No we are used to traveling every year a

dad had to give Ayadi (Eid money gifts).

(18) I: yeah best part

(19)Sl:best part for wus ebwtexyowelmowointAylaa it H es

woke up early we couldnét sl eep (we were) aw

(20):yes i tbdés because you stayed up | ate.

In this example, the researcher asked S1 about whether her mother watched cooking
programmes when sheaw not letting her watch television. S1 answered that her mother is
crazy about cooking, and encourages her to join her in the kitchen. | then mentioned her
support to what S106s mother is doing. Afterw
is now starting to become just like her mother. | commented that cooking is fun and S1 said
that she is starting to cook for herself and apply what she has learned from her mother. | then

addressed the same question to S2 who has been fairly quiet duringuwioeipdiscussion.
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S2 answered that she watched the television dtamig d U htlea asked whether the
students found these television dramas appropriate for the holy month of Ramadan. S2
answered that the television dramad u  kwas tg@oreaddengnand | asked her to clarify

what she said. She mentioned that they swore a lot in the TV drama which is inappropriate
during the holy month. I then changed the subject and asked about what the students did
during the Eid holiday, which follows Ramadan. ®bk the floor and tried to answer the
guestion by saying that it was a big mess, but after her silence | took the floor and asked
whether they travelled or celebrated Eid in Kuwait. S1 took the floor again and mentioned
that each year they travel duritige Eid holiday but this year they did not which somehow
forced her father to give thetl y (Jicei money gifts given to family members celebrating
Eid. | commented that receiving y Uslithe best thing about Eid. After that, S1 explained
that it is funfor the children but not for the parents and then quoted her father saying that

next year he is not going to give them aiyy U d i

In this excerpt, both S1 and the interviewer used English and Kuwaiti Arabic in their
speech until (8) where the interviewesed Kuwaiti Arabic only to change addressee. In (9),
S2 replied in Kuwaiti Arabic and the conversation between the two continued in Kuwaliti
Arabic. Then in (15), S1 used Kuwaiti Arabic only in order to accommodate the language of
the previous utterancealthough her preferred speech style, as noted in her earlier utterances,
is to codeswitch between the two languages. In (14), the interviewer changed the subject by
asking a different question and the floor was open to whoever wanted to take the turn. S1
chose to take the floor as well as accommodate the language of the question and continued to
do so. Therefore, S1 changed her speech behaviour from her preferred speech style of code
switching to accommodating the language choice ofptlegious speakeeven when there
was a change in the topic and addressee in (14). S1 wanted to be considered as a participant

in the conversation, so she changed her speech style accordingly by adjusting the language to
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match the language used in the previous utteranc&2and the interviewer. According to
Gallois, Ogay, and Giles (2005)hes used accommodation as a strategy to signal her
involvement, in order not to seem distant from the other participants. Conversational analysis
was vital in analysing the functionstied codeswitching in this excerpt. Analysing each
codeswitch separately would not have enabled the analyst to identify the changing language
behaviour and therefore may fail to recognise it as a case of accommodation. Sequentiality
guided the analyst tthe change that happened and how it affected the relationship between
the speakers. In other words, what preceded the change in language and what followed it
contributed to the interpretation of such change and clarified the type of relationship between
the participants and degree of engagement in the topic being dis¢uss®di & Milroy

1995, Li Wei 1998, Aue2007)

In the following excerpt, which was taken from the same conversation as in the
previous one, the interviewer asked S2 about her hobbtethisutime addressing her in

English.

(Ex. 6.3)

(1) I: OK what about you what are your hobbies?
(2) S2: 1like to watch TV a lot and read

(3) I: what do you like to watch?

(4) S2: horror movies

(5) I: wowk U nmovid 'Paranormal Activityy a pdi |
(6) SL: paranormal?

(7) S2: no
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(8) I: Y& y gohu t@pb-0 n

(9)s2 mUdr i-i0dgg igfay a

(10) I: yaii t-Gbb-0 n  @wjllia 1HdpobilP

(11) S2:g a 6140

(12)1:a g 8 OUn h Oxarridighostdvi yean Un wa
(13) S2:mpd i Grudgew pdi

Translation (E.6.3)

(2) I: OK what about you (to S2) what are your hobbies?

(2) S2: 1like to watch TV a lot and read

(3) I: what do you like to watch?

(4) S2: horror movies

(5) I: wowthere was anovie 'Paranormal Activitysomething like that

(6) S1: paranormal?

(7)S2:no
@8l 6then what do you I|ike?
(9) S2 I dondt know | watch anything | see

(20) I: 1 mean do you like ghosts or murders

(11) S2:ghost, something like that

(12) I: ghosts because they are the scary giestsand spirits
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(13) S2:like '‘Grudge'and like that.

In this excerpt, the interviewer asked the students about their hobbies and S2
answered that she loves watching television and reading. | then asked her to specify the genre
of movies she enjoys watching and she replied that she likes haywaeesnl then mentioned
that there was a popular horror movie showing in the cinema and tried to pronounce its name
and then S1 corrected it. S2 then stated that she does not like this movie and | asked her to
clarify the type of horror movies she likesl 8hen replied that she watches anything, which
indicated to the researcher that S1 is not interested in answering this question. Afterwards, |
tried to simplify the question by asking whether she likes horror movies with ghost stories or
murder cases, arfll answered that she likes the ones with a ghost story. | then commented
that horror movies with ghost stories are the scariest, and then S1 finally provides an answer

that she | ikes O06The Grudged and finds it sca

Here, the researcher switched to Erglis change addressee and the new speaker S2
switched as well to English, accommodating the language of the question. In (8), the
researcher switched back to Kuwaiti Arabic when she noticed that S2 is not cooperating or
uninterested in the topic being dissed. S2 again accommodated this new language choice;
and then, they both continued in Kuwaiti Arabic. S2 changed her verbal behaviour to adjust
to the participants language choices in this conversation. In other words, whenever the
researcher changed hkemguage choice, S2 would change it as well accommodating the
language choice of the researcher. The adaptation of the speech style led to convergence with
the social group of the speaker. This type of accommodation is accommodating the speaker
who posedthe question. It is an alternational cesleitch that took place after the
alternational codswitch uttered by the interviewer. It is worth noting that this eode
switching behaviour was not stable throughout the conversation as there were few instances

where the student did not adapt to the language of the interviewer for other conversational
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functions. What preceded the language change and what followed it indicated the
participanés orientation towards the research&ccording to Giles and Smith (197%Beebe
and Giles (1984), and Giles, Coupland and Coupland (198&juhage accommodation

manifested the relationship between the participants and attitudes towards each other.

In the following excerpt, two bilingual students were asked about how they spent

Ramadan. Two different types of accommodation were manifested, as shown below:
(Ex. 64)

(1) I: What did you do in Ramadan? Where did you go?

(2) S2: home

3)S1:isT g nGaghhipa |

(4)s2z20n@tta ma gahhazt

(5) I: did you watch TV in Ramadan?

(6) S2: yeah

(7) I: What did you watch?

(8) S2: I didn't watch anything but | watched with my parents

(9)SlLyaki mil Ynuk Ombha bs o hirfOmailkdKin naa knt i |

Translation (Ex.61)

(2) I: What did you do in Ramadan? Where did you go?

(2) S2 home

(3) S1:malls, preparing for Eid and like that
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4)Ss21 didndédt even prepare (for Eid)

(5) I: did you watch TV in Ramadan?

(6) S2: yeah

(7) I: What did you watch?

(8) S2: 1 didn't watch anything but | watched with my parents

(9) S1:1 mean not watc episode by episode but we used to watch like in our spare time

In this extract, the researcher asked the students about what they did and where they
went in Ramadan. S2 mentioned that she did not go anywhere while S1 mentioned that she
went shopping terepare for Eid holiday. S2 commented that she did not even prepare for
Eid. | then changed the question and asked if they watched Ramadan television dramas. S2
answered with a yes but did not specify which ones, so | asked her to specify what she
watched She stated that she did not watch anything in particular but watched with her

parents. S1 then explained that they only watched television in their spare time.

In this example, the interviewer chose English as the language of the question, in (2)
S2 acconmodated the language of the interviewer and chose English as well; however, in (3)
S1 switched to Kuwaiti Arabic, thereby not accommodating any of the previous utterances.
Then S2 in (4) accommodated again the language choice of the previous spedkettibug t
it happens to be S1, not the interviewer. The interviewer posed another question in English to
change the topic. In (6), S2 switched back to English accommodating the language of the
previous utterance t o ans wterestinglanguagerbehaviowri e we r
is different from the instances of accommodation in the previous examples because S2
accommodated the language choice of the previous utterance regardless of whether it was

uttered by the interviewer or by her peers. She wasgrto cope with the speech styles of
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the interviewer and those of the other participants, showing convergence with both. On the
other hand, S1 neither accommodated the language choice of the interviewer nor that of her
peers. Kuwaiti Arabic was her prefed language choice in this excerpt, thereby diverging
from both the researcher and S2. Through this language behaviour, S1 is stating that she does
not share membership in the group as with the other participants and is thus distancing herself
from them. According to accommodation theory, S1's language behaviour indicated her

attitude towards the other participants, which is diverging from their group.

In all of the previous examples, accommodation was in the form of alternational code
switching as the wgitch consisted of a whole utterance. In the following example, the
speakers are only accommodating by repeating a single insertion used by the previous
speaker and not completely switching to the language of the previous utterance. The
interviewer is askig the students about their opinion on how Kuwaiti women dress

themselves.
(Ex.6.5)

(1) I: tawwa tkallamna Yn il-fashionw h (Stllax. a | | -0 a &-sabH Kgr Okpm b

libsil-b a n fikt w U t i$ iytdd much is it?

(2) yaRiyXJd npklwUt i yy a Hmometinhes ibbedomes too muesh mar r Ot

yaimayK fin inhai kit i flkethisUnat | Ubs a

(3)1:zUn -Geal n i n n a-aldps gsimplelyari y-albpsT n pdnh-a § O arivitta

we need to have our own identity this is Kuwaeipdpl m Uai thely ¢an spot her.

(4) S2:u h wa mu@wilthg they spother, it wasyaX i g-faghibny k Isimple it's

betteraCbssa
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(5) S1:mUdr i UnGaam ggirkpiengali il-a g Un i bitgagyd-@y b  mal Ubi

muyyanafashionw mulyyanyaki i k& o kkOa Ga U
(6) I: w ham naf$dg a imakeup what dgou thinkyaxi il-x a | nakgip.
(7) S2: too much

(8) S1:@J too much

(9) S2: it's oveya¥i y-G5 -1 n w U ybludaGisryabisimple

(10) I: baspth a g w a DEnhura inmgdldga  ¢polhafor examplema d a | &nmatl Uy
pha Xadp-na il-mall mpd i rl W hangingout Uz ik gra xpf ®j08t ma Gunh mal vy

mallsy-pgpr T rpilpyK nWhat do you think U zsiillmr ©il-malln-i k gax wi | | a?

(11) S2:0 -irk g ax biaksg damiu g an@) waryy (@) mall yaXki n-albis yaki

madal an. .
(12)S1:yimkin bil-Y§ d -i &k gra x b Ksd i ayyyyaUkemp# d i

Translation (Ex.6%)

A):Wedbve just spoken ab oSultletus talk aboubthe same topid h o s e

What do you think about how Kuwaiti women dpelssit too much is it?

(2) S2:yeah you know the Kuwaiti woman from the way she dré$sésd s tsometemest h a t
it becomestoomucand someti mes they woul dnét know st

like this.

B L OK donodt you wever w 0 ngingle | nvedn ytheytdressyliked o n 6 t
foreignersor or we need to have our own identity this is Kuwasi you saidhey can spot

her.
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(4) S2:1t is not that pretty thathey spot her it was mean the look ofashionhas to be

simplel feelit's better

(5) S1:1 d o ow Itsay kt s bettesimple | mean the foreigners do not constrain their

wardrobe with certain items (or) a certaiashioneach one as she likes

(6) I: And the same for thmakeup what do you thirkmean the Gulinakeup.

(7) S2: too much

(8) S1:too muchtoo much

(9) S2:itsovet mean t hey wear a | otsimpleef i t) itds ni

(10) I: but we are different from them, we are a littte examplefor example going to a
mall, to us(going to)the mall is like going to ahanging out (@ce)we have to dress up
among our friends (because) they go toriedl to shop (and) hang outWhat do you think

we have tatill go to themall and dress up &

(11) S2:Yes we dress up but not as if we are goingpardywe 6 r e g mallhigeant o a

we wear like..

(12) SI:maybe on Eid we dress wup but not on r e;

(clothes)

In this example, the researcher asked the students about their opinion on how Kuwaiti
women dress themselves and whether their style is exagge&feceplied that Kuwaiti
women can be recognised by their style and that it sometimes becomes too much. | then
asked the students whether it is better to dress simpler or that being recognised as a Kuwaiti
woman from her style is better, but S2 disagteas being recognised from the exaggerated
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style is good and agrees with being simpler. After that, no one takes the floor, leading to
silence and then S1 sealélected and explained that simpler is better, just like in the West
where women dress accorditg what makes them comfortable, not according to fashion.
After that, | asked the students about the makeup which may also seem exaggerated among
Kuwaiti women. S2 stated that it is exaggerated and that a simpler makeup is more beautiful.

| then explainedhat in Kuwait, the case is a little bit different because the places of hanging
out are different from those in the West, and that unlike Western women, Kuwaiti women
dress up when they go to the mall because in Kuwait it is the place for hanging agte &2

with | that women dress up when going to the mall but they should not dress up as if they are
going to a party, and S1 mentioned that dressing up for going to the malls is only excusable

during the Eid holiday.

In the preceding excerpt, the speeatyles of the participants were quite similar to
each other 6s. For i nstalhad BEuwaitt Anabic ashe dothieamtt s 6 s p
language with the insertion of English lexical items as well as English phrases. In (1), the
interviewerinsee d t he English phrase 6too muché whic
(7) and (8). Since | inserted it in (1), S2 accommodated the same expression in (2) and again
in (7), then S1 borrowed the same expression to reinforce it with the additinpoéceding

it meaning also 6too much©éo. Too much' i s
teenagers and young adults to mean 'exaggerated'. It is often used in the context of fashion

and beauty to refer to how people dress and how they wear makeup.

Anot her insertion that has been accommode
interviewer in (10) and once by S2 in (11).
domi nant, she i nsnarntaekimard m@raddlql iwhsbusbdbgtheef a l
Kuwaiti community.mu g a lhias t he Arabic equi valagamt iasf ad

morphologically integrated coemwitch into Kuwaiti Arabic. This language choice proved
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that accommodation is not restricted to adapting to the laegofaiipe participant(s) but also

to the content of the insertions. The conversational analytic approach enabled the analyst to
identify the reasons behind the students' insertions ofswdehes through sequentialigli

Wei & Milroy 1995, Li Wei 1998, Aier 2007). The codswitch was an adaptation of the

lexical item used by the previous speaker in the previous utterance.

The next example is the counterpart of the previous one as the interviewer used one
terminology for an entity, while S1 used anotherdf®r to the same entity, and S2 chose yet
a different one. The topic being discussed was the policy at Kuwait University, penalizing

students who are not dressed appropriately.

(Ex 6.6)

(D I:pn z UGssit n i nligdnfh @ DKd glabel i dal-mu g a i a?

(2) S2:0

() l:innanpd ps-sh Dkd i y@pial ny “Bwlyay k pnmu  [DEbbripsu mu | UObi s
(4) S2:bil-m@ | Ot

(5) S1:la“ ana &s |a"

(6) S2:b-il-m@1 Ut*nnal & i-l m-OBIrni-kwddt f ak Heltane fodafew

days| i

(7)S1bas Himitm f 0

(8)S22w uhma &Ur

(9) S1:fi limits yaXK.i yai t-albis| i | | e "ff @g f @g [ | a
(20) I: [micro skirt]
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(11) Si:killish la*.  U-pnenista li inna fiurriyya bil-mallsi‘nna Una @&uigbas r U

il-mallr @@ as awWaits@isgmordfreenna Un ad iadUb iUsn amab i

Translation (Ex.6)

(1) I: so do you feel that this policy should also be applied in malls?

(2) S2:yes

@B)lLJust | i ke in Saudi Arabia theydd be a com

andwlb 6 s not

(4) S2:in the malls?

(5) S1:no | feel no

6)S2:in the mall .. no because there arle peopl

came for a few daylke that

(7) S1:but there has to bemits

8)S2and theyodore different

(9) Sl:there shald belimits | mean. Like she wears (something) very short [no]

(20) I: [micro skirt]

(11) Si:totally nd. to me there should be freedonthemallsb ecause | 6m not on

themalll 6 m goi ng t o dteits(morefree that | weanwhatgver | vganot.

The interviewer asked the students about their opinion regarding a lawgkatises
how people dress in malls just like the policy applied at Kuwait University which penalises
anyone who is not dressed appropriately. S2 asked for clarification whether | meant in the

malls or at the university. S1 answered that she disagree# waitthi S2 also disagreed with it
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and clarified her answer by stating that there are visitors to the country who do not know
what is appropriate and what is not, and thus should not be penalised. S1 added that she
disagrees with monitoring what people wéart people should know there are limits. S2
stated that visitors should be treated differently but S1 repeated that people should know their
limits, like not wearing very short outfits. | then gave an example of micro skirts and S1
mentioned that she is aigst monitoring how people dress in malls because unlike at the

university, she is going to the mall to do chores so she needs to dress comfortably.

Contrasting with the earlier excerpt, each participant chooses a different terminology
for the .wo(l)dthe intermiéwleréchooses the Arabic equivatent ¢ a Whn&2
chooseB& 6imal (4) and (6), while S1 uses the E
the Kuwaiti Arabic definite articlg¢l-. This variety of choices is attributed to preferifsee
chapter 3). In this particular conversation, | preferred the Kuwaiti Arabic term and
dispreferred inserting or switching to English since Kuwaiti Arabic is the dominant language
of the conversation. S2 preferred the use of the morphologically am¢elgwversion of the
lexical item because, from observationspy § a MKhtis the least common choice among
teenager s. On the other hand, S1 preferred
integrates it by adding the definite artidge. Here, each speaker has her own preferred

terminology.
6.5.2 Repair foraccommodation purposes in our corpus

As mentioned earlier, repair can be defined as correcting mistakes committed by the
speaker him/herself or by the other participants. In a monolingual conversation, repair is
accomplished by the use of verbal or nambal activities. On the other hand, in a bilingual
setting the speaker has two choices when it comes to verbal activities, i.e s/he either corrects

the mistake in the language in which it was uttered or-sediehesto another language, thus
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signalling theprocess of repair. Coe®witching as a repair strategy comes in two types:
language repair and content repair. In the former, the speaker iswiddeing and thus
changing his/her current language of speech in order to accommodate the language of the
previous speech. The latter is manifested when the-satteh contextualises a correction to

the content of the previous utterance by the same speaker or another.

In a bilingual setting, when a speaker quotes, s/he either quotes in the original
language ofhe quotation or translates it to the dominant language of conversation. However,
translating a quote to the language of conversation is no simple task since translations are not
always accurate enough, especially when it comes to cultural and religiousdlogies that
are difficult to translate (see chapte). Thus, translations might not convey the desired

meaning.

In the following excerpt, codswitching was used as a strategy to repair the language
of quotation. The topic being discussed conceitheddisadvantages of the family tradition

that Kuwaitis do not leave the family house until they get married.
(Ex. 67)

(1) I:x a'y0 Oy->& g O yitkaffalbn a f s a palblatmla g
(2) St 0 0 -savdifha uhwa vy

(3) I: pnt-awXadp-kum>@X d i ?

(4)S1:1 a mWHatraGm w uhma ydizzl F barra

(5)1: OKt al i f ‘Hatradin i

6)s1:1 0O 1 U

(M 1:BBMw halixar Ubo
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(8) S1 (laughy U U &Gyan. uhwda wiimgdnddyi sma.. i gUza
ki nn#o Mgl yamma GdWPamha avdr oGk b b g U tridmal imU

f odlcahoimUf o Hax afifdldloFh n & i Una y Uy Uhnnigokgl@yr ha s mr § k a
fa X0y Whatgliked about Kuwait as well is that driving at the age of 18 and when

they are 18 they don'edve the house they still stay with their families and communiies

g Tllgo back where | come from | don't even know where my family is so it's a good thing
innathey stay home

9 1:z0n -@8 nt i nnaalitbdgrhab Gyo  WiEIGdio @k ami ashbnDihnaps-

s a y ylbum wil-mad D -Bumwith OkK-Bum +f05fryn gagga |10 yi gt aa

Translation (Ex.&)

Q)L That 6s it he |l ives alone (and) takes <car

family.

(2) St yeah whatthéydda hat 0s

(3) I: Toyou, is it OK?

4S1No i f they kick me out there wondét be fan

B)LOK(contacting them by) telephone, thatodos a

(6) S1:nono

(7) I: BBM and those things

(8) S1 (laughnoitwoud n 6t wor k. When | went to Ameri ca
me and my father were sitting and next to us was an American. He said | loved Kuwait
because there is radcohol,no junk, | only came here to here to serve my country America, |
came 6r the army.What | liked about Kuwait as well is that driving at the age of 18 and
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when they are 18 they don't leave the house they still stay with their families and
communitiesHe sayd go back where | come from | don't even know where my family is so

it's a good thinghatthey stay home.

9ILOK but dondét you feel that is making the

the car, they give pocket money, (and) provi

In this extract, the resezher asked the students if living alone and being independent
from parents would be a better option after finishing high school. S1 disagreed with it and
justified it by saying that Islam focuses on family bonds and thus the parents should not kick
their children out. | then mentioned that they can still connect with their parents by calling
them on the phone but not necessarily living with them. S1 still rejected the idea and | told
her then that now they can even connect with their families using nobisite like BBM. But
S1 still rejected the idea, and then started narrating an incident that happened to her when she
travelled to USA with her father for a holiday. She mentioned that on the plane, an American
soldier was sitting next to them who told théhat he loved Kuwait because there is no
alcohol, people drive at the age of eighteen, and that family ties are really strong which is
opposite to where he comes from because he does not even know where his family members

are.

In this excerpt, Kuwaiti Arbic was the dominant language of both the researcher and
students until segment (8) where the student switched to English in the middle of her turn.
First, she started the turn in Kuwaiti Arabic by giving her opinion about the topic being
discussed. Thershe narrated in Kuwaiti Arabic an incident that took place during a flight
which was a conversation between her, her father and an American soldier. Since the
American soldier does not speak Arabic, the original language of conversation between the

studentand the soldier was English. When quoting the American soldier in (8), S1 translated
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his utterances to Kuwaiti Arabic, but later switched to English for the original language of the
guotation. This can be due to the fact that all participants are flnefmnglish; therefore,

there is no need to translate as translation requires effort which may lead to neglecting certain
information. In addition, quoting an utterance in the original language of speech adds
authenticity. Quoting in the language of the oray utterance provides the speaker with the
advantage of quoting not only the words but also their pitch and intonation which contribute
to the meaning. By codewitching from Kuwaiti Arabic to English, S1 repaired the language

of the quotation. She cootd the language of the quotation to accommodate the original

language for the sake of clarity and authenticity.
6.5.3 Repair for other purposes

As mentioned earlier, coemvitching for repair is not limited to correcting the choice
of the language in oedt to accommodate the language choice of the participants. It can also
function as repairing the content of the utterance. If a participant mistakenly utters a word or
a phrase, then s/he might ceslgitch to indicate correction of that mistake. Mistakes/rhe
attributed to slips of the tongue, time pressure, incompetence or momentary lack of memory.
In other cases, it is attributed to avoiding ambiguity akénfollowing example. In (Ex..8),
the interviewer is asking the students about their opintgranding the decreasing interest
among the youth in wearing traditional clothes. The dominant language in this excerpt is
Kuwaiti Arabic with few English insertions

who codeswitched continuously.
(Ex. 6.8)

WD 1:zU0n -@G0 nt ipmms® a | mGaw gibtammd n -il-Kuwaiti traditionsmin

N

n atil-ibsyaiaywdl a | UbXa d&wddil iahd K Uha amma madal

lamma tg Fifn-il-p Ub U nd kinbbosy-g 1-11 n  ghal képld w mrattabGatta t-albis
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kimonot-r Opss 1 g ayXmupOBaa FIkgvUd |-§ minteadittomalin-g I | mu

Glu

(2) S2:.mUd r X i y &GdlItheimopinions are differemnU  a d mot evbrgoee says

inna |G it'srowr traditional clothegaXi we haveto | U z ipgthniX éum

(3) I: yakii Gattapl-d i g d®ga wU yiidph-urg albisl) designersv - g ai GazzUl i a
min di gdUOga

(4) S1:la Ga r Uppdi ylayX n -traditionolli b-il-g a z &¥rabiyya makK 1 f pi-rnanyay Ul

v-al bi s dpdigvdlinhgratalbis Y b Uy a

(5) S2:ya¥ i | trEditional [way X§ Wy-g 1 ftHe difference]

6) S1:[Gar Uy ra] mu nafs aid m mr ghle &mericans in USAn OXadph-um

traditionmuwiyyan yalbis-I n

Translation (Ex.68)

(1)):OK dondt yowpedpledolnot tarealiout tKeiwaiti traditionsregarding

the clothes. I mean any girl who dresses in
at her. For example when you see in Japan (c
andi dy. Shedl | even wear it to go shopping ol

we see somethirtgaditionalwe say it is not nice?

(2) s2:..1 donodt k now, thdir opmo@srare diffeeenity addroen 6t nknow b
everyone saythat like ths is not nicelt's our traditional clothesmeanwe have tove have

to be convinced with them.

(3) I I mean even the Dishdasha. To a lot of guys weadagignersand something

expensive looks better than Dishdasha
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(4)S1I:No t hat 6 s a auttradii@. ThosednltHe Arabias Reninsula are known

for the man wearing Dishdasha and the woman wearing Abaya.

(5) S2: mean is it a must (to dress intaaditional [wayin order to see thdifference]

B6)S1: it 6s a shame weAmercahe Ametichns in USAID not hakea n o

certaintradition (al clothes)o wear.

In this extract, the interviewer asked the students about their opinion regarding
Kuwaiti youths who do not wear traditional clothes as much as they used to. S2 mentioned
that it depends on how they see traditional clothes; some of them still like them while others
do not, but in the end they must recognise their importance. | then mentioned that nowadays
young males consider luxury designer outfits more fashionable tlatraditional dress,
Dishadasha. S1 argued that if young people continue ignoring traditional clothes like the
Dishdasha for men and Abaya for women, then this traditional dress common to all Gulf
countries will soon be forgotten. S2 agreed with her aagdtthat we are identifiable from
the rest of the residents by this traditional dress. Afterwards, S1 gave an example of
Americans as a people who forgot their traditions, stating that she does not wish to end up

like them.

In the previous example, thenlguage choice of S1 was very interesting. She chose
Kuwaiti Arabic as the language of speech to accommodate the language choice of the
intervi ewer . She onl vy inserted the word ot
interviewer as she tried to accommtedthe word choice of the interviewer. However, in (6),
she inserted the phrase O6the Americans in |
clarify what was meant bg mr Q¢s& sbhe codeswitched to English in order to correct the
previous utterance. I n other words, by sayi

and residents. After realising that O0Ameri ca
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geneal, she specified it by switching to English to signal repair. She ref@sring to
Americans in USAwho, in her viewpoint, do not wear traditional clothes anymore. This
repair I ndicated the speakerodés col |l sbnor ati o
order for her desired message to be conveyed correctly and without any ambiguity.
Therefore, codswitching in this example contextualised repair for disambiguation and

specification purposes.
6.5.4 Reiteration as a repair strategy

Self-repair can bananifested in the form of reiterating the same word or utterance
produced by the same speaker in a different language to accommodate the language of the
previous utterance or to clarify any ambiguity which the current language might have caused.
In the fdlowing example, S1 was explaining how different she is from her mother who

happens to be a fashion designer:

(Ex. 69)

(1)1:OKt-g Il 6 n i n faghion designdr?
(2) S1: yeah

@) I:f a adbpamthdl mpdiw |

(4) S1: actually no

4)I:wo

(5) S1:)6 k s ' hlanead hcan dravarsim nafsha I'm a good drawer. | don't mean to brag

but I'm a good drawer

Translation (Ex.®)

236



(1) I: OK you say your mother isfashion designer?

(2) S1: yeah

(3) I: So for sure you like clothes and so?

(4) S1: actually no

(4) I: Oops

(5)S1:l 6 m t h el neanp cas drawdeaw like her I'm a good drawer. | don't mean to

brag but I'm a gab drawer.

In this excerpt, the researcher asked S1 if she likes fashion since her mother is a
fashion designer, but she replied with a surprising answer that unlike her mother she does not
like fashion, but she draws well. In this example, both the ire®t and S1 were varying
their conversational style from the use of Kuwaiti Arabic and English utterances to code
switching between the two. In (5), when S1 mentioned that she can draw, she then repeats the
word oO6dr awd b u tarsimiollowed by nafshai TheAstudeht ihare is correcting
the misunderstanding that might have occurred among the other participants as she states that
it is not just any type of drawing, but it is like the one her mother does. Since her mother is a
fashion designer, Si§ referring to drawing fashion sketches and not drawing in general. By
codeswitching to Kuwaiti Arabic, she is specifying that drawing here belongs to a certain
genre within the general category of drawing. Cedéching contextualised repair i.e
repeaing the word in a different language signalled an additional verbal activity,

disambiguation in this example, which guides the participants to the intended meaning.

The next example is a similar case of repair as the previous one. The researcher asked
the students about what they like to shop for. The language of conversation in this excerpt is

Kuwaiti Arabic with few English insertions like 'makeup’, 'eyeliner', ‘computer’, 'technology'

237



and 'accessories', which are all common nouns of common loans antbngdwlinguals
and bilinguals. Those English terminologies are more common among bilingual teenagers
than their Kuwaiti Arabic equivalentmai ky U¢g, k upmBy  tba s ia s wABfkrdt .

oeyelinerd and 6éprofessional 6, they kept the
(6.10)

(D1 ¢pnutGobi n-i r4 N ma dal?a&Ekectrone® Twn | aa h o ¥ab? -tegiiy U

Gbb-l n ?

(2) S1: Makepa k dar gai

(3) I: makeup! Cool

(4) ng2: U

G)l: wtXrf-o nGiion wi?2l 1 a | a

(6) S1:0

(7)S2:0 mU gshels h firdfessional

(8) I: owow

(9) S2:w-il-eyelineril-kpGi pss U" @il-XX h a ma gkal hl aU h

(10)I:mUgal | Uh

(11) S2: (laughla U rlalothesbala bas itaccessoriemi  w U Y& 1d techndiogyil -

computers) b -23Pw Wil, Wii yimkin PSP a -Yrit)
(12) S1:muCag-na Gag illi a'ldar minna

Translation (Ex.6.0)
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(1) I: what do you like to buy for example, clothédectonics? or sport, sportswear? What

do you like?

(2) S1: makeupnostly

(3) I: makeup! Cool

(4) s2il..

(5) I: and do you know how to put it?

(6) S1:yes

(7) S2:yes mashallakhe's a professional

(8) I: yeswow

(9) S2:and theeyelinerthe liquid eyelineunder the eye mashallah

(20) I: mashallah

(11) S2: (laughto me clothes yes batcessorienot much. When it comes technology

computerg/es butPSPandWii, Wii maybe PSPno | don't know (how to play).

(12) S1:it's not for us, for younger ones.

In this extract, the interviewer asked the students about the products they enjoy
buying when they go shopping. S1 answered that she loves to buy makeup more than
anything else. S2 then took the floor but did not answer the question because she was still
thinking of the answer which led to | taking over the floor and asking S1 about how well she
can apply makeup. S1 replied with a yes, and then S2 commented that S1 is a professional
who can apply the eyeliner perfectly. S2 then took the floor to answeud#stian, and she

explained that she loves fashion accessories and video games.
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The instance of reiteration took place in (9), where S2 is explaining how professional

S1 can be in putting on makeup. She henserte
6l iquid eyelinerd and the O6eye pencil 6. Ho we
refers to the 6éliquid eyelinero. Il n order
6eyelinerd so as not t o be con bfuts Emlishwi t h t

equivalents. Since all participants are fluent in Kuwaiti Arabic and English, the
conversational style of the participants varied from using English as the dominant language,
Kuwaiti Arabic as the dominant language, to cedgtching betweethe two. Thus, when S2
inserted od6eyelinerd, she felt it necessary
codeswitch but as the loanword since they are both pronounced in the same way. Hence, she
transl at e diplbfellpwed bys 86D goi do6 f or -switching hefei cat i c
contextualised clarification and specification, which thus enhanced the intended meaning and
prevented any incorrect interpretations. Gadatching in this example was a strategy to

repair a mistake in the content of the utterance. Repair manifests the speaker's attitude

towards the other participants i.e. cooperation and closeness.

In the following example, the researcher discussed the dress code policy at Kuwait
University. The langage behaviour of S2 was determined by her attempt to accommodate
the language choices of the other participants. For instance, the interviewer asked a question
in Kuwai ti Ar abi c, with only one English 1in
reply. Pauses, incorrect usage of Kuwaiti Arabic lexical items, and switching to English all
indicate that she is less proficient in conversing in Kuwaiti Arabic than in English, and yet

she chooses Kuwaiti Arabic as her language of choice.

In the following exerpt, the interviewer asked the students about stores and shopping
malls in Kuwait, and whether they are becoming too many. The language of conversation in

this excerpt is Kuwaiti Arabic.
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(Ex.6.11)

(1) I: g I-k@m mai I-shoppingw  h U nt i -maal Ut -IpkwlOt bk Of ya wi

bak d | UfaOmallsny Oda Wwn O Wigly O

(2) S1:mi n at iBmatal-l Gihdpna maal-l Ut b a@at itmhats [pwelshould build

more]

(3) S2:[la" il-maCal-l Ut mUaba]yakl fai @a s Apk wiljt GarsdGH §1 g «0r
ia bigya¥i lammatr @9 n-i im0 r Witnafyafh Aldo rpGna i mUr Bidomaow g 1 d
bil-i mUr Utpk wUtb ¢ i $atex axtpiitkoesmi = mi nn bk wBdal-d@t |

hUfhabg Bli | hUrhaivatt awwadd wwlOUg 0 na Y mb4gdah n a
4o 1 0Ug-?

(5) S2:hn UlsalepaXin Uz i Ipmthhnnwz hUfRa t awwspdkUzkldag w da

overcnna wUyid @ag tigUri mli gwayyah.

Translation (E.6.11)

(1) I: How are you withshoppingand those (things)? Do you feel that the stores in Kuwait

are enough? Or we should open marallsbecause there are stores missing?

(2) S1:when it comes to stores we have stores but when it connesllgfyeahwe should

build more]

(3) S2:[no there are no stores] no just a moment, | mean there is a huge commercial fraud in
Kuwait, truly huge. | mean when you go to the UAE, | meanAlile, we went to the UAE
(and) Aldo has branches in UAE and Kuwait. | found tillaey havesalethere so | bought
shoedrom there. When | got back to Kuwait | asked how much it is and he (salesperson) told

me it has jusarrivaljust arrived and you find it doubl¢he price) what a fraud
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(4) I: yeah why?

(5) S2:there it is onthat means it is not new arrival and here new arrival and (is) double the

price. It isover (too much)lt is a huge fraud not a small one.

Here, the researcher asked the students about the shopping malls in Kuwait and
whether more are still needed or nofl. &plied that many shopping brands are already
available in Kuwait but there are not enough malls. S2 disagreed and mentioned that even for
the brands there are not enough, then she talked about commercial fraud in Kuwait and gave

the example of her expgence in UAE and compared it to the one in Kuwait, wherein the

goods in UAE were on sale while in Kuwait th
I n this example, few English insertions t
6shoeso. FHang @l ob thesee inserdgohs are common among Kuwaiti youths,

especially girls, both monolinguals and bilinguals. They use them more often than their

fell ow compatriots. However, the English ins
toamomentay | ack of memory, S 2w (H. Miser shé ewmectedatr r i v a
and uttered the Kuwaiti equivalenta ww 4. tawidaé ar ri val 6 i s gr ammat

sincetawwa must be followed by an adjective, therefore it needed repair. She merged the
English expression 0 nidwwa e vilichadordveysathet shmet he  k

meaning but is not grammatically correct.

Il n (3), the English insertion of arriva
gaps due tohe lack of memory (see chapter because it failed grammatically; in atioh
to being an uncommon insertion among bilinguals. Thus, S2 repaired it by repeating it in
Kuwaiti Arabic. Switching back to Kuwaiti Arabic not only corrected the previous
ungrammatical expression, but also accommodated the dominant language of the

cornversation. Although the student is fluent in both English and Kuwaiti Arabic, she chose to

242



repair with the Kuwaiti Arabi¢ a wwadl im@t ead of the English 6n
accommodation by choosing the dominant language for reiteration contributed to the
cohesion and coherence of the whole turn. Accordin@ies and Smith (1979), Beebe and

Giles (1984), and GilesCoupland and Coupland (1993 cooperated with the rest of the

participants in order to convey the intended message.
(Ex.6.12)

DIEfi gael a iGifaw il-dressncodfo-d-§ X ma d abliannt -igaddtd- t

al bi s t érapkdb.rpabayfy@hn -igupH y-algpsi n g Or Gt wal a

(2) |pdRaCBamball U ry-1 n-alypsT rshortw Ga f ar  Gplu badkhU@atta Gag Ib-

‘W ay y CnU.rbey think of thingsn Ckrif (laugh)
(3) Si:al¥an Ifnnapdh a  y 0 n adrib muGhibisn
(4) S2 muto show off

G):yaimadal an Gpanmblh ntbrakil y-atbisXK la  k Ufalbisglr I, i iy | i m
yval bi s. Ka-l hpdiinnaa@ t v DKtpIwmOt f o h -UsxdHo bt i il y

barr a?X@nGyy dildmwilla 1d?

(6)S2:la"mUBK r f  bKansd i | G8&inCta imtai you're there for studying not for how you
wear, how you look, fashion i “. tlalaps0 n  ay ¢HeNotyaWi axya lighhsito be.. it

suits the place(ag il-mu k V&

Translation (Ex.612)

WDETherebs somet hi ng t h a tresacodelipolicy@ thaupicersityh ey h &
that for example a girl cannot wear a skirt above the knees (and) the guys eaanahorts

or tanktops
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(2) S2:yeah it is better like this. Coming (to thaiwersity) wearing shorts and tanktops is

not nice. Then even for the guys (themselves).ttiey think of thingsé d o n dlaughk n o w

3SlLitbdbs better because we went there to stud

(4) S2:notto show off

(5) I: I mean for example ren you go to universities abroad, everyone wears whatever s/he
want s. Some wear short (clothes) othbekkes don
that because even Kuwait IWarsity has foreign students ankdave been awarded

schol ar s hheprestictiAgrtrem ér?  t

6)S22no | dondét know but | iykuge there fosstudyiog notéor i s b ¢
how you wear, how you look, fashidike that noyouwarany t hi ng .d\ottlket hat 6 s

anythingit has to be.. it suits the placéor the place | mean

In this extract, the interviewer discussed college dress code with the students and both
S2 and S1 agreed with the dress code policy as it prevents students from wearing shorts, short
skirts and sleeveless tops. Both studentsfiedtiheir agreement with the argument that the
reason behind going to college is to study, not to show off. | then explained her disagreement
with the policy, pointing out that most universities around the world do not monitor what
students are wearingpecially as there will be foreign students from other countries who are
not familiar with Kuwai 6 s cust o ms . ag&e witk thenpblicynandesthted again
that college is a place for studying, not for dressing up, and that what a student wedwes must

suitable for the place where she finds herself.

As mentioned earlier, prior to each interview, the researcher informed the students of
their free language choice; however, it is noticeable in the example above that S2 chose to

accommodate the languageoices of the other participants even if she is less competent in
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that language. She is trying to converse with the speakers and show her involvement in order

to be recognised as a member of the gr@sgll6is, Ogay, and Giles 2009 (2), she used

bad Uthree times in order to hold the floor so that other participants do not take the floor as

her turn has not yet been completed. This repetition is followed by a pause used as a strategy
to recall the appropri at e ulyirtcennvasmgie Kuwakinot her
Arabic is her literal translation of English words into Kuwaiti Arabic which leads to the
incorrect usage of Kuwai t i Arabic | exical [
knowdé can b U daria b, Tre tifledenca Isetween them is that the latter is

a transitive verb that requires an object. Therefore, S2 should benusirdiand notm Ukrf

in her utterances, as she is using it as a discourse marker to signal the end of her turn.
Supporting this hypo#sis is the fact that she uses it incorrectly again in (6). This led to the

conclusion that it was not a slip of the tongue.

In (4), S2 started with Kuwaiti Arabic negatiomu, then continued the utterance by
codeswitching to English. It exposed her inktyi to accurately translate the expression
6show offd into Kuwait. Ar abi c. Il n (6), she
conversation but failed as she switched to
signal the codawitching tramsitional point. Then she switched back to Kuwaiti Arabic and
again to English to repair the previous utte
it again in Kuwaiti ArabicGag il-mu k.Urhis behaviour indicated that although S2 was
finding difficulty expressing her thoughts in Kuwaiti Arabic, adapting to the language
choices of the other participants seemed a priority in order to be recognised as belonging to
the ingroup. Codeswitching when necessary was a strategy used by S2 only whdelsh
that she will not convey the meaning accurately or face a temporary lack of memory. This

language behaviour enabled the student to be less distant from the other participants as
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accommodation leads to convergence and strengthening of the relgtidretivieen the

participants.

6.6 Conclusion

In conclusion, codswitching can be used as a strategy contextualising
accommodation and repair. Conversationalists adjust their language choices and/or speech
behaviour to match the other participants in ordebe considered members of the same
group and to strengthen their relationship within the gimupdhering to their conversational
expectations, rights and obligatioria our corpus, speakers manifested accommodation in
two different ways: either by ceeswitching to accommodate the language of the previous
utterance or codswitching to accommodate a single word used by the previous speaker in
order to adhere to the rights and obligations of the interlocutors. Accommodation implies
convergence, cooperan and solidarity with the other participants as opposed to divergence
and distance. By using the conversational analytic principle of sequentialityei &

Milroy 1995, Li Wei 1998, Auer2007) we were able to identify why the speaker code
switched. Inother words, what preceded the caadtch, whether a previous utterance by a
different speaker or a single word within the current speaker's turn, and what followed it,

such as elaboration, contributed to the interpretation of thesseiteh and its fuation.

Repair, which is correcting a verbal mistake uttered by the speaker due to
momentarily lack of memory or time pressure. Repair is practiced in two different ways
participantrelated and discourgelated. Participantelated repair is repairing th@rong
language choice by codwsvitching; and therefore, accommodating the language of the
previous utterance. In this case, repair is used to enhance the relationship between the
interlocutors and strengthen it. On the other hand, discoelsed repairs codeswitching

to correct, clarify or specify the content of the previous word or phrase. In the latter, code

246



switching contextualises a new verbal activity signalling correction of the previous
information. Repair indicates collaboration and coopemnaguiding the participants to the

intended meaning without any ambiguity.

Moreover, reiteration in our corpus was used as a strategy for both accommodation
and repair leading to clarification, specification and cohesion. Reiteration was manifested in
the repetition of the previous word uttered by the same speaker in a different language for
selfrepair. In other words, the student would not only esdé#ch to a different language to
highlight the correction of the content of the previous word, butraiserate the word that
needs correction or clarification in a different language to create a boundary between the two
verbal activities i.e. between the mistake and its repair. Reiteration notifies and draws the
participants' attention to the additionafarmation that must be interpreted along with the

original message.
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